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ABSTRACT

The main objective of this chapter was to examine whether the sporting experience determines the emo-
tional experience of the participants when playing competitive sports games. Seventy-three students (51 
boys and 22 girls) of the 2nd year of the Degree in Physical Activity and Sport Sciences of the Catholic 
University San Antonio of Murcia (UCAM) participated in the study. To identify the emotional intensity 
experienced by the participants, the Games and Emotion Scale (GES) was used, and the generalized 
estimating equations test (GEE) and classification trees (CHAID method) were chosen to analyze the 
data obtained. The results showed that participants with previous physical-sports experience experienced 
emotions more intensely than participants with no previous experience. The conclusion drawn was that 
the physical-sports experience determines the optimal emotional experience of the students.

INTRODUCTION

Physical Education (hereinafter PE) is a discipline that allows a positive and optimal emotional experi-
ence in students (Alcaraz et al., 2020; Cifo et al., 2021). In this sense, Csikszentmihalyi (1997) associates 
the notion of happiness to the experience of an optimal flow experience. The author states that when 
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one is in a state of relaxation, it cannot be considered as a state of well-being or optimal. Only difficult, 
hard and uncomfortable situations that test the person favor experiences of well-being and happiness.

Through PE, for example, by overcoming challenges in sports games, motor situations can be created 
that test the student. This means that it matters how they act (motor level), how they think (cognitive 
level), how they relate (social level) and how they feel (emotional level).

Therefore, the PE teacher should not only know the characteristics of the internal logic of sports 
games, but should also consider other external aspects that have a direct relationship with the emotional 
experience. In this sense, it will be convenient to consider the physical-sports experience of the students 
when promoting emotional PE programs.

It is considered of interest to assess whether the emotional experience is different depending on 
the students’ background, such as sports experience. When the teacher proposes a game situation, the 
emotional experience may be unequal depending on whether or not that situation is known to the stu-
dent; whether or not it is part of his or her physical-sports background. These aspects may favor that the 
person experiences to a lesser or greater degree an optimal flow experience. According to Jackson and 
Csikszentmihalyi (2002) from the flow theory, “flow experiences leave their imprint in memory and 
thus make it possible to return to that optimal state again” (p. 17). The sports history could therefore be 
determinant in the development of well-being, since optimal experiences mark for life.

Therefore, the main objective of this chapter was to examine whether the sport experience determines 
the emotional experience of the participants when playing oppositional sports games.

EMOTIONAL EXPERIENCE AND PHYSICAL-SPORTS EXPERIENCE

There are numerous studies that show that emotional experience also depends on previous physical-
sports experiences. Based on this, players with a sports background experience negative emotions 
with less intensity than players with no previous physical-sports experiences and also less intensity in 
states of tension and anxiety when performing introjective motor practices (Rovira, López, Lagardera 
et al., 2014), “which illustrates that the practice of physical exercise can favorably influence emotional 
self-regulation” (p. 120). Attending to the age of the participants, it can be noted that adolescents (high 
school students) score psychomotor games with lower emotional intensity and sociomotor games with 
higher emotional intensity (Duran et al., 2014). These authors not only reach this conclusion, but also 
obtain another great finding referred to the presence of adversaries, since after knowing the results of 
their study they affirm that opposition and cooperation-opposition games increase the intensity of nega-
tive emotions. According to Duran et al. (2014) the three types of socio-motor games generate similar 
positive emotional intensities, but with regard to negative emotions, only the adversarial games have a 
greater emotional experience. This fact, according to Sáez de Ocáriz et al. (2013) and Alonso, Lavega 
et al. (2013), may be due to the conflicts generated when an opponent tries to stop the achievement of 
the objective or goal of the game.

Sáez de Ocáriz et al. (2013) in the study conducted with primary school students immersed in a social 
environment of confrontation, observed that when oppositional games are played, conflicts and rivalry 
reactions (physical and verbal aggressions, perverse actions, etc.) originate; however, such situations 
are transformed by playing cooperation and cooperation-opposition games, since these imbalances are 
channeled to a certain extent and interpersonal dialogue and socioemotional learning are encouraged. In 
this sense, Lavega, Filella et al. (2013), show that cooperative games and competitive games register the 



 

 

16 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/importance-of-the-physical-sports-experience-in-

modern-physical-education/302593

Related Content

Expanding Learning Opportunities for Graduate Students with HyFlex Course Design
Mariam Mouse Matta Abdelmalakand Julia Lynn Parra (2016). International Journal of Online Pedagogy

and Course Design (pp. 19-37).

www.irma-international.org/article/expanding-learning-opportunities-for-graduate-students-with-hyflex-course-

design/162681

Evolving On-Line Pedagogy: Developing Research-Based Multimedia Learning Tools for the

High School and Undergraduate Biology “Classroom”
Jacqueline S. McLaughlinand Darin S. Munsell (2012). International Journal of Online Pedagogy and

Course Design (pp. 1-20).

www.irma-international.org/article/evolving-line-pedagogy/61397

Design of a Web-Based Sentence Analysis System to Support EFL Reading Instruction
Yea-Ru Tsaiand Yukon Chang (2015). International Journal of Online Pedagogy and Course Design (pp.

11-22).

www.irma-international.org/article/design-of-a-web-based-sentence-analysis-system-to-support-efl-reading-

instruction/126976

Flipping the Constitutional Law Classroom: Engaging First Year Law Students in Active Learning
Julia L. Ernst (2014). Promoting Active Learning through the Flipped Classroom Model (pp. 282-299).

www.irma-international.org/chapter/flipping-the-constitutional-law-classroom/94419

Empowering Faculty Leaders to Cultivate Collaborative Learning Communities: Integrating

Leadership and Educational Theory
Kate Johnson (2026). Building Collaborative Learning Communities to Drive Student Success (pp. 1-36).

www.irma-international.org/chapter/empowering-faculty-leaders-to-cultivate-collaborative-learning-communities/389774

http://www.igi-global.com/chapter/importance-of-the-physical-sports-experience-in-modern-physical-education/302593
http://www.igi-global.com/chapter/importance-of-the-physical-sports-experience-in-modern-physical-education/302593
http://www.irma-international.org/article/expanding-learning-opportunities-for-graduate-students-with-hyflex-course-design/162681
http://www.irma-international.org/article/expanding-learning-opportunities-for-graduate-students-with-hyflex-course-design/162681
http://www.irma-international.org/article/evolving-line-pedagogy/61397
http://www.irma-international.org/article/design-of-a-web-based-sentence-analysis-system-to-support-efl-reading-instruction/126976
http://www.irma-international.org/article/design-of-a-web-based-sentence-analysis-system-to-support-efl-reading-instruction/126976
http://www.irma-international.org/chapter/flipping-the-constitutional-law-classroom/94419
http://www.irma-international.org/chapter/empowering-faculty-leaders-to-cultivate-collaborative-learning-communities/389774

