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Chapter.VI

Creating.Multimedia.for.
Special.Audiences

ISTE NETS_T, V. Productivity and professional practice
Teachers use technology to enhance their productivity and professional practice. 

ISTE NETS_T, VI. Social, ethical, legal, and human issues
Teachers understand the social, ethical, legal, and human issues surrounding the 
use of technology in PK-12 schools and apply those principles in practice.

Chapter Objective: The teacher knows how to use graphics, animation, and desk-
top publishing software to produce products that convey a specified message to an 
intended audience.
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Teachers should understand basic principles of design in order to help students with 
multimedia composition. Chapter VI will focus on these principles along with the 
importance of defining an audience. This chapter will also describe color theory, 
basic lighting, design, and composition principles. . 

Visual,.Graphic,.and.Media.Literacy.in.Education

Traditionally, writers have used metaphorical language to convey ideas and create 
images, and graphics have been used to visually reinforce writing. However, today 
the importance of graphics to convey meaning in texts has increased tremendously. 
A shift has taken place from using visuals to support text explanations to text that 
supports visual explanations. Kress and Van Leeuwen (1996) explain that, today, 
graphics hold great meaning and are central to modern texts and other meaning-
making systems such as movies and Web sites. The increasing importance of visual 
elements in communication has also been noted by many. For example, Hammerberg 
(2001) explained that there has been a huge increase in the number of interactive 
children’s books enhanced with sound or visual cues. These new books incorporate 
nonlinear elements similar to hypermedia. Young students today have experience 
with complex multimedia systems that bombard the senses and stimulate young 
brains.
This new type of multimedia is changing the way society communicates in the 
virtual and real world. As America moves to a much more visually dominated cul-
ture, students are expected to both understand and express complex messages in 
a variety of media; thus, the meaning of literacy has expanded beyond the ability 
to speak and read text. Literacy instruction has to include visual media as well as 
reading and writing. (Detailed discussions of multimedia and hypermedia can be 
found in Chapter IX.)
To be verbally literate, one must possess and be able to manipulate the basic com-
ponents of written language: the letters, words, spelling, grammar, syntax, and 
meaning. Visual literacy is similar. To be visually literate, one must possess and be 
able to manipulate these basic components: dot, line shape, direction, texture, color, 
hue, saturation, scale, dimension, motion, and the ideas/feelings/impressions that 
can be communicated visually. Just as there are components and common meaning 
for the elements of verbal literacy, components and common meaning exist for the 
elements of visual literacy.
Visual literacy, graphic literacy, and media literacy are all related terms. The broad 
field of visual literacy is loosely defined in this chapter as the ability to communicate 
and understand through visual means (Lohr, 2003). It is the ability to gain meaning 
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