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ABSTRACT

Despitetheirpopularity,thereremainsachallengeastohowsuccessshouldbemeasuredinLanguage
MOOCs.Althoughtraditionalmetricssuchascompletionrateshaveoftenbeenadopted,theyhave
failedtotakeintoaccountthefactthatlearnersenrollinLMOOCswithdifferentlearninggoals.This
studyexaminedhowsuccessisperceivedinanLMOOConEnglishpresentationsfromlearners’
perspectives. Data were collected through 137 questionnaire responses and 22 semi-structured
interviews.Thequantitativeresultsshowedthatthemajorityoflearnerswhocompletedthecourse,
aswellasthosewhodroppedout,thoughtthattheyweresuccessfulinlearninginthisLMOOC.
Qualitativeresultsshowedthatcoursecompletionwasnottheprimaryreasonfortheirperceived
success.Rather, theyattributedtheirsuccess to learningspecificaspectsof thecourse, language
development,applicationsofthecontenttotheirworkorstudy,andachievingtheirlearninggoals.
Theauthorsconcludewithsuggestionsandimplicationsastohowsuccesscanbemeasuredinfuture
LMOOCimplementation.
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INTRODUCTION

MassiveOpenOnlineCoursesforlanguagelearning(LMOOCs)haveattractedtremendousinterest
fromteachers,researchersandadministratorsoverthepastdecade.LanguageMOOCs(LMOOCs)
aredefinedas“dedicatedweb-basedonlinecoursesforsecondlanguageswithunrestrictedaccessand
potentiallyunlimitedparticipation”(Barcena&Martin-Monje,2014,p.1).ItseemsthatLMOOCsoffer
opportunitiestodemocratiselanguageeducationandallowlearnerstohavefreeaccesstolanguage
learningresourcesanywhere,anytime.Despitethesepromises,thereremainseveralchallengestothis
educationalmodel.Pedagogically,thenatureofMOOCdeliverymaynotbesuitableforskill-based
subjectssuchaslanguages,especiallyproductiveskills(Sokolik,2014;Vorobyeva,2018).Thereis
alsoalackofsocialisationinLMOOCs,partlyduetotheirimpersonalnature(Barcenaetal.,2015;
Schulze&Scholz,2018).PracticalexperiencealsosuggeststhatlearninginaMOOCenvironment
requireslearnerstobehighlyself-motivatedtonavigatelearningbythemselves.Suchawork-as-you-
likeenvironmentmaynotsuiteveryone(Sallametal.,2020).
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BecauseoftheopennatureofLMOOCs,thereisongoinguncertaintyastohowsuccessshould
bemeasuredintheLMOOCenvironment.Inatraditionalandstructuredlanguagecoursewithregular,
scheduledassessments,thismaynotbedifficult.OnemeasureofsuccessintheMOOCenvironment
iscompletionrate(Jordan,2015).CompletionratesofmanyMOOCsandLMOOCsareoftenvery
low, especially compared with those in more traditional settings. However, using completion as
amainmeasureofLMOOCsmayexcludesomeof thefactors thatmotivate learners toenrol in
thefirstplace.Learnershaveawidevarietyofpersonallearninggoalspriortojoiningthecourse.
Liyanagunawardenaetal.(2017)statethat“success”inMOOCsvariesfordifferentstakeholders
(institutions,teachersorlearners).Downes(2013)alsoproposestheconceptofindividualsuccess,
suggestingthatsuccessinMOOCsistheproductoftheindividualexperiencesoflearners.Some
otherfactorssuchastheusefulnessofcoursecontentandlearningexperiencelearnershavewiththe
coursemayalsoaffecthowlearnersviewtheirsuccess.Clearly,itisnoteasytodefinesuccessin
LMOOCs.Theauthors,therefore,proposethatsuccessshouldbedefinedbythelearnersinLMOOCs
themselves. It is important for LMOOC designers and teachers to recognise how learners view
theirsuccessinanLMOOCenvironmentsothattheycandesignLMOOCsthatmeetthelearners’
expectationsaswellasoffernecessarysupporttohelplearnerssucceed.Inaddition,knowledgeof
howlearnersviewsuccessinLMOOCenvironmentscanenableLMOOCdesignersandteachersto
betterunderstandhowlearningmaytakeplaceinthem.Todate,therehavenotbeenanystudiesthat
haveinvestigatedthisissueinthecontextofLMOOCs.Thisstudyaimstofillthisresearchgapby
investigatinghowEnglishasaforeignlanguage(EFL)learnersdefinetheirsuccessinaLanguage
MOOCcalledPresentation@work.ThisparticularLMOOCdealswithessentialskillsthatlanguage
learnersneedtodelivereffectivepresentationsinEnglish.Thestudyisguidedbyoneresearchquestion:

HowdolanguagelearnersdefinetheirsuccessinaLMOOC?
ThenextsectionofthispaperdiscussesthebenefitsandchallengesofLMOOCsandtheconcept

ofsuccessinLMOOCcontexts,aswellashowitiscurrentlymeasured.

LITeRATURe ReVIew

Benefits and Challenges of LMOOCs
ThereareseveralclearbenefitsofLMOOCsforthreeprimarystakeholders:institutions,teachers
andlanguagelearners.Fromaninstitutionalandteachingperspective,LMOOCsofferteachersand
administratorsvaluableeducationaldataonlearningbehaviours,performanceandlearners’profiles.
Thesedataprovideinsightsintohowlearnerslearninthisenvironmentandsuchinsightscanbeused
toimprovelearningandteachinginsubsequentimplementation.Also,asLiyanagunawardenaetal.
(2017)summarise, thereare threemainobjectivesfor institutionsofferingMOOCs:amarketing
tool,recruitmentandsocialgood(Downes,2013).Fromalearner’sperspective,it ismuchmore
complex.OneclearbenefitofLMOOCsisthattheyare“open”toanylanguagelearnerstoregister
regardlessoftheirgeographicallocationoreducationalbackgroundaslongastheyhaveaccessto
theInternet,thusloweringlong-standingeducationalbarriers.ThemassivenatureofLMOOCsalso
createsopportunitiesforlanguagelearnerstointeractandpractisethetargetlanguagewithpeersfrom
allovertheworld.Inaddition,althoughseveralLMOOCsonlyinvolvetheprovisionofshortvideos,
followedbyclosedtasksandcomprehensionquizzes(similartoatraditionallanguagecourse),they
canincreaseexposuretothetargetlanguageforlearners,somethingoftenlackinginseverallearning
contexts.(Jitpaisarnwattaetal.,2019).Formanyworkingprofessionals,LMOOCsofferopportunities
toimprovetheirlanguageskillsinastructuredcourseatnoorverylowcostandtofittheirlearning
intotheirprofessionalschedules.Fromapedagogicalperspective,LMOOCscanbeusefultosupport
blended,flippedorremediallearning(Orsini-Jonesetal.,2017;Phi,2017).

Intermsofchallenges,arelativelyhighlevelofautonomyisrequiredforlearnerstonavigate
their own learning in an LMOOC environment (Godwin-Jones, 2014, 2019). This means that
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