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ABSTRACT

This chapter examines Teaching Games for Understanding (TGfU) model, a student-​
focused, inquiry-​driven approach that overcomes the limitations of conventional 
physical education methods. Unlike skill-​drills, TGfU uses game play to build tactical 
thinking, decision-​making, and contextual learning. Grounded in constructivism, 
this enhances cognition, motivation, and a deeper comprehension by prompting 
students to analyze, reflect, and respond to game scenarios. The chapter outlines six 
fundamental stages of the TGfU framework: game form, game appreciation, tactical 
awareness, decision-​making, skill execution, and performance, all of which foster 
comprehensive development. Research indicates that TGfU effectively improves not 
only technical performance but also strategic thinking and enjoyment in sports. TGfU 
builds motivation and lifelong physical literacy by focusing on meaning-​making 
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over rote learning. This chapter positions TGfU as a transformative model for 
educators aiming to enhance physical education through intentional and engaging 
teaching methods.

INTRODUCTION

The Teaching Games for Understanding (TGfU) approach signifies a paradigm 
shift in physical education by emphasizing an inquiry-​based methodology that 
prioritizes decision-​making and tactical understanding through gameplay rather 
than traditional skill development (Gil-​Arias, 2021). Developed in response to the 
limitations identified in conventional teaching methods, TGfU encourages students 
to immerse themselves in-​game scenarios, fostering a deeper understanding of the 
underlying principles and strategies inherent to various sports. This experiential 
learning process enhances cognitive engagement and promotes a stronger connection 
to the activity, as students actively engage in problem-​solving and critical thinking 
within the game's context. TGfU can increase the motivation of those who have lost 
interest in specific sports (Barquero-​Ruiz, 2021).

Central to TGfU are its core principles, which emphasize teaching tactical un-
derstanding before skill execution (García-​Castejón et al., 2021). By prioritizing the 
'why' behind game actions, students gain insight into the strategic aspects of play, 
leading to more informed decision-​making during the game itself. This contrasts 
with traditional methods that often focus on repetitive skill drills without context, 
which can result in disengagement and a diminished appreciation for the game's 
nuances (Gaspar et al., 2021). TGfU encourages students to experience and explore 
games in their entirety, allowing them to develop a comprehensive understanding 
that integrates both tactics and skills. This approach not only makes learning more 
enjoyable but also fosters adaptable players who can think critically and respond 
effectively to dynamic game situations.

TGfU addresses key shortcomings found in conventional physical education 
methods. Traditional strategies often emphasize technical skills through disconnected 
drills, which can result in students losing interest due to a lack of context and enjoy-
ment. In comparison, TGfU adopts a more comprehensive approach that combines 
play and strategy, significantly boosting student engagement. By placing students 
in real game situations, TGfU encourages active involvement and interest, making 
the learning experience more relevant and enjoyable. Additionally, this approach 
enhances tactical awareness, helping students gain a deeper comprehension of game 
strategies and decision-​making processes essential for successful sports performance.
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