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INTRODUCTION

Upon discussing the concepts of media literacy, 
digital literacy and information literacy and their 
specificities in the fields of education and com-
munication (Fantin, 2010), we see that if all media 

require literacy and if all language needs to be 
appropriated, we can think of a broad concept of 
literacy. This concept should be updated accord-
ing to the demands of social practice and different 
socio-cultural contexts, and should dialectically 
consider the micro and macro dimensions of 
these processes in their specificities and generali-
ties. This leads us to think at the frontiers of the 
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This article highlights the importance of the concepts of media literacy, and digital and informational 
literacy to understand the multimodal meaning of multiliteracies and their interfaces. An analogy with 
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the importance of mediation and the forms of appropriation that express concepts and experiences in 
search of a transformative pedagogical practice, as an opportunity to understand the multiliteracies as 
a condition of dialog, expression and participation in the culture.
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concepts, practices and uses of the multilitera-
cies based on their multiple faces – written, oral, 
visual, artistic, spatial, gestural and tactile modes 
of representation – which reveal their multimodal 
character and the interfaces articulated in various 
dimensions of languages.

Given the Babelic condition of human language 
and its potential for appropriation, this plural con-
dition does not only signify the difference between 
languages, but a “multiplicity of languages within 
language, in any language, Therefore, any language 
is multiple, since one singular language is also an 
invention(...)” according to Larrosa (2004)

Without considering the merit of the discus-
sion between tongue and language, this Babelized 
condition of language can also signify encounters, 
because beyond the confusion and catastrophe 
that the myth of Babel represents, the plurality 
of language, more than an excess, can imply dif-
ferent forms of dialog and mediation. Babel ap-
pears to run through any human phenomenon of 
communication and of construction of meanings 
and given the multiplicity of cultural practices, 
it is more than ever necessary to deal with its 
different forms of translation, interpretation and 
appropriation.

Babelized Languages and Learning

Different forms of written, audiovisual, digital 
language, and so forth, have their codes and 
specificities and the process for these learning 
styles is complex, involving basic dimensions and 
abilities that concern common issues. Based on 
the specificities of the languages and the media 
and of that which is common to the different learn-
ing processes, we can discuss how the concepts 
of literacy are intertwined in the multiliteracies.

If the concept of literacy is discussed today as 
multimedia literacy, as Buckingham says, digital 
literacy “can be seen as one of the multiple litera-
cies that are required by the contemporary media” 
(Buckingham, 2005). Thus, instead of the simple 

inclusion of digital literacy in curriculums, Buck-
ingham defends a broader reconceptualization of 
what is understood by literacy and by autoliteracy.

In this respect, Rivoltella (2008) also affirms 
that, more important than including media educa-
tion in a new school discipline, a transversal ap-
proach and attention is needed in the curriculum, 
so that students can learn about digital culture in 
an environment in which teachers adopt media 
and communication as a teaching style. As a style 
of teaching, digital media involves convergences 
and this leads us to consider the perspective of 
multiliteracies.

For the New London Group the notion of 
multiliteracies:

is an attempt to comprehend and target the mul-
tiple text forms that have resulted from the new 
technologies and new media forms, through a 
pedagogy that allows students to comprehend 
and deal with the ‘ increasing complexity and 
interrelationship as different modes of meaning’ 
(Iyer & Luke, 2010) 

For those who defend multiliteracies, the 
emphasis on the plurality of literacies does not 
refer only to the various media or modes of 
communication, but also to the social nature of 
literacy and its various forms of use in cultures 
and societies. It is by understanding reading and 
writing as social activities that some researchers 
prefer to refer to ‘literacy practices’ instead of 
simply literacy, according to Buckingham (2005).

In this conceptual expansion, Hobbs (2006) 
once again presents the idea of media literacy 
based on the concept of multimedia literacy and 
on the areas of the emerging syntheses. Situating 
the terms along with visual literacy, media literacy, 
critical literacy, informational literacy and tech-
nology literacy, the author expands the concept 
of literacy in its forms of expression and visual, 
electronic and digital communication, including 
the respective objects of study and analysis. Re-



 

 

4 more pages are available in the full version of this document, which may be

purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/beyond-babel-multiliteracies-digital-culture/74302

Related Content

Knowledge Diffusion via Social Networks: The 21st Century Challenge
Dimitar Christozovand Stefka Toleva-Stoimenova (2013). International Journal of Digital Literacy and

Digital Competence (pp. 1-12).

www.irma-international.org/article/knowledge-diffusion-via-social-networks/87364

Eco-Pedagogy and Media Sustainability Values of the Flipped Inclusion Model in the

Anthropocene Era
Annalisa Ianniello, Tonia De Giuseppeand Felice Corona (2022). International Journal of Digital Literacy

and Digital Competence (pp. 1-18).

www.irma-international.org/article/eco-pedagogy-and-media-sustainability-values-of-the-flipped-inclusion-model-in-the-

anthropocene-era/309711

Information Literacy as a Prerequisite for Library Training in South African Academic Libraries
Sihle Bloseand Mahlaga J. Molepo (2024). Examining Information Literacy in Academic Libraries (pp. 125-

141).

www.irma-international.org/chapter/information-literacy-as-a-prerequisite-for-library-training-in-south-african-academic-

libraries/344125

Enterprise 2.0 Implementation at Vanguard: Enabling Collaboration and Mobility
Abha Kumar, Aditya Saharia, Evangelos Katsamakasand Glenn A. Bixby III (2018). Information and

Technology Literacy: Concepts, Methodologies, Tools, and Applications  (pp. 2206-2217).

www.irma-international.org/chapter/enterprise-20-implementation-at-vanguard/189045

Automation in Digital Marketing
Hafizah Omar Zakiand Dahlia Fernandez (2023). Digital Natives as a Disruptive Force in Asian Businesses

and Societies (pp. 241-251).

www.irma-international.org/chapter/automation-in-digital-marketing/325865

http://www.igi-global.com/chapter/beyond-babel-multiliteracies-digital-culture/74302
http://www.irma-international.org/article/knowledge-diffusion-via-social-networks/87364
http://www.irma-international.org/article/eco-pedagogy-and-media-sustainability-values-of-the-flipped-inclusion-model-in-the-anthropocene-era/309711
http://www.irma-international.org/article/eco-pedagogy-and-media-sustainability-values-of-the-flipped-inclusion-model-in-the-anthropocene-era/309711
http://www.irma-international.org/chapter/information-literacy-as-a-prerequisite-for-library-training-in-south-african-academic-libraries/344125
http://www.irma-international.org/chapter/information-literacy-as-a-prerequisite-for-library-training-in-south-african-academic-libraries/344125
http://www.irma-international.org/chapter/enterprise-20-implementation-at-vanguard/189045
http://www.irma-international.org/chapter/automation-in-digital-marketing/325865

