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ABSTRACT

During the COVID-19 pandemic, different methods of learning were used, in which
hybrid learning was prominent. The use of technology and other complexities in this
method made it hard to adapt, especially for teachers who are less tech-friendly. This
method requires a huge amount of teacher presence and to provide that the teachers
have to compromise with their mental health. As not being mentally healthy, teachers
start perceiving their job negatively, which leads to declined job satisfaction among
them. This study aims to assess the role of hybrid learning and teacher presence in
mental health and job satisfaction among teachers. To assess hybrid learning and
teacher presence, a survey was conducted on the government teachers. The data
was analyzed statistically, and the findings suggest that hybrid learning came out
as a significant predictor of job satisfaction. It was found that mental health was
significantly negatively predicted by teacher presence. Another finding also emerged
that both hybrid learning and teacher presence predicted job satisfaction.
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Hybrid Learning
INTRODUCTION

Learning s the acquisition of new knowledge thathas a significantimpact on our well-
being (Smith & Dechant, 1961). This is a perpetual mechanism in which experience
and information are synthesised into knowledge and skills. It is a two-way process
involving both the learner and the educator that results in knowledge gain as well
as competence. Participation of both students and teachers is necessary during the
learning process (Bergmark & Westman, 2016; Bovill, 2014; Bovill & Bulley, 2011;
Cook-Satheretal.,2014). Learning can be done in many ways or methods like online
learning, conventional learning, inquiry-based learning, cooperative learning, hybrid
learning, personalized education, expeditionary learning, game-based learning and
project-based learning et cetera. Choosing the correct method of learning depends
on the needs of the students, and all these methods have different levels of content
delivery, participation, communication, evaluation, and technology use.

Classes have been run by teachers for years, from kindergarten to higher
education, who supervise classrooms and conduct lessons that begin and end with
the bell. Creating assessments, supervising examinations, and then evaluating
the exam results were all done by the teachers. This method was majorly used in
conventional learning, but the endemic deeply changed the functioning of society
and education in every aspect (Liguori & Winkler, 2020). As per the Inter-agency
Network for Education in Emergencies, Global Education Cluster (2018); Global
Education Cluster (2020), education disruption and school closures unfortunately
occur during humanitarian crises.

The closure of schools during this pandemic has affected millions of learners,
and they have faced an abrupt shift from on-campus study to online study via
synchronised and nonsynchronous online programmes. This suddenly changed the
way of learning and demanded proficiency in certain abilities to study and to lecture
as well (Demuyakor, 2020; Ratten, 2020). The data provided by UNESCO et al. in
2020 states that in order to meet the evolving academic, financial, as well as social
and psychosocial needs of learners, families, and educators, prepare the manner
in which educational institutions could possibly resume operations throughout the
global epidemic, construct updated creative, and encompassing strategies to provide
higher education, and look at how educational institutions might become highly
resilient in the years to come, national governments, educational administrators,
and professionals continue to be having difficulty providing educational material
via different approaches. Simultaneously, the worldwide epidemic led to advances
in remote learning modalities: 90% of nations implemented distant educational
methods during the closures of educational institutes due to COVID-19.

In the context of teaching, it was a huge challenge for the teachers, especially, for
those who are less technology literate, to drastically substitute their teaching methods.

157



27 more pages are available in the full version of this
document, which may be purchased using the "Add to Cart"
button on the publisher's webpage: www.igi-
global.com/chapter/hybrid-learning/334805

Related Content

Culture-Based Gamification for Global Education: A Case Study From
Vietnam

Nuno F. Ribeiro (2021). Stagnancy Issues and Change Initiatives for Global
Education in the Digital Age (pp. 236-258).
www.irma-international.org/chapter/culture-based-gamification-for-global-education/264080

Cultivating the Mindset for Change

(2021). Aligning Social-Emotional and 21st Century Learning in the Classroom:
Emerging Research and Opportunities (pp. 136-157).
www.irma-international.org/chapter/cultivating-the-mindset-for-change/282782

Culturally Responsive Online Learning for Asian/Pacific Islanders in a Pacific
Island University

Catherine E. Stoicovy (2018). Online Course Management: Concepts,
Methodologies, Tools, and Applications (pp. 1069-1086).
www.irma-international.org/chapter/culturally-responsive-online-learning-for-asianpacific-

islanders-in-a-pacific-island-university/199255

Learning Styles and Cultural Differences in Online Learning Environments in
the Twenty-First Century

Blessing F. Adeoye (2019). Advanced Online Education and Training Technologies
(pp. 63-74).
www.irma-international.org/chapter/learning-styles-and-cultural-differences-in-online-learning-

environments-in-the-twenty-first-century/211020

Visualizing Online Education in the COVID-19 Pandemic Based on the
Bibliometric Method

Lei Liang (2022). International Journal of Technology-Enhanced Education (pp. 1-19).
www.irma-international.org/article/visualizing-online-education-in-the-covid-19-pandemic-based-
on-the-bibliometric-method/315598



http://www.igi-global.com/chapter/hybrid-learning/334805
http://www.igi-global.com/chapter/hybrid-learning/334805
http://www.irma-international.org/chapter/culture-based-gamification-for-global-education/264080
http://www.irma-international.org/chapter/cultivating-the-mindset-for-change/282782
http://www.irma-international.org/chapter/culturally-responsive-online-learning-for-asianpacific-islanders-in-a-pacific-island-university/199255
http://www.irma-international.org/chapter/culturally-responsive-online-learning-for-asianpacific-islanders-in-a-pacific-island-university/199255
http://www.irma-international.org/chapter/learning-styles-and-cultural-differences-in-online-learning-environments-in-the-twenty-first-century/211020
http://www.irma-international.org/chapter/learning-styles-and-cultural-differences-in-online-learning-environments-in-the-twenty-first-century/211020
http://www.irma-international.org/article/visualizing-online-education-in-the-covid-19-pandemic-based-on-the-bibliometric-method/315598
http://www.irma-international.org/article/visualizing-online-education-in-the-covid-19-pandemic-based-on-the-bibliometric-method/315598

