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ABSTRACT

The authors of this chapter conducted research to address how professional
development and support networks can strengthen ESOL teacher education when
they co-directed a state-funded grant program for ESOL teachers. Through the
programinwhichthey collaboratedwith mentor teachers, school administrators, and
program participants, they ensured that professional support was made accessible
to program participants who were being trained to become certified ESOL teachers
through institutional and state-level resources and emphasized the importance of
ESOL teachers’ professional growth through professional support networks. This
chapter will focus on mentorship within the program and advocate the importance
of building support systems for teachers during and after teacher training while
highlighting professional development for ESOL teachers.
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INTRODUCTION

This chapter aims to provide insights into the mentoring of new ESOL teachers for
their professional development and growth through various professional activities,
which will improve classroom instruction for English learners and encourage
family and community involvement. Professional development for ESOL teachers
is essential to building support systems for teachers. In ESOL educational contexts,
teacher collaboration is essential due to the multiple layers of instruction provided
for English learners. Therefore, schools need to support ESOL teachers to actively
participate in professional communities to improve their knowledge and instruction
for English learners and also improve parental, family, and community engagement.
Mentoring within schools and school districts would provide focused and guided
professional development that enhances ESOL teachers’ ability to build meaningful
relationships with other teachers and school personnel and support English learners’
families and their learning at home.

Researchers in education have long-established the need for continuous
professional development and support for teachers, especially teachers of culturally and
linguistically diverse learners. High-quality professional development opportunities
for teachers improve instructional effectiveness and increase student learning
(Vangriekenetal.,2017; U.S. Department of Education, 2014). Various studies have
stressed the importance of reducing first-year attrition by providing beginning teachers
with mentoring from teachers of the same subject (Ingersoll & Kralik, 2004; Smith
& Ingersoll, 2004). Mentoring relationships can have a positive impact on mentees’
early teaching experiences by providing: self-confidence, classroom management
support, guidance on time and work load management, positive student teacher
management, self-reflection, problem solving skills, culture of professional support
(Delaney, 2012). Currently, mentorship is perceived as a personal and professional
relationship in which both participants co-construct their professional identities
within a specific context via pre-service or in-service mentorship (Delaney, 2012).

Mentoring is believed to contribute to both the professional development of
experienced teachers and the formation of professional networks among teachers
(Hobson et al., 2009). This research aims to raise awareness about mentorship and
other existing professional development and support networks for ESOL teachers and
address the need to make professional development and support networks accessible
to in-service and pre-service teachers. Professional support networks in multimodal
ways, where a mentor and mentee relationship is indispensable, help create a sense
of community and belonging in the profession of ESOL teachers and, therefore,
teachers’ continuous professional growth throughout their profession (Otcu-Grillman
& Miller, 2021). Likewise, the need for quality professional development exists not
only for teacher candidates or novice teachers but also for experienced teachers who



22 more pages are available in the full version of this
document, which may be purchased using the "Add to Cart"
button on the publisher's webpage: www.igi-
global.com/chapter/mentorship-and-training-esol-teachers-

through-a-clinically-rich-intensive-teacher-institute/330598

Related Content

Identifying MT Errors for Higher-Quality Target Language Writing

Kayo Tsuji (2024). International Journal of Translation, Interpretation, and Applied
Linguistics (pp. 1-17).
www.irma-international.org/article/identifying-mt-errors-for-higher-quality-target-language-
writing/335899

How Literal is the 1972 Translation Into English of J.L. Borges' Historia
Universal de la Infamia?

Marcelo Sanchez (2023). International Journal of Translation, Interpretation, and
Applied Linguistics (pp. 1-13).
www.irma-international.org/article/how-literal-is-the-1972-translation-into-english-of-jl-borges-

historia-universal-de-la-infamia/323801

Empowering Future Secondary ESL Teachers to Bridge the Reading Gap
Monique Albertsand Chris-Marie Le Hanie (2025). Teaching Reading Comprehension
to English Learners in Secondary Schools: A Research-Based Approach (pp. 237-
264).
www.irma-international.org/chapter/empowering-future-secondary-esl-teachers-to-bridge-the-
reading-gap/376785

Innovative Intercultural Communication Training in Translator Education:
Cultivating Cultural Competence

Palanivel Rathinasabapathi Velmurugan, S. Catherine, R. Vettriselvan, John E. P.and
Deepa Rajesh (2025). Cutting-Edge Approaches in Translator Education and
Pedagogy (pp. 217-244).
www.irma-international.org/chapter/innovative-intercultural-communication-training-in-translator-
education/372601



http://www.igi-global.com/chapter/mentorship-and-training-esol-teachers-through-a-clinically-rich-intensive-teacher-institute/330598
http://www.igi-global.com/chapter/mentorship-and-training-esol-teachers-through-a-clinically-rich-intensive-teacher-institute/330598
http://www.igi-global.com/chapter/mentorship-and-training-esol-teachers-through-a-clinically-rich-intensive-teacher-institute/330598
http://www.irma-international.org/article/identifying-mt-errors-for-higher-quality-target-language-writing/335899
http://www.irma-international.org/article/identifying-mt-errors-for-higher-quality-target-language-writing/335899
http://www.irma-international.org/article/how-literal-is-the-1972-translation-into-english-of-jl-borges-historia-universal-de-la-infamia/323801
http://www.irma-international.org/article/how-literal-is-the-1972-translation-into-english-of-jl-borges-historia-universal-de-la-infamia/323801
http://www.irma-international.org/chapter/empowering-future-secondary-esl-teachers-to-bridge-the-reading-gap/376785
http://www.irma-international.org/chapter/empowering-future-secondary-esl-teachers-to-bridge-the-reading-gap/376785
http://www.irma-international.org/chapter/innovative-intercultural-communication-training-in-translator-education/372601
http://www.irma-international.org/chapter/innovative-intercultural-communication-training-in-translator-education/372601

A Linguistic Exploration of Indigenous Languages Adverts: A Critical
Discourse Approach

Magret Jongore, Pinkie Phaahlaand Rose Masubelele (2019). International Journal of
Translation, Interpretation, and Applied Linguistics (pp. 1-11).
www.irma-international.org/article/a-linguistic-exploration-of-indigenous-languages-
adverts/232230



http://www.irma-international.org/article/a-linguistic-exploration-of-indigenous-languages-adverts/232230
http://www.irma-international.org/article/a-linguistic-exploration-of-indigenous-languages-adverts/232230

