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ABSTRACT

Effective bilingual instruction integrates immersion, dual-language programs,
translanguaging, code-switching, and direct teaching strategies to foster language
development. For neurodiverse learners, Applied Behavior Analysis (ABA) and ver-
bal operants: mand, tact, echoic, and intraverbal, facilitate structured, meaningful
bilingual communication. Bilingualism enhances cognitive flexibility, academic
success, cultural inclusion, and social-emotional development. Contrary to past
assumptions, research supports bilingualism as beneficial for children with autism,
intellectual disabilities, and learning disabilities. With visual aids, routines, and
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inclusive practices, bilingual education empowers neurodiverse students by respect-
ing their linguistic identities, supporting their capabilities, and promoting lifelong
opportunities for connection, learning, and well-being.

INTRODUCTION

Teaching bilingualism effectively to children requires strategies that promote
language development in a structured yet natural way (Tang et al., 2022). The
strategies include immersion programs, dual-language programs, translanguaging,
code-switching, and direct instruction in both languages (Zoeller & Bricefio, 2022;
Kong & Hurless, 2023). Contextualized instruction and effective home-school col-
laboration are essential for successfully teaching bilingualism (Ling et al., 2023).

Full immersion programs entail using the target language 100% of the time (Ser-
afini et al., 2022). There is very minimal or no use of the native language. Through
this program, the learners can hear, speak, and learn the language in an authentic,
everyday context. They experience the language in familiar surroundings (Hamman-
Ortiz, 2023). The teachers are native or fluent speakers of the target language and
must commit only to using that language throughout the lessons (Woolard, 2023).
In instances of play time or supervised recess, the teacher also uses the target lan-
guage. On the other hand, the partial immersion program only entails that the target
language be taught as an elective or a portion of the school curriculum (Hill, 2022).
The native language is maintained in other subjects taken in the school setting.

In dual-language programs, the learners must develop proficiency in both the
native and targetlanguages (Delavan, 2021). This involves teaching academic content
and core subjects in both the learners’ native and target languages (Brutt-Griffler &
Jang, 2022). Dual language instruction fosters academic achievement and promotes
understanding of diverse cultures related to the language studied (Paradis, 2023).

Translanguaging encourages students to use both languages flexibly and enhances
comprehension and expression (Bosma et al., 2023). This approach is applied to
classrooms with learners from diverse language backgrounds (Mac Swan, 2022).
It enables the learners to think in multiple languages simultaneously and use the
language spoken at home to learn the target language.

Code-switching is shifting from one linguistic code (or language) to another (Kroff
& Dussias, (2023). This lexical practice occurs both by accident and on purpose for
various reasons. It allows people to express how they see fit in a given scenario. It
is a mechanism to allow people to express their authentic selves (Yim & Clement,
2021). For example, when speaking in English, a person might revert to speaking in
the native language when they feel comfortable. Code-switching happens naturally,
often at a subconscious level of cognition. It also helps people find the right words.
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