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ABSTRACT

The Botswana education system planners endorsed a technocratic view of planning, emphasizing their
curriculum expertise instead of learners’ realities. Numerous studies on Khoesan education in Botswana
attest to serious hurdles more especially that Setswana and English languages are second, third, and
sometimes fourth languages depending on the localities of the Khoesan children. The Khoesan were and
are still subjected to discrimination and marginalization in education and other domains of life. The
creation of the Remote Area Development Program (RADP) in 1978 by the Government of Botswana
was recognition that the Khoesan were the most marginalised. The question is whether the Khoesan
benefitted. The answer is that it was other groups who benefitted from RADP and not the Khoesan. The
main reason for this was and is that marginalization and poverty cannot be eliminated by homogenous
schemes.

1.0 INTRODUCTION

The Botswana education system planners endorsed a technocratic view of planning, emphasizing
their curriculum expertise instead of learners’ realities (Maruatona, 2005). Numerous studies on Khoesan
education in Botswana attest to serious hurdles more especially that Setswana and English languages
are second, third, and sometimes fourth languages depending on the localities of the Khoesan children
(Motshabi, 2006b). The Khoesan were and are still subjected to discrimination and marginalization in
education and other domains of life. The creation of the Remote Area Development Program (RADP)
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in 1978 by the Government of Botswana was a recognition that the Khoesan were the most marginal-
ised. The question is whether the Khoesan benefitted. Wily (2018) pointed out that it was other groups
who benefited from these programs and not the Khoesan, the main reason being that marginalization
and poverty cannot be eliminated by equal and homogenous schemes. Chebanne (2020) further raises
the cultural question, whether this was a consideration in the development of the RADP. The RADP
programme has been hailed for positive contribution to the provision of infrastructure and services in
remote areas and not much progress has been made regarding the performance of Khoesan children in
schools as they are the highest in terms of high failure rates and school dropouts.

The Khoesan languages are not part of the education curriculum in Botswana, and the failure to
appreciate Khoesan languages has greatly disadvantages the Khoesan children with only a few making
it to tertiary institution (Monaka & Hiri-Khudu, 2016). In spite of Botswana being a multi-ethnic so-
ciety, the country’s education curriculum overlooks the diversity existing in the country. This chapter
seeks to argue that high failure rates and high school dropout among the Khoesan children are red flags
that point to alienation and assimilation, and that the education curriculum needs to embrace Khoesan
languages and lifestyles. An inclusive curriculum will transform the Botswana education system from
being inward looking to been open, equitable, having multiple perspectives as well as exercising unity in
diversity (Monaka, 2007¢). There is need to recognize that multicultural education fosters recognition,
embodies respect for individuals as well as equal rights for all citizens (Chebanne & Monaka, 2024b).
The recognition and inclusion of Khoesan language into the Botswana education system curriculum will
be an enabler towards improved participation and make an impact on their performance in school and
reduce dropout rates. It will also communicate trust and solidarity across ethnic groups.

By recognizing diverse ethnic identities within the nation, Botswana’s education system could build
an inclusive national identity that continues to focus on peace and unity rather than laying seeds for future
conflict by continued efforts to erase them. At the beginning of the 21* Century it has become increasingly
clear that development must embody a commitment to cultural pluralism and cultural diversity against
the pressures of homogenisation (Chebanne & Monaka, 2024a). Homogenisation, or, more accurately,
cultural hegemony, has generally taken two forms. The first is embedded in the post-colonial project of
nation-building. Many Third World countries have sought to construct a nation-state amongst diverse
ethnic groups within inherited colonial boundaries by imposing the culture and language of one of the
ethnic groups, thereby making it dominant. The second is inherent in the processes of globalisation
which subject the Third World to increased cultural imperialism and dominance by Western culture. The
cumulative effect of both trends is contradictory. On the one hand, the ethno-linguistic marginalisation
of many minority groups has been intensified. On the other hand, grass-roots forms of cultural assertion
have emerged as marginalised ethnic groups resist discrimination and social exclusion.

For the most part communities who speak Khoesan languages are found in Botswana followed by
Namibia. Also, most of these communities are small and therefore prone to language shift, decline,
dearth, and death (Batibo, 1997). Organizationally, Khoesan ethnic groups have, irrespective of their
ethno-linguistic and ethno-cultural distinction, preferred small manageable communities.

[...] it seems clear that San groups were highly organized, small, mobile groups with an intimate

knowledge of resources available to them and of how these resources varied through time and space.

The settlement patterns employed are becoming increasingly documented, using data from a variety

of sources (Mokhtar, 1990, p. 357).
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