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Abstract

Thischapter describesthe conversionof atraditional classroomcourseto
onetaught online. Creating aM ediaBusinesshasbeen part of the Business
curriculumwithin abroad, traditional Mass Communications major, and
its objective has been to introduce students to the theory and practice of
starting an independent media enterprise. The attempt to transform any
traditional academic course into a virtual one will invariably entail
redefining pedagogical issues such as requirements, assignments,
participation, and evaluation. Certain course content and objectives are
more amenable to both the opportunities and constraints posed by the
Internet. Our course was enhanced by the conversion because of its
suitability for transfer fromthetangibleto thevirtual environment. More
specifically, for Creating a Media Business, the Internet is not merely a
channel of information transmission, but very often an important, if not
essential, part of the very business about which the students arelearning.
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Background

Intheearly 1990s, TempleUniversity’ sBroadcasting, Telecommunications,
and Mass Media Department instituted a new course, Creating a Media
Business, tointroduce studentsto the knowledge and skillsfundamental to
building their own mediaenterprise. Thisundergraduate course, withagradu-
ate-student component, wascreated to broaden students’ professional vistas
by exploring work possibilities outside the domain of established media
agencies. Typically, students planning careersinthe mediaoften focuson
securing positionsintheextant TV networks, radio stations, telecommunica-
tionscorporations, recording companies, advertisingand publicrelationsfirms,
and so forth. Of course, since the media have powerful and glamorous
associationsfor many peopl e, thejob market with respect totheseagenciesis
competitive, even in the best of economic circumstance, and even those
newcomers fortunate enough to be hired must often begin their careersin
positionssomewhat differentinkind (i.e., not justinlevel) fromthat towhich
they aspire. Creating aMediaBusiness, then, wasdesignedto allow students
to exploreopportunitiesoutsidethetraditional businessor corporatemodel,
thereby enhancing not only the number, but al so the range of professional
possi bilitiesonwhichthey might plan. Thesepossibilitiesmight apply to career
decisionsheforeorimmediately after graduation or to career changesfollowing
amoretraditional stintinthemedia/corporateworld. At any stage, thekind of
entrepreneurial skillstowhichstudentswouldbeintroducedinthiscourseare
thosewhichenableindividual dreamstoberealized.

Clearly, by theturn of thetwenty-first century, many, if not most, teaching
institutionsbeganincorporating online/computer technology intotheeduca-
tional experience. WilliamH. Graves(2000) definedvirtual learning spacesas
those not constricted by time or place. Institutions began to explore new
teaching opportunitiesthat required reorganization of content becausethe
instructor wasnolonger theprimary vehiclefor dissemination of knowledge.
Thenew e-learning environment inwhich studentswereabletolearnthrough
software applications as opposed to learning through a textbook became
synonymouswithsomeonlineteaching (Graves, 2000). Thus, themoveto offer
coursesonlineand/or throughdistance-learningwasinitiated, if only inthename
of routineprogressiveness. However, fromarather robust roster of tradition-
ally taught masscommuni cation offerings, Creating a Media Business (after
having beentaught traditionally for threeyears) wasoneof only ahandful of
coursesinthemajor designated for onlineconversion. Thisdecisiontomove
itintothevirtual classroomwasmotivated by morethan routineprogressveness.
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