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\@l!.ﬂ@ Making Connections

You havejust finished grading the first examand theresults arein. What
doesthegradereally mean? Did the participantsof the courseor program
learn? How do you know? How will you assess |earning at a distance? A
fundamental stepin systematicinstructional designanddeliveryisdeciding
how to assess learning outcomes. A well-written instructional objective
includesoutcome measur es. Making certain that the assessment strategies
match the objectives is an important first step, a step that must not be
overlooked. Afrequent concernraised by distanceeducator sisthat online
deliverytakesmoretimetofacilitateand assessthantraditional classrooms.
In this chapter, we will discuss the use of formative evaluation and
authentic assessment techniques to determine instructional effectiveness
and learning outcomes. To establish viable online programs, we need to
optimizetheamount of timeeducator sspend online. Tacticsfor optimizing
time spent facilitating online learning will conclude the chapter.
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Educatorsarealwaysbe ng asked two basi c questions. Doyou know what they
are?Y oudon’thavetoreadareport by theNational Commission of Excellence
inEducation (1984) tofind out. What do employers, parents, and personnel in
stateaccreditation agencieswant tofind out fromyou?Aren’ tthey asking (1)
How well arelearnersdoing?and (2) How effectively areyou (asinstructors)
teaching?How should we measurewhat and how much our learnersunder-
stand? Thereis public and political pressureto explain learning. Through
observation of theprocessof | earning, the collection of feedback onlearning,
andthedesign of modest experiments, instructorscan determinehow learners
respond to particular instructional approaches(Angelo & Cross, 1993).

Assessment refers to the broad area of monitoring the learning progress.
Assessmentistheumbrellatermthat coversavariety of datacollectionmethods
used to eval uate educational outcomes(Chase, 1999). It should occur both
duringinstruction (formative) andat theend of instruction (summative). Angelo
and Cross note four characteristics that define assessment (1993). First,
assessment is learner-centered; its purpose is to assure student learning.
Formativeassessment isusedto determineif learningisoccurring duringthe
processof instruction. Itinvolvesboththeinstructor andthelearner andis
mutually beneficial to each. If the instructor discovers that learners are
strugglingwiththematerial, adjustmentsmay need to bemadewith either the
instructiona methodsor the processesof how the student goesabout learning.
Assessment can providetheinformation necessary to guidetheinstructor and
learner inmaking thoseadjustments.

Assessmentisinstructor directed. It dependsontheknowledgeand profes-
sional experience of theinstructor to determine who and what needsto be
assessed. Assessment must betail oredto meet theneedsof thelearners, the
instructor, and the content being taught. Itisimportant to choosetheright
assessment techniquetofit thesituation.

Assessment must al so bean on-going process. Multiple, simpleassessment
techniqueswill provide the instructor with sufficient information to alter
instructional methodsif necessary. Feedback can also be provided to the
learnerson how they canimprovelearning.

Finally, assessment builds on existing best practices by making it more
systematicand moreeffective. Integrating assessment into thelesson plan
makesit aseamlesspart of the course program.
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