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ABSTRACT

This study explores the impact of self-emotional management (SEM) on self-regulated
learning among undergraduate (UG) and postgraduate (PG) students. The students
with high SEM excel in self-regulated learning, showing superior motivation, mas-
tery of content, and higher academic performance. They effectively use learning
strategies like rehearsal and elaboration, maintaining focus and emotional stability
during challenges. SEM also enhances strategic planning, critical thinking, and
stress management, and proactive learning behaviors. Interestingly, no direct link
between SEM and test anxiety was found, suggesting that test anxiety may be influ-
enced by other factors. Students with average SEM demonstrate effective but less
robust self-regulation, while those with low SEM exhibit reduced motivation and
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poorer academic outcomes. These findings emphasize the critical role of SEM in
higher education and advocate for interventions to develop emotion management
skills, supporting students’ academic success.

INTRODUCTION
Self Regulated Learning

Recent studies on the academic achievement of college or university students
highlighted the importance of self-regulation in the process of learning. The learning
is the interplay of cognitive, metacognitive, affective and motivational processes
(Aleven et al., 2010) and self-regulation of learning is the process of controlling the
cognitive, metacognitive, affective and motivational aspects all together (Pintrich,
1995; Pintrich & Garcia, 1991; Zimmerman, 1990, 1998; Zimmerman and Bandu-
ra, 1994; Zimmerman and Martinez-Pons, 1988). As defined by Bandura (1986),
self-regulated learning is associated with three psychological processes towards
goal attainment: self-monitoring, self-judgment and self-reaction. Self-controlled
learning is a sparkling, constructive process whereby a learner lay down targets
for his or her learning and then attempt to monitor, regulate, and manage their
cognition, motivation, and behaviour, controlled by their goals and environment
(Pintrich, 2000). Self-Regulated learning is comprised of cognitive, metacognitive,
behavioural, and motivational processes, where individuals involve for the purpose
of learning and achieving their goals (Kirschenbaum, 1984, 1987; Kitsantas and
Zimmerman, 1998, 2002; Zimmerman, 1989, 2000, 2004).

However, Bandura’s later works on self-efficacy has led to an addition of the
construct of motivation to the self-regulation framework. The motivational dimension
of self-regulation according to Bandura includes an evaluative dimension of perfor-
mance, valuation of activities and attributions. The motivational factors like goal
orientation, self-efficacy and task value and various cognitive, metacognitive and
regulatory strategies play a significantrole in the process of academic self-regulation
(Pintrich and De Groot, 1990; Pintrich et al., 1994; Pintrich and Schrauben, 1992).
There are different cognitive strategies which strengthen the process of encoding,
retention, comprehending the classroom notes and various metacognitive strategies
that help the learner to plan, regulate and monitor their learning (Corno, 1989;
Sternberg, 1998; Zimmerman, 1989). Schunk and Zimmerman (1994) advocated
that self-regulated learning is the self-geared thoughts, self-motivated feelings and
actions, which are helpful in achieving personal goals (Zimmerman, 2000).

140



30 more pages are available in the full version of this
document, which may be purchased using the "Add to Cart"
button on the publisher's webpage: www.igi-
global.com/chapter/unveiling-the-connection-between-self-

regulated-learning-and-emotional-management-among-
higher-education-students/387021

Related Content

Advancing a New General Education Curriculum Through a Faculty
Community of Practice: A Model for Intentional Design

Judith A. Gieringand Gail M. Hunger (2019). Optimizing Instructional Design Methods
in Higher Education (pp. 27-47).
www.irma-international.org/chapter/advancing-a-new-general-education-curriculum-through-a-

faculty-community-of-practice/216354

Ideas and Implementation of an Internet-Based System of Qualification for
Teachers in a Federally Structured Education System: Using the Example of

Economic Education Online (Germany)

Michael Koch (2016). International Journal of Online Pedagogy and Course Design
(pp. 46-64).
www.irma-international.org/article/ideas-and-implementation-of-an-internet-based-system-of-

qualification-for-teachers-in-a-federally-structured-education-system/147745

Internet-Based Technology Use in Second Language Learning: A Systematic
Review

Shuyi Guan (2015). Curriculum Design and Classroom Management: Concepts,
Methodologies, Tools, and Applications (pp. 432-446).
www.irma-international.org/chapter/internet-based-technology-use-in-second-language-
learning/126711

Navigating Blended Learning in K-12: Insights Into Language Teacher
Cognition

Andy Lim Teik Hong, Mahani Stapaand Lugman Mahmud (2026). Developing
Teaching Competencies for Pedagogical and Curricular Innovation (pp. 375-404).
www.irma-international.org/chapter/navigating-blended-learning-in-k-12/394299



http://www.igi-global.com/chapter/unveiling-the-connection-between-self-regulated-learning-and-emotional-management-among-higher-education-students/387021
http://www.igi-global.com/chapter/unveiling-the-connection-between-self-regulated-learning-and-emotional-management-among-higher-education-students/387021
http://www.igi-global.com/chapter/unveiling-the-connection-between-self-regulated-learning-and-emotional-management-among-higher-education-students/387021
http://www.igi-global.com/chapter/unveiling-the-connection-between-self-regulated-learning-and-emotional-management-among-higher-education-students/387021
http://www.irma-international.org/chapter/advancing-a-new-general-education-curriculum-through-a-faculty-community-of-practice/216354
http://www.irma-international.org/chapter/advancing-a-new-general-education-curriculum-through-a-faculty-community-of-practice/216354
http://www.irma-international.org/article/ideas-and-implementation-of-an-internet-based-system-of-qualification-for-teachers-in-a-federally-structured-education-system/147745
http://www.irma-international.org/article/ideas-and-implementation-of-an-internet-based-system-of-qualification-for-teachers-in-a-federally-structured-education-system/147745
http://www.irma-international.org/chapter/internet-based-technology-use-in-second-language-learning/126711
http://www.irma-international.org/chapter/internet-based-technology-use-in-second-language-learning/126711
http://www.irma-international.org/chapter/navigating-blended-learning-in-k-12/394299

Using Social Media to Improve Peer Dialogue in an Online Course About
Regional Climate Modeling

Morgan B. Yarkerand Michel D.S. Mesquita (2018). International Journal of Online
Pedagogy and Course Design (pp. 1-21).
www.irma-international.org/article/using-social-media-to-improve-peer-dialogue-in-an-online-

course-about-regional-climate-modeling/211152



http://www.irma-international.org/article/using-social-media-to-improve-peer-dialogue-in-an-online-course-about-regional-climate-modeling/211152
http://www.irma-international.org/article/using-social-media-to-improve-peer-dialogue-in-an-online-course-about-regional-climate-modeling/211152

