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ABSTRACT

Intheteacherworkforce,approximatelytwo-thirdsofteachersareWhite.Whilethepopulationof
diverselearnershasgrowninschool,welackteacherdiversity.Diversifyingvoicesandperceptions
ofallstudentsisimportant.Teachersfromminoritygroupscancontributetothisdiversification.This
studyexaminedteacherself-identityandteacherself-efficacyamong22diversepreserviceteachers
at a university. The researcher looked at (1) how these preservice teachers self-identify through
the teachereducationprogramsand(2)howtheir teachereducationprogramsandfield teaching
experiences shape their teacher self-efficacy.Results showed that theydeveloped their identities
basedontheirethnicandracialidentitiesandfamilybackgrounds.Theyalsobelievedtheycanmake
positiveimpactsonstudents.Resultsshowednosignificantdifferencesontheoverallofself-efficacy
andonthreesubscalesofefficacybetweenfirst-andsecond-yearpreserviceteachersandthird-and
fourth-yearpreserviceteachers.Implicationsforteachereducatorsarediscussed.
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INTRoDUCTIoN

Intheteachingprofession,themajorityofteachersintheUnitedStatesareWhiteandproductsofthe
middleclass.The2015-16NationalTeacherandPrincipalSurvey(NTPS)conductedbytheNational
CenterforEducationStatistics(NCES),whichispartoftheU.S.DepartmentofEducationandthe
InstituteofEducationSciences(IES),indicatedthatthenumberofraciallyandethnicallydiverse
teachersin2015-2016waslow(Taie&Goldring,2020).Among3,348,000teacherswhoresponded
totheNTPS,80.4percentwereWhite.Ontheotherhand,8.6percentwereHispanicteachers;6.7
percentwereBlackteachers;2.4percentwereAsianorNativeHawaiian/PacificIslanderteachers;
and0.5percentwereNativeAmericanteachers.Thestudentpopulationhasbecomemoreracially
andethnicallydiverseinK-12schools.Inpublicelementaryandsecondaryschoolsinfall2017,48
percentwereWhitestudents.Researchersprojectedthatthisnumberwilldecreaseto44percentby
fall2029(Hussar,Zhang,Hein,Wang,Roberts,Cui,etal.,2020).Ontheotherhand,42percentof
publicelementaryandsecondaryschoolsinfall2017weremadeupofBlackstudentsandHispanic
students (15percentand27percent, respectively).Researchersproject thenumberofBlackand
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Hispanicstudentswillincreaseto43percent(15percentand28percent,respectively)byfall2029
(Hussar,Zhang,Hein,Wang,Roberts,Cui,etal.,2020).

Despitetheincreasednumberofstudentsfromdiversebackgroundsinschools,themajorityof
teachersremainWhite;onlyalimitednumberofraciallyandethnicallydiverseteachersrepresent
minoritygroups.Thisfactisproblematicbecauseethnicandracialrepresentationwithintheteaching
workforcedoesnotalignwiththediversestudentpopulation.Ethnicallyandraciallydiverseteachers
helpraciallyandethnicallydiversestudentsexperiencehigherexpectationsandprovideculturally
relevantinstruction,whichcanimprovethesestudents’academiclearning(Ladson-Billings,1994).

Self-identityreflectsthebeliefsandvaluesindividualspossess.Teacherself-identityaffectsthe
classroomenvironmentandstudentlearning.Sachs(2015)explainsthatteacherself-identityoffers
individualteachersafoundationto“constructtheirownideasof‘howtobe’,‘howtoact’and‘how
tounderstand’ theirworkandtheirplace insociety”(p.15).Beijarrd(1995)documents teaching
experiencesinschoolasakeyelementforidentitydevelopment.Otherresearchersdocumentreflection
inteachereducationasanotherkeyelementfordevelopingteacheridentity(Beltman,Glass,Dinham,
Chalk,&Nguyen,2015).Whilepreserviceteacherscandevelopteacherself-identitygroundedin
theirpersonalfactorsexperiencedbeforeenteringteachereducationprograms,theyaugmentteacher
self-identityexperiencingprofessional factorsduring the teachereducationprograms(Lamote&
Engels,2010).Teachereducatorsmustpreparepreservice teachers toactivelyandprofessionally
reflectonanddeveloptheirteacherself-identity(Izadinia,2013).

Withself-efficacy,individualsbelievethattheyhavetheabilitytomanageandperformtasks
(Bandura,1977).Teacherself-efficacyimpactsindividualteachers’behaviors,attitudes,motivations,
instructionalstrategies,andstudentengagements(Sharp,Brandt,Tufy,&Jay,2016;Tschannen-Moran
&WookholkHoy,2001).Teacherswithhighself-efficacycreatebetterlearningenvironmentsfor
students,offerappropriateinstruction,andengagestudentsinlearning(Allinder,1994;Onafowora,
2004;Pajares,1996;Sharp,Brandt,Tufy,&Jay,2016).Thesefactorswhichresultfromteacher’s
highself-efficacypositivelyinfluencestudentachievement(Bandura,1977).

Researchershavestudiedself-identity(e.g.,Beijarrd,Meijier,&Verloop,2004;Chong,Low,
&Goh,2011;Pillen,Beijaard,&denBrok,2013)andself-efficacy(e.g.,Clark&Newberry,2019;
Guo,Justice,Sawyer,&Thompkins,2011)amongpre-andin-serviceteachers.However,fewstudies
examine self-identity and self-efficacy among preservice teachers from racially and ethnically
diversegroups.Therefore,theresearcherinthisstudyaimstoexplorehowpreserviceteachersfrom
underrepresentedgroupsidentifythemselvesgiventheirdiversebackgrounds(self-identity)andtheir
perceptionsasfutureteachers(self-efficacy).

Thepurposeofthisresearchistounderstandexperiencesandperceptionsofraciallyandethnically
diversepreserviceteachersregardingteacheridentityandself-efficacyinteachereducationprograms
atamidsizeduniversityintheUnitedStates.

Tworesearchquestionswere:

1. Howdoraciallyandethnicallydiversepreserviceteachersself-identifythemselvesasteachers
throughtheirteachereducationprogramsandfieldteachingexperiences?

2. Howdotheirteachereducationprogramsandpreservicefieldteachingexperiencesshapetheir
teacherself-efficacy?

Inthispaper,theresearcherwillfirstofferaliteraturereviewcoveringself-identity,self-efficacy,
andpreserviceteachersofcolorinteachereducationprograms.Shethenwilldescribetheparticipants,
instruments,anddatacollectionmethodandanalysis.Shewillsharefindingsofthestudyandaddress
issuesrelatedtoraciallyandethnicallydiversepreserviceteachers’self-identityandself-efficacy.
Theresearcheraddressesissueslinkedtoanurgentdemandintheteachereducationfield:toembrace
aglobalpopulationandaugmentdiversityinteachereducation.
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