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ABSTRACT

Resilience enables individuals to embrace failure as a natural part of learning, and 
persevere in their pursuit of knowledge and personal development. The concept of 
lifelong learning supports the adaptation of individuals to the change and devel-
opment process in society, providing human resources with resilience. Lifelong 
learning not only enhances knowledge and skills but also plays a crucial role in 
building psychological resilience. By continually engaging in learning activities, 
individuals can improve their ability to handle stress, recover from adversity, and 
maintain overall mental well-​being. Lifelong learners who possess resilience are 
better equipped to adapt to changing environmental, social, and economic condi-
tions. They embrace innovation, creativity, and flexibility, enabling them to respond 
effectively to emerging challenges and opportunities for sustainability. Lifelong 
learning empowers individuals to understand and act on sustainability principles.

RESILIENCE

“The illiterate of the 21st century will not be those who cannot read and write, 
but those who cannot learn, unlearn and relearn.” – Alvin Toffler
Resilience is the process and outcome of successfully adapting to difficult or 

challenging life experiences, especially through mental-​emotional-​behavioral flexi-
bility and adjustment to external and internal demands (Garmezy,1993; Rutter, 2006; 
Reivich &Shatte, 2016; Yu et. al., 2022). Resilience is the capacity to withstand and 
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navigate through adversity, uncertainty, and change, emerging stronger and more 
empowered on the other side (Afifi et al., 2016; Denckla et al., 2020). This encom-
passes not only individuals' coping mechanisms, emotional strength, adaptability, 
perseverance, and a growth mindset and how they maintain their mental health 
during these processes, but also encompasses, enabling individuals to cope with 
setbacks, learn from failures, emerge from these experiences stronger and thrive 
in the face of challenges. These definitions highlight resilience as a dynamic and 
multi-​dimensional concept, reflecting individuals' capacities to cope with challeng-
es and their growth through this process. Psychological resilience: does not mean 
that the individual is not affected by a trauma at all or that the individual functions 
completely well throughout life but it means the individual is expected to adapt and 
cope difficulties (Bonanno, 2004).

Several studies (Nakaya, et. al., 2006; Atsushi et. al., 2018) suggest that resilience 
is partially a trait related to the factors of the Big Five personality traits model. These 
five traits—Openness to Experience, Conscientiousness, Extraversion, Agreeableness, 
and Neuroticism—provide a structured framework for categorizing and studying 
individual differences in personality. In recent years, researchers have increasingly 
examined how these traits relate to resilience, particularly in terms of how indi-
viduals cope with adversity, stress, and challenges. The Big Five personality traits 
model is based on the premise that most human personality traits can be organized 
into five broad dimensions. Each dimension captures a range of related traits and 
behaviors, offering insights into how individuals differ from one another across key 
aspects of personality (Costa & McCrae, 1992). The traits and their relationship 
with resilience include:

Openness to Experience: Reflects the extent to which individuals are open-​
minded, imaginative, and willing to engage in new ideas and experiences. Open-
ness to Experience is associated with a flexible cognitive style, curiosity, and a 
willingness to engage in novel experiences (McCrae & Costa, 1999). Individuals 
high in Openness may exhibit greater resilience by seeking out new perspectives 
and adaptive strategies when faced with adversity. For example, their openness 
to new ideas and experiences may facilitate problem-​solving and creative coping 
mechanisms during challenging times.

Conscientiousness: Indicates the degree of self-​discipline, organization, and 
goal-​directed behavior an individual exhibits. Conscientious individuals are char-
acterized by their reliability, self-​discipline, and goal-​directed behavior (Roberts 
et. al., 2005). These traits contribute to resilience by fostering effective planning, 
persistence in pursuing goals, and the ability to maintain routines and commitments 
even in the face of setbacks. Conscientious individuals are likely to engage in proac-
tive coping strategies, which are crucial for building and maintaining resilience over 
time. Conscientious individuals are characterized by their reliability, self-​discipline, 
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