259

Chapter XIV
Blending Technology into an
Academic Practice Qualification
for University Teachers

Cathy Gunn
University of Auckland, New Zealand

Adam Blake
University of Auckland, New Zealand

ABSTRACT

An accredited course in Academic Practice aligns with university and national strategic goals related
to teaching and learning enhancement within a research-intensive institution. The course was originally
designed to be taught in face to face mode with an elearning dimension to provide the flexibility required
by students in full time employment. Participation in a national implementation initiative for E-Learn-
ing Guidelines created an opportunity to reconceptualize the course for blended learning. A range of
contextual factors influenced both the pace and the scale of technology enhancement. The design-based
research process adopted for review and redevelopment of one of the core subjects for a Post Graduate

Certificate course is described in this chapter.

INTRODUCTION

The Post-Graduate Certificate in Academic Prac-
tice is a relatively new qualification designed to
promote an institutional strategic objective to
enhance the quality of teaching within aresearch-
intensive university. Academic staffatthe univer-
sity are typically appointed for discipline-based

research experience rather than for their creden-
tials as teachers. Development of an accredited
tertiary qualification reflects an international trend
towards professionalization of teaching across the
university sector. In a context where demand for
accreditation of tertiary teachers is increasing, the
University aims to maintain its position amongst
the leaders in the field by offering a qualification
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designed to meet the academic career development
needs of its own staff.

The courseis offered by the University’s Centre
for Academic Development, because senior man-
agement identified the broadly based experience
of the staff in this unit as the appropriate base
for the initiative. Staff in this centre come from
various disciplinary backgrounds and typically
haveteaching or educational design qualifications
as well as discipline based higher degrees. Senior
members of the department have many years of
relevant experience, and have contributed to the
evolution of theory and practice in the field of
academic development.

For an initial two-year trial period, the Cer-
tificate was offered as an internally approved
course prior to application for formal accredita-
tion through the national body. During this time,
the overall approach to curriculum design and
delivery was reviewed and further developed.
The review process included an independent
evaluation conducted by a senior member of
staff from another university faculty, various
forms of feedback solicited by the teaching team
and reference to evolving literature in the field.
Together, these sources provided the basis for
ongoing refinement of course content, activities
and assessments.

One of two core courses for the accredited
version of the Post-Graduate Certificate in Aca-
demic Practice (abbreviated to PGCert for the
remainder of the chapter) explores araft of generic
learning, teaching and assessment theories and
perspectives. It also aims to advance the creative
use of technology in teaching and learning to
reflect the current institutional environment and
international trends in this direction. Prior to
accreditation, the course was designed around
face-to-face teaching sessions presented as a fort-
nightly series of community of practice meetings
where participants metto discuss readings, engage
in reflection on practice and share experience.
This structure was revised and supplemented
by online activities following accreditation. The
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online element was added partly to accommodate
the schedules of participants, for whom current
employment in a teaching position is an enrol-
ment requirement. Another key objective was
to model good educational practice through the
introduction and integration of elearning tools
and strategies into the curriculum. The aim was
to equip students with sufficient knowledge and
experience of elearning strategies to consider
applying these within the context of their own
teaching. It was anticipated that this knowledge
would be gained through a combination of teacher
led activities, shared experience and collabora-
tion with peers.

Given the campus-based nature of the majority
of courses offered by the institution, there was
no intention to replace face-to-face teaching with
online learning in any substantial way. However,
it is realistic to expect that an appropriate blend
of technology-supported teaching and learning
strategies will be used in an increasing number
of courses to enhance the learning experience of
campus-based students. An institutional trend
in this direction supports student engagement in
increasingly large classes by offering flexible op-
portunities for communication, interactive learn-
ing, formative assessment and feedback through
the use of various elearning tools and strategies.
Development of the PGCert as a blended learn-
ing experience is a move to actively promote the
knowledge and skills behind creative elearning
solutions rather than leaving their acquisition to
chance.

In an institution with class sizes varying from
ten to over a thousand, applying the principles of
good educational practice can present considerable
challenges to teachers. In many instances, elearn-
ing strategies blended with core classroom-based
activities, such as lectures, labs and tutorials play a
keyrole in the development of successful learning
designs for the current environment. Itis therefore
critical for teachers to acquire both the conceptual
knowledge and the practical skills involved in
design and implementation of blended learning.



19 more pages are available in the full version of this document, which may
be purchased using the "Add to Cart" button on the publisher's webpage:
www.igi-global.com/chapter/blending-technology-into-academic-
practice/9198

Related Content

Future Developments in E-Simulations for Learning Soft Skills in the Health Professions

Piet Kommers (2012). Professional Education Using E-Simulations: Benefits of Blended Learning Design
(pp. 370-393).

www.irma-international.org/chapter/future-developments-simulations-learning-soft/59818

Mobile Voting Systems for Creating Collaboration Environments and Getting Immediate
Feedback: A New Curriculum Model of a University Lecture

Svetlana Titovaand Tord Talmo (2014). International Journal of Mobile and Blended Learning (pp. 18-34).
www.irma-international.org/article/mobile-voting-systems-for-creating-collaboration-environments-and-getting-immediate-
feedback/120568

Through the Looking Glass: Immersive Interfaces for Participant Engagement in Blended E-
Learning Environments

Janette Grenfelland lan Warren (2012). Professional Education Using E-Simulations: Benefits of Blended
Learning Design (pp. 271-291).

www.irma-international.org/chapter/through-looking-glass/59814

The Flipped K-12 Classroom: Implications for Teacher Preparation, Professional Development,
and Educational Leadership

Vanessa P. Dennenand Jonathan Michael Spector (2017). Blended Learning: Concepts, Methodologies,
Tools, and Applications (pp. 271-284).

www.irma-international.org/chapter/the-flipped-k-12-classroom/163527

Web-Based Technologies for Ensuring Interaction in Online Courses: Faculty Choice and
Student Perception of Web-Based Technologies for Interaction in Online Economics

Olivia P. Morris (2017). Blended Learning: Concepts, Methodologies, Tools, and Applications (pp. 909-
947).
www.irma-international.org/chapter/web-based-technologies-for-ensuring-interaction-in-online-courses/163562



http://www.igi-global.com/chapter/blending-technology-into-academic-practice/9198
http://www.igi-global.com/chapter/blending-technology-into-academic-practice/9198
http://www.irma-international.org/chapter/future-developments-simulations-learning-soft/59818
http://www.irma-international.org/article/mobile-voting-systems-for-creating-collaboration-environments-and-getting-immediate-feedback/120568
http://www.irma-international.org/article/mobile-voting-systems-for-creating-collaboration-environments-and-getting-immediate-feedback/120568
http://www.irma-international.org/chapter/through-looking-glass/59814
http://www.irma-international.org/chapter/the-flipped-k-12-classroom/163527
http://www.irma-international.org/chapter/web-based-technologies-for-ensuring-interaction-in-online-courses/163562

