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ABSTRACT

This chapter reviews the concept of funds of identity and its fundamental role in
advancing pre-service teachers’ awareness and understanding of their students’
cultural and linguistic identities as well as their own. The chapter begins with an
overview of the concept of identity and subsequently moves into an examination
of the history of the funds of knowledge approach and traces its extension into the
funds of identity approach along with the similarities and differences between both
procedures. The chapter then summarizes previous literature on funds of identity
and highlights the main findings of these studies. Finally, the chapter examines
various activities that can be used with both students and student-teachers alike to
document, identify, and recognize essential aspects of their linguistic and cultural
backgrounds.

INTRODUCTION
Caza et al. (2018) conceptualize the concept of identity as “individuals' sub-

jective interpretations of who they are, based on their socio-demographic char-
acteristics, roles, personal attributes, and group memberships” (p. 889). Gerali &
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Neill (2022) contends that identity can be understood as a constellation of “social
constructs of various attributes of individuals to include but not limited to ability,
race, ethnicity, gender, religion, social class, sexual orientation, and gender...” (p.
266). These definitions highlight the intersectional nature of identity (the idea that
multiple aspects of one’s individuality connect and converge in significant ways)
along with the idea that perceptions concerning one’s identity are neither objective
nor impartial but instead are personal and are largely dependent on one’s view of
oneself. Additionally, Lesley (2021) describes identity as the process by which “an
individual comes to understand their existence, experience, and proclivities for par-
ticipating in social configurations, cultures, and discourse communities” (p. 231).
This observation emphasizes the notion that, while certain facets of one’s identity
are innate to oneself, others are established through interactional experiences with
others and the world. Additionally, Saubich and Esteban-Guitart (2011) contend that
“identity can be understood as a cultural and social process, a product of family and
community socialization” (p. 84). In other words, identity is not necessarily internal
in nature but instead is developed through interactions with members of particular
communities and the resources they use to mediate the world. Esteban-Guitart
(2014) reifies this position by maintain that, despite the prevailing stance that it is
developed internally, identity is, in his view, “a culturally mediated product which is
distributed among other people” (p. 752) which is created and established through
experiences with both human and non-human resources that exist outside of oneself:
“we cannot reduce human identity to individual properties or traits. Instead, it is
always mediated and distributed among people, artifacts, activities, and contexts”
(p- 752). Esteban-Guitart (2014) further clarifies this notion by asserting that “there
is no frontier between the world and the identity of individuals” (p. 755) and that,
consequently, the world in which we live is “identitized” (p. 752) in that it contains
a myriad of resources which people can effectively utilize in the process of estab-
lishing and maintaining their individual personality and character.

More specifically, Hoffmann-Kipp (2008) understands teacher identity as “the
intersection of personal, pedagogical, and political participation and reflection within
a larger sociopolitical context” (p. 153), meaning that educators’ individuality is
constituted of their beliefs and experiences as community members, teachers, and
societal citizens respectively. Ayar (2023) contends that teacher identity consists of
the “professional and personal values, beliefs, and self-commitments to teaching as
a profession as well as discovering oneself as a teacher” (p. 327), suggesting that
educators’ character is developed through the preliminary connections and resultant
fusion of their individual and vocational selves. These scholars assert that, as with
the definitions of identity cited above, teacher identity is also multifaceted and
intersectional in nature and frequently meshes various features of educators’ intra-
scholastic and extrascholastic being. As with the concept of identity, Akkerman &
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