
Copyright © 2026, IGI Global Scientific Publishing. Copying or distributing in print or electronic forms without written permission of IGI Global Scientific Publishing is prohibited. Use of this chapter to 
train generative artificial intelligence (AI) technologies is expressly prohibited. The publisher reserves all rights to license its use for generative AI training and machine learning model development.

89

Chapter 4
Distance Education 

as a Catalyst for 
Educational Goals' 

Attainment in Nigeria
Omolola Fausat Aromolaran

 http://​orcid​.org/​0009​-​​0002​-​​1056​-​​2544
University of Ilesa, Nigeria

Olusanya Peter Orimogunje
University of Ilesa, Nigeria

ABSTRACT

Distance education holds immense potential for transforming Nigeria's education-
al landscape, addressing its unique challenges and unlocking new opportunities. 
The nation grapples with a rapidly expanding population and a surging demand 
for education, yet it faces significant hurdles: inadequate infrastructure, insuffi-
cient funding, and a scarcity of qualified teachers. These issues contribute to low 
enrollment, high dropout rates, and suboptimal learning outcomes. However, by 
harnessing technology and innovative teaching methods, distance education offers 
a compelling solution to bridge these gaps. It can dramatically expand access to 
education for marginalized and underserved communities, including those in rural 
areas, women, and individuals with disabilities. By providing flexible and affordable 
learning pathways, distance education can elevate educational quality, foster a 
culture of lifelong learning, and stimulate economic growth. The benefits of distance 
education in Nigeria are far-​reaching.
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INTRODUCTION

In Nigeria, a country marked by its vast geographical spread, a rich mosaic of 
ethnic groups, and a rapidly expanding populace, education has consistently stood 
as a foundational element in the nation's drive towards development. From indige-
nous learning systems that emphasized vocational skills and cultural transmission 
to the formal Western education introduced during the colonial era, the educational 
landscape has undergone significant transformations. Post-​independence, successive 
governments recognized education as a critical tool for nation-​building, human 
capital development, and socio-​economic progress. However, despite substantial 
investments and policy reforms, the conventional face-​to-​face education system has 
consistently grappled with formidable challenges, including issues of access, equity, 
quality, and relevance (Federal Ministry of Education, 2024).

The traditional brick-​and-​mortar educational model, while foundational, has 
proven insufficient to cater to the burgeoning demand for education, particularly 
at the tertiary level. Factors such as limited physical infrastructure, a shortage of 
qualified educators, geographical barriers, and socio-​economic constraints have 
collectively contributed to a significant number of out-​of-​school children and a 
large population of adults seeking educational opportunities that are inaccessible 
through conventional means (UNICEF Nigeria, 2024). This persistent gap between 
educational demand and supply necessitated the exploration of alternative, more 
flexible, and scalable modes of delivery.

It is against this backdrop that distance education emerged as a viable and 
increasingly critical solution in Nigeria. Distance education, broadly defined as a 
mode of education where the learner and instructor are separated by space and or 
time, and instruction is delivered through various media, has a history in Nigeria 
dating back several decades. In its nascent stages, distance education primarily 
manifested through correspondence courses and educational broadcasts dissemi-
nated via radio and television. These early initiatives were predominantly geared 
towards adult learners and individuals residing in geographically isolated regions, 
as documented by Yusuf in 2006. While undeniably rudimentary when viewed 
through the lens of contemporary technological advancements, these foundational 
endeavors nonetheless laid the essential groundwork for the subsequent evolution 
into a far more sophisticated and technologically integrated educational ecosystem.

The formalization and subsequent substantial expansion of distance education 
within Nigeria truly gained significant traction with the establishment of the National 
Open University of Nigeria (NOUN) in 1983. Although initially subject to a period of 
suspension, NOUN was decisively re-​established in 2002. This re-​establishment was 
accompanied by a revitalized mandate: to furnish accessible and inherently flexible 
educational opportunities to a broad and diverse demographic. This demographic 
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