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ABSTRACT

School leadership plays a central role in creating an inclusive learning environment that provides oppor-
tunities for students with disabilities to thrive. This chapter will shed light on the historical background
of schools as they shifted to embrace inclusion and outline the key challenges that impeded school lead-
ership from reaching full-bodied inclusive schools. To that end, this chapter will include an overview
derived from the literature regarding the most imperative leadership practices that principals need to
possess in order to facilitate the inclusion of students with disabilities into mainstream education: (1)
demonstrating basic knowledge of special education, (2) building collaborative structures and processes
to work together with students’ interests at heart, and (3) embodying positive attitudes and beliefs toward
special education. At the end of the chapter, the authors will provide key lessons, recommendations, and
possible implications for improving leadership preparation.
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INTRODUCTION

It is not easy to be a principal in the twenty-first century with the ever-shifting expectations of communi-
ties, teachers, parents, and students. One of the many responsibilities principals have is to oversee special
education services for children within their schools on a daily basis. Laws governing special education
instruction have changed dramatically in the past 15 years (Parker, 2016). The principal is not only in charge
of the building’s daily operations, budgeting, human resource concerns, maintenance, and curricula; but
they also need to be well-versed in special education legislation and regulations. Furthermore, principals
must have a thorough grasp of the needs of the growing number of special education students and the
ability to work effectively with parents who advocate for them (Parker, 2016). Unfortunately, principals
often have a hazy picture of what their position entails in terms of daily special education procedures.
There has been little, if any, official research on the experiences of special education principals to explain
how preparation affects their school leadership performance. This chapter will outline the challenges and
issues encountered by principals in implementing programs for special education and identify the key
leadership practices that facilitate inclusion. It will begin with a brief historical background about how
special education came to be included in school principals’ body of responsibilities, and the challenges
they encountered as they began to carry out this mission.

BACKGROUND
Historical Influences of Special Education on Administration

The job of instructional leader of the school must be assumed by the principal, but how far does that
leadership have to go? Instructional leadership encompasses all instructional areas of education within
the school. Unfortunately, however, this is not always seen in practice. Special education is one area
where principals can stretch their capacity and provide better instructional leadership. In the United
States, special education leadership has been an area of concern since the 1940s, particularly when
Berry (1941) demonstrated that administrators struggled to build learning programs in their schools to
accommodate children with impairments (as cited in Pazey & Yates, 2012). During this time, it became
necessary for school administrators to establish a separate administrative entity dedicated to special
education for kids with disabilities.

These special education directors were knowledgeable in mental health, vocational training, and
connecting kids with community agencies that could help them with their disabilities (Pazey & Yates,
2012). During the 1960s, textbooks used to prepare school administrators began to include administrative
responsibilities for helping students with disabilities. During this period, it became increasingly clear that
administrators needed to be aware of special education and have the capability of managing the needs
of children with disabilities. Eventually, the General-Special Education Administration Consortium
(GSEAC) was founded in 1970 to address the need for both principals and special education administra-
tors to be prepared to manage special education students and programs. This marked the beginning of
the push to integrate students with disabilities into mainstream educational settings (Fuchs & Stecker,
2010). Although principals were not yet qualified to direct special education programs in their schools,
they were expected to be able to manage and supervise them (DiPaola & Walther-Thomas, 2003).

54



16 more pages are available in the full version of this document, which may
be purchased using the "Add to Cart" button on the publisher's webpage:
www.igi-global.com/chapter/rethinking-school-principals-leadership-practices-

for-an-effective-and-inclusive-education/307841

Related Content

Parents and Siblings of Children With Autism Spectrum Disorder: A Pilot Study

Christine K. Syriopoulou-Delliand Katerina Loi (2022). Interventions for Improving Adaptive Behaviors in
Children With Autism Spectrum Disorders (pp. 229-249).
www.irma-international.org/chapter/parents-and-siblings-of-children-with-autism-spectrum-disorder/286390

The Schoolwide Enrichment Model: A Talent Development Approach Resulting in Opportunities,
Resources, and Encouragement for All Students

Sally M. Reisand Joseph S. Renzulli (2022). Creating Equitable Services for the Gifted: Protocols for
Identification, Implementation, and Evaluation (pp. 39-57).
www.irma-international.org/chapter/the-schoolwide-enrichment-model/290590

Assessment of Students With Disabilities in the UAE Toward Thriving in Inclusive Classrooms:
Reality and Vision
Ahmed Hemdan (2022). Rethinking Inclusion and Transformation in Special Education (pp. 179-195).

www.irma-international.org/chapter/assessment-of-students-with-disabilities-in-the-uae-toward-thriving-in-inclusive-

classrooms/307850

Meeting the Need for Inclusive Educators Online: Teacher Education in Inclusive Special
Education and Dual-Certification

Jason Naranjo (2022). Research Anthology on Inclusive Practices for Educators and Administrators in
Special Education (pp. 1004-1020).
www.irma-international.org/chapter/meeting-the-need-for-inclusive-educators-online/292927

College-Going and College-Staying Capital: Supporting Underrepresented Minority Students at

Predominantly White Institutions
Christy Kuehn (2020). Accessibility and Diversity in the 21st Century University (pp. 68-98).
www.irma-international.org/chapter/college-going-and-college-staying-capital/253583



http://www.igi-global.com/chapter/rethinking-school-principals-leadership-practices-for-an-effective-and-inclusive-education/307841
http://www.igi-global.com/chapter/rethinking-school-principals-leadership-practices-for-an-effective-and-inclusive-education/307841
http://www.irma-international.org/chapter/parents-and-siblings-of-children-with-autism-spectrum-disorder/286390
http://www.irma-international.org/chapter/the-schoolwide-enrichment-model/290590
http://www.irma-international.org/chapter/assessment-of-students-with-disabilities-in-the-uae-toward-thriving-in-inclusive-classrooms/307850
http://www.irma-international.org/chapter/assessment-of-students-with-disabilities-in-the-uae-toward-thriving-in-inclusive-classrooms/307850
http://www.irma-international.org/chapter/meeting-the-need-for-inclusive-educators-online/292927
http://www.irma-international.org/chapter/college-going-and-college-staying-capital/253583

