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ABSTRACT

This chapter examines the changing trends and best practices for collection development in academic
law libraries. It begins by examining the historical development of the law school as a professional
school, and the need for academic law libraries to become learning laboratories for educating lawyers
and providing them with the tools and resources to practice law. It then charts how law school collec-
tions evolved in response to the emergence of electronic legal research resources. The increasing use of
electronic databases and the subsequent development of the Internet have led libraries to examine what
are the best practices in collection development. Along with internal forces, external influences, such
as “Educating Lawyers: Preparation for the Profession of Law,” a report by the Carnegie Foundation
calling for more practice and skills-based training, will require academic law libraries to adapt their
collections in light of changing trends in legal education and scholarship (Sullivan, Colby, Wegner,
Bond, & Shulman, 2007).

INTRODUCTION velopment efforts have had to break away from

the traditional model created by Christopher C.
All libraries are being transformed as the result Langdell, the man who essentially created the
of the impact of digital resources. What makes academic law school.

law libraries different is how their collection de-

DOI: 10.4018/978-1-4666-1897-8.ch004

Copyright © 2013, IGI Global. Copying or distributing in print or electronic forms without written permission of IGI Global is prohibited.



HISTORICAL PATTERNS/
TRADITIONAL COLLECTIONS IN
ACADEMIC LAW LIBRARIES

The Law Library as the
Laboratory of the Law School

The description of the law library as the laboratory
of the law school can be traced in part to Dean
Christopher C. Langdell of Harvard. Itis Langdell
who is most often credited (or maligned) for the
development of the law school of the nineteenth
and twentieth centuries and for why the model has
been so hard to reform. Langdell’s vision was that
legal education required an academic setting and
the intellectual challenge inherent in a university
setting. This notion represented a momentous
change from the traditional training of lawyers up
to that point. Prior to Langdell, lawyers such as
John Marshall and Abraham Lincoln apprenticed
and then read for the law, a practice that was the
precursor to today’s licensing exams. Most collec-
tions of legal materials that existed were private.
Under Langdell and others, law schools developed
as professional schools and as part of universities,
requiring not only classroom settings for courses,
but the research tools of the trade—books in
libraries. These books, which Langdell viewed
as “the ultimate sources of all legal knowledge”
(Ahlers, 2002, p. 11), consisted mainly of legal
treatises, multi-volume works on the significant
common law topics that the practicing lawyer in
any town would need to know—contracts, prop-
erty, torts, and criminal law. These topics would
essentially become the first-year curriculum of
most law schools.

As Langdell’s views took hold, existing law
schools grew, and new ones were founded. Early
law school library collections—obtained from
private sources—were expanded, and new librar-
ies were created. Collections at top law schools,
which were measured in the thousands or tens
of thousands of volumes at the beginning of the
twentieth century, grew to hundreds of thousands
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and, in some case, to even over a million volumes
over subsequent decades. In fact, the approach
toward collections in these years was focused on
amassing volumes, a task which (as discussed
later in this section) was supported by the stan-
dards of accrediting associations. Collection
developmentresponsibilities necessarily evolved
as collections grew. Early on, faculty might have
made the decisions regarding what materials
their school’s library should acquire. However,
this responsibility later shifted to the law library
director and then to professional staff—either a
collections development officer, a committee, or
sometimes both.

American Bar Association
Standards on Core Collections

As law schools developed at universities, and
collections of the basic treatises were created,
the American Bar Association (ABA) began to
establish standards for accrediting law schools,
including libraries and library collections. These
standards set forth minimal requirements for
every law school library’s core collection. The
standard promulgated in 1921 required only an
“adequate library” for student use (as cited in
Parsons, 1975, p. 142). Fifteen years later, this
rather broad directive was made more specific
with a minimum number of volumes—7,500
“up-to-date” and “usable volumes owned by the
law school” (Ahlers, 2002, p. 21). For the next
several decades, the volume count and the col-
lections budget became the primary standards for
adequacy. In 1968, the ABA required law schools
to hold a minimum of 15,000 volumes. (Ahlers,
2002, p.97). The ABA reported that as of 1968
all approved schools had at least 20,000 volumes
(American Bar Association, 1969, p. 7).

In 1969, the ABA finally listed publications
that academic law library collections should
possess to “achieve the very lowest level of ad-
equacy” (Wilkins, 1970, p. 279). This directive
included materials traditionally divided into two



16 more pages are available in the full version of this document, which may
be purchased using the "Add to Cart" button on the publisher's webpage:
www.igi-global.com/chapter/evolution-change-american-legal-
education/67933

Related Content

Copyright

Diane M. Fulkerson (2012). Remote Access Technologies for Library Collections: Tools for Library Users
and Managers (pp. 33-48).

www.irma-international.org/chapter/copyright/63983

Application of Interpretivism Theoretical Framework on the Management of University Records:
Comparison of Selected Universities

Nkholedzeni Sidney Netshakhuma (2024). Theoretical and Conceptual Frameworks in ICT Research (pp.
29-49).
www.irma-international.org/chapter/application-of-interpretivism-theoretical-framework-on-the-management-of-university-
records/335959

Intelligent Personal Agents in Library 2.0 Environments: An Assistant Prototype

Jesus Tramullasand Piedad Garrido (2013). Library Automation and OPAC 2.0: Information Access and
Services in the 2.0 Landscape (pp. 144-160).
www.irma-international.org/chapter/intelligent-personal-agents-library-environments/69268

International Librarianship: One Librarian’s Experience in Reducing the Digital Divide
Alan Hopkinson (2014). Collaboration in International and Comparative Librarianship (pp. 51-62).

www.irma-international.org/chapter/international-librarianship/103071

Working with Database and E-Journal Vendors to Ensure Quality for End Users

Heather Christensonand Sherry Willhite (2008). Electronic Resource Management in Libraries: Research
and Practice (pp. 194-212).

www.irma-international.org/chapter/working-database-journal-vendors-ensure/10035



http://www.igi-global.com/chapter/evolution-change-american-legal-education/67933
http://www.igi-global.com/chapter/evolution-change-american-legal-education/67933
http://www.irma-international.org/chapter/copyright/63983
http://www.irma-international.org/chapter/application-of-interpretivism-theoretical-framework-on-the-management-of-university-records/335959
http://www.irma-international.org/chapter/application-of-interpretivism-theoretical-framework-on-the-management-of-university-records/335959
http://www.irma-international.org/chapter/intelligent-personal-agents-library-environments/69268
http://www.irma-international.org/chapter/international-librarianship/103071
http://www.irma-international.org/chapter/working-database-journal-vendors-ensure/10035

