Chapter 9
Navigating Change in

Tertiary Education:
Insights from New Zealand's
Reform Journey

ABSTRACT

In an era of rapid transformation, the tertiary education sector faces increasing
demands to adapt and innovate amidst heightened competition, technological ad-
vancements, and diverse learner needs. Institutions must not only respond effectively
to these changes but also proactively anticipate future challenges to remain relevant
and impactful. The changing landscape calls for robust strategies that address the
evolving expectations of students, employers, and society as a whole. This chapter
examines New Zealand’s approach to tertiary education reforms, focusing on strat-
egies implemented to foster a resilient, high-quality education system that meets the
needs of a knowledge-driven society.

INTRODUCTION

Higher education has long been regarded as a cornerstone of societal advance-
ment and intellectual exploration, embodying the ideals of knowledge, innovation,
and truth. As Alexander Kiossev (2001) eloquently observes, “...the university is
the uncorrupted institution of truth, that lofty temple where it is sought in solitude,
liberty, and honest discussion, not in compliance with any government, market, or
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social interest.” This timeless characterization captures the essence of higher edu-
cation as a bastion of intellectual freedom and social progress.

Yet today’s universities and other tertiary institutions confront an ever-accelerat-
ing pace of change. Globalization has intensified competition for students, faculty,
and research funding (Altbach, Reisberg, & Rumbley, 2009). Simultaneously,
technological innovations—ranging from online learning platforms to artificial
intelligence—are compelling institutions to rethink pedagogies, delivery modes,
and support services (Marginson, 2016). As a result, higher education systems
around the world are undertaking comprehensive reforms in governance, financing,
quality assurance, and curriculum design to remain relevant in a knowledge-driven
economy (OECD, 2019).

These reforms have manifested in diverse ways: the emergence of transnational
university alliances and branch campuses; shifts toward performance-based funding;
the introduction of rigorous accreditation and outcome-based evaluation frameworks;
and the redesign of curricula to emphasize interdisciplinary competencies, digital
literacy, and employability skills (Hazelkorn, 2015; UNESCO, 2015). Together, they
underscore the imperative for tertiary education to balance tradition with innovation,
safeguarding academic integrity while fostering agility and responsiveness.

This chapter focuses on New Zealand’s tertiary education reform journey as a
case study in navigating these global pressures. Since the mid-1980s, successive
governments have introduced strategic initiatives—culminating in the Tertiary
Education Strategy 2020—that aim to build a robust, equitable, and high-quality
system aligned with both student aspirations and labor-market needs (Ministry of
Education, 2020). Key policy shifts have included the establishment of learner-
centred funding models, strengthened quality assurance mechanisms, greater Maori
and Pacific representation, and concerted efforts to enhance research translation and
innovation (Ministry of Education, 2024; Scott, 2018).

Through a longitudinal examination of one prominent Auckland provider, this
chapter traces how these national policy imperatives have been operationalized at
the institutional level—reshaping governance structures, program offerings, staff
development, and community partnerships. By evaluating both achievements (such
as improved graduate outcomes and narrowed participation gaps) and ongoing
challenges (including resource constraints and stakeholder engagement), we draw
lessons about the interplay between policy frameworks, institutional adaptation,
and societal needs.

In concluding, the chapter synthesizes its findings into actionable managerial
implications and recommendations for future research, offering valuable insights to
policymakers, educational leaders, and scholars seeking to guide tertiary education
through the complexities of the twenty-first century.

220



20 more pages are available in the full version of this
document, which may be purchased using the "Add to Cart"
button on the publisher's webpage: www.igi-
global.com/chapter/navigating-change-in-tertiary-
education/381134

Related Content

“The Best Dissertation Is a Finished Dissertation”: Learning From the
Experiences of Successful Completers

Rene Parmar (2026). Dissertation Completion in Educational Leadership: Program
Structure, Collaboration, and Experiences (pp. 61-100).
www.irma-international.org/chapter/the-best-dissertation-is-a-finished-dissertation/408048

Remote Laboratories for Engineering Education: Experience of a Brazillian
Public University With Project VISIR+

Isabela Nardi da Silva, Josiel Pereira, Juarez B. Silvaand Simone Bilessimo (2020).
Engineering Education Trends in the Digital Era (pp. 177-195).

www.irma-international.org/chapter/remote-laboratories-for-engineering-education/252487

Applying Universal Design for Learning to Create a Transformational and
Accessible Learning Framework for a Technology-Driven International
University

Kimberly K. Floydand Neal Shambaugh (2019). Handbook of Research on
Challenges and Opportunities in Launching a Technology-Driven International
University (pp. 179-194).

www.irma-international.org/chapter/applying-universal-design-for-learning-to-create-a-

transformational-and-accessible-learning-framework-for-a-technology-driven-international-
university/223250

Open Educational Resources in Higher Education: Two Approaches to
Enhance the Utilization of OER

Lubna Ali, Colette Knightand Ulrik Schroeder (2022). International Journal of
Innovative Teaching and Learning in Higher Education (pp. 1-14).

www.irma-international.org/article/open-educational-resources-in-higher-education/313374



http://www.igi-global.com/chapter/navigating-change-in-tertiary-education/381134
http://www.igi-global.com/chapter/navigating-change-in-tertiary-education/381134
http://www.igi-global.com/chapter/navigating-change-in-tertiary-education/381134
http://www.irma-international.org/chapter/the-best-dissertation-is-a-finished-dissertation/408048
http://www.irma-international.org/chapter/remote-laboratories-for-engineering-education/252487
http://www.irma-international.org/chapter/applying-universal-design-for-learning-to-create-a-transformational-and-accessible-learning-framework-for-a-technology-driven-international-university/223250
http://www.irma-international.org/chapter/applying-universal-design-for-learning-to-create-a-transformational-and-accessible-learning-framework-for-a-technology-driven-international-university/223250
http://www.irma-international.org/chapter/applying-universal-design-for-learning-to-create-a-transformational-and-accessible-learning-framework-for-a-technology-driven-international-university/223250
http://www.irma-international.org/article/open-educational-resources-in-higher-education/313374

Using Experiential Learning to Improve Student Attitude and Learning Quality
in Software Engineering Education

Ferdinand Ndifor Che, Kenneth David Strangand Narasimha Rao Vajjhala (2021).
International Journal of Innovative Teaching and Learning in Higher Education (pp. 1-
22).
www.irma-international.org/article/using-experiential-learning-to-improve-student-attitude-and-

learning-quality-in-software-engineering-education/273133



http://www.irma-international.org/article/using-experiential-learning-to-improve-student-attitude-and-learning-quality-in-software-engineering-education/273133
http://www.irma-international.org/article/using-experiential-learning-to-improve-student-attitude-and-learning-quality-in-software-engineering-education/273133

