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Chapter IV

The Tutor’s Role

Introduction

Traditionally, learning has been dominated by explanation and by organisation of
a body of knowledge. A typical mode of learning is that the teacher initiates the
question, generally aimed at getting the student to display his or her knowledge.
The student then responds and the teacher evaluates the response. The aim is
often focused on having students learn facts. In PBL, learning is said to be
student-centered, with students driving the discussion and teacher serving as
guide on the side. Two essential factors that affect the success of a PBL
curriculum are: the tutor’s understanding of the educational theories underlying
PBL and the group process in the tutorial. Understanding the role of teacher in
student-centered learning is important in being able to implement PBL effec-
tively. The facilitatory skills of the teacher are central to the success of PBL.
This chapter describes the role of  the tutor in PBL. It begins with a brief review
of factors such as commitment, resources, design of a good problem or trigger,
and assessment of learning. Subsequent sections of the chapter are devoted to
the role of the tutorial. This includes skills that a good tutor should possess in
order to implement PBL effectively.
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Role of Tutor

We can sum up the skills of a good tutor into two sets of skills. The first set of
skills consists of the step-by-step procedure of the tutorial process within a small
group setting. A good tutor must have the skills to ensure that all students are
involved in the discussion. He or she must keep the discussion focused on the
problem, help students to avoid conflict, give time for students to think, and allow
time to answer questions. Second, the tutor must have the necessary skills to
foster thinking and metacognitive processes in students. Tutors should assist
students to acquire problem solving or reasoning skills by encouraging them to
hypothesise, justify, experiment, and question their reasoning processes (Mayo
& Donnelly, 1995).

We believe that there are several important factors that should be considered for
the role of the tutor. These include commitment, provision of resources, design
of good problems or triggers, assessment of learning, and the tutorial role. Each
of these will be discussed.

Commitment

The first issue concerns the commitment of the tutor. Tutors should first ensure
that they have the commitment to devote the time to the tutorial process for each
of the groups taking the PBL. Students have the tendency to work out whether
or not the teacher is truly committed to PBL. If the teacher is motivated and
committed, then he or she would take the students with him or her. Even the least
motivated and skeptical students will be won over if the teacher can show that
it is for their benefit that he or she undertakes the PBL tasks. Show your students
that you are enjoying doing PBL. It is important to make your students know that
you are keen for them to learn. The tutor should join in as part of the learning
community with the students. To help students to know that you are not trying
to intimidate them by challenging them with difficult and thought provoking
questions, show your excitement with them as they begin to develop problem-
solving and critical-thinking skills. A good tutor is interested in how the students
study, wants to understand the problems students have, and tries to help the
students to learn better.



 

 

20 more pages are available in the full version of this

document, which may be purchased using the "Add to Cart"

button on the publisher's webpage: www.igi-

global.com/chapter/tutor-role/30155

Related Content

Game On!: Investigating Digital Game-Based Versus Gamified Learning in

Higher Education
Papia Bawa (2020). International Journal of Game-Based Learning (pp. 16-46).

www.irma-international.org/article/game-on/257018

Blended Learning Internationalization from the Commonwealth: An

Australian and Canadian Collaborative Case Study
Shelley Kinashand Susan Crichton (2013). Cases on Cultural Implications and

Considerations in Online Learning (pp. 101-132).

www.irma-international.org/chapter/blended-learning-internationalization-commonwealth/68061

A Framework for Structuring Learning Assessment in a Massively Multiplayer

Online Educational Game: Experiment Centered Design
Shawn Conrad, Jody Clarke-Miduraand Eric Klopfer (2014). International Journal of

Game-Based Learning (pp. 37-59).

www.irma-international.org/article/a-framework-for-structuring-learning-assessment-in-a-

massively-multiplayer-online-educational-game/104704

Motivational Aspects of Gaming for Students with Intellectual Disabilities
Maria Saridakiand Constantinos Mourlas (2013). Developments in Current Game-

Based Learning Design and Deployment (pp. 144-154).

www.irma-international.org/chapter/motivational-aspects-gaming-students-intellectual/70193

Collaborative Reflection in Globally Distributed Inter-Cultural Course Teams
Nicholas Bowskilland David McConnell (2013). Cases on Cultural Implications and

Considerations in Online Learning (pp. 245-262).

www.irma-international.org/chapter/collaborative-reflection-globally-distributed-inter/68067

http://www.igi-global.com/chapter/tutor-role/30155
http://www.igi-global.com/chapter/tutor-role/30155
http://www.irma-international.org/article/game-on/257018
http://www.irma-international.org/chapter/blended-learning-internationalization-commonwealth/68061
http://www.irma-international.org/article/a-framework-for-structuring-learning-assessment-in-a-massively-multiplayer-online-educational-game/104704
http://www.irma-international.org/article/a-framework-for-structuring-learning-assessment-in-a-massively-multiplayer-online-educational-game/104704
http://www.irma-international.org/chapter/motivational-aspects-gaming-students-intellectual/70193
http://www.irma-international.org/chapter/collaborative-reflection-globally-distributed-inter/68067

