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EXECUTIVE SUMMARY

This case will focus on the following situation: As the technology coordinator for a 
school district you receive a state grant to provide technology resources and pro-
fessional development for every teacher in the intermediate (Grades 5-6), middle 
(Grades 7-8) and high school (Grades 9-12) classrooms in your district. Your 
superintendent and school board have asked you to:

• 	 Design differentiated professional development to meet all teachers’ needs
• 	 Include some outside consultants but quickly build teacher capacity so future 

professional development can be facilitated by district employees
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BACKGROUND INFORMATION

This case takes place in a high-need school district in North Carolina. Approxi-
mately 80% of the students qualify for free and reduced lunch. The school district 
is supportive of technology integration, and the Superintendent, school board and all 
administrators believe that more technology needs to be incorporated into instruc-
tion. However, there is a lot of uncertainty among everyone about what effective 
technology integration looks like.

Through part of a large grant from the state’s Department of Public Instruction, 
every teacher in each of the three schools–intermediate (Grades 5-6), middle (Grades 
7-8) and high school (Grades 9-12)–received a teacher laptop, flash drive, projector, 
and interactive whiteboard in each classroom. There was also money for schools to 
purchase additional technologies such as document cameras, video cameras, or print-
ers. Each teacher also received at least 5 days of technology integration professional 
development. However, the design and the content of the professional development 
was left to the determination of the technology coordinator.

THE CASE

While the general outline of the professional development was written into the 
grant, once it was funded the technology coordinator needed to determine how to 
provide effective professional learning experiences for over two hundred teachers in 
all three schools. Using a framework of learner-centered professional development 
(National Partnership for Excellence and Accountability in Teaching, 2000; Polly 
& Hannafin, in press), the professional development was targeted to:

•	 address problematic areas regarding student learning outcomes
•	 provide explicit connections between technology use and concepts that teach-

ers taught
•	 give teachers choices about where teachers would focus their attention
•	 facilitate collaboration among grade levels and subject areas

• 	 Provide educational materials for teachers and parents about internet safety 
and legal issues

• 	 Determine that the use of technology has positively impacted student learning 
outcomes

• 	 This case study describes the story of how one school district responded to  
this challenge.
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