Chapter 10
Solution-Focused
Perspectives on Career
Transition Strategies
for Students With ASD

ABSTRACT

This paper examined solution-focused career transition strategies for students with
autism spectrum disorders (SASD). The data were gathered using a quantitative
cross-sectional design among teachers and parents of SASD. The results demon-
strated a great similarity in the perceptions of the stakeholders in all strategy dimen-
sions, and strengths and exceptions were the most strongly supported in the survey.
Meanwhile, a future-focused vision was comparatively less highlighted. There were
no significant differences between genders, types of participants, or residential area,
which means that there is a common perception landscape that is influenced by
structural limitations as opposed to personal traits. When viewed through the lens
of Hephapreneurship, the findings emphasise the position of capability, meaning-
making, and context-responsive pathways for career transition among SASD. This
chapter presents a theoretically combined and contextually based framework for
enhancing inclusive career transition practices for SASD in Nigeria.

BACKGROUND

Strategy is a thoughtful, consistent course of action that is aimed at attaining a
long-term objective in circumstances of limitation and ambiguity. It is the act of
making decisions regarding priorities, allocation of scarce resources and choosing
what to act on and what to leave unacted to develop an advantage or move forward
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to a specified outcome. In this study, strategy is contextualised as purposeful ap-
proaches individuals or institutions use to navigate change, manage constraints,
and move toward desired future outcomes. Career transition strategy is a complex
action plan that involves mapping of the past, present, and future, support networks,
reskilling, and lifelong learning (Stambulova, 2010). It also entails psychological
and social support, personal branding, as well as structured programs based on the
individual's needs (Rochat & Borgen, 2023). All these strategies are aimed at assist-
ing individuals in making successful transitions in their career paths and realising
their professional development (Coppola & Young, 2022; Malta et al., 2025). The
career transition strategies of Students with Autism Spectrum Disorder (SASD) are
based on the ability to utilise the positive aspects, like focus and detail orientation,
while addressing weaknesses, like communication needs and sensory needs, through
structured individual support (Dean et al., 2022; Qian et al., 2021).

This current chapter explored the future-focused, strengths and exceptions, action
planning and scaling, and support and reinforcement. Future-focused career transition
strategies are the deliberate capacity of SASD to construct a clear and personally
meaningful picture of a preferred occupational future and to use that picture to
guide present decisions, learning priorities, and help-seeking behaviours. In the
transition literature, a future-focused transition strategy is perceived as a functional
cognitive asset that reduces uncertainty, enhances objective commitment, and im-
proves participation with preparatory tasks (Malekpour, 2019; Tourais & Videira,
2024). Research findings from scholars (Hazan-Liran & Walter, 2025; Tomaszewski
et al., 2020, 2022) strongly support the notion that higher self-determination and
goal-directedness are associated with better educational and adult outcomes for
transition-aged autistic individuals. Future orientation serves as a practical mech-
anism to achieve these outcomes, emphasising the need for targeted interventions
and supports to enhance self-determination and future planning skills. According to
Wehmeyer and Zhao (2020), career development models prioritise self-determination,
and future objectives serve as the central organising element that structures choice-
making, planning, and ongoing action, especially in unpredictable environments
(Wehmeyer & Zhao, 2020). For SASD, with constant high executive functioning
load and ambiguous social cues, a future-focused strategy provides ground that
makes tasks more intelligible and less emotionally destabilising.

In the school-based transition, future-focused strategies operate through three
interlocking processes. The first is preferred future-focused construction, where the
SASD are supported in a detailed description of adult working life, encompassing
daily routines, workplace sensory conditions, kinds of tasks, supervision styles, and
social demands (Webster et al., 2022). This is vital because SASD benefits from
aspirations that are specific and have predictable transition plans instead of vague
aspirations that are less actionable (Lam et al., 2023; Torres et al., 2024). Second

360



36 more pages are available in the full version of this
document, which may be purchased using the "Add to Cart"
button on the publisher's webpage: www.igi-
global.com/chapter/solution-focused-perspectives-on-career-

transition-strategies-for-students-with-asd/403928

Related Content

Social Emotional Development and Early Childhood Mental Health: Special
Education and Social Work Collaboration

Maryssa Kucskar Mitsch, Brett Collins, Amber Friesenand Jocelyn Clare Reyno
Hermoso (2023). Handbook of Research on Interdisciplinary Preparation for
Equitable Special Education (pp. 468-494).
www.irma-international.org/chapter/social-emotional-development-and-early-childhood-mental-
health/316426

Examining the Deficit Narrative: The Problem Is the System Not Our Black
Boys

Davion R. Lewis (2022). Handbook of Research on Challenging Deficit Thinking for
Exceptional Education Improvement (pp. 347-367).

www.irma-international.org/chapter/examining-the-deficit-narrative/294270

Effects of Counselling Intervention on Career Transition Outcomes Among
Students With ASD

(2026). Perspectives on Career Transitioning of Students with Autism Spectrum
Disorders (pp. 123-162).
www.irma-international.org/chapter/effects-of-counselling-intervention-on-career-transition-

outcomes-among-students-with-asd/403922

Creative Empathy: The Importance of Support Systems and Advocacy
William C. Clark Ill, Matt O'Nestiand Pam Epler (2022). Advising Preservice Teachers
Through Narratives From Students With Disabilities (pp. 124-154).

www.irma-international.org/chapter/creative-empathy/288108

Inclusive Education Leadership in Non-Western Contexts: Towards
Developing a New “Heuristic” Inclusive Education Leadership Framework
Maxwel Preprah Opoku, William Nketsia, Michael Amponteng, Lois Odame,
Shashidhar Belbaseand Aysha Al Nuaimi (2022). Rethinking Inclusion and
Transformation in Special Education (pp. 233-249).
www.irma-international.org/chapter/inclusive-education-leadership-in-non-western-
contexts/307853



http://www.igi-global.com/chapter/solution-focused-perspectives-on-career-transition-strategies-for-students-with-asd/403928
http://www.igi-global.com/chapter/solution-focused-perspectives-on-career-transition-strategies-for-students-with-asd/403928
http://www.igi-global.com/chapter/solution-focused-perspectives-on-career-transition-strategies-for-students-with-asd/403928
http://www.irma-international.org/chapter/social-emotional-development-and-early-childhood-mental-health/316426
http://www.irma-international.org/chapter/social-emotional-development-and-early-childhood-mental-health/316426
http://www.irma-international.org/chapter/examining-the-deficit-narrative/294270
http://www.irma-international.org/chapter/effects-of-counselling-intervention-on-career-transition-outcomes-among-students-with-asd/403922
http://www.irma-international.org/chapter/effects-of-counselling-intervention-on-career-transition-outcomes-among-students-with-asd/403922
http://www.irma-international.org/chapter/creative-empathy/288108
http://www.irma-international.org/chapter/inclusive-education-leadership-in-non-western-contexts/307853
http://www.irma-international.org/chapter/inclusive-education-leadership-in-non-western-contexts/307853

