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ABSTRACT

After mapping dimensions and directions of experience in applying mobile 
technologies to Chinese language learning, another key task is to measure different 
levels of experience in terms of its dimensions and directions of learners’ experience 
in leveraging mobile technologies, mobile learning apps in particular. Equipped with 
the proposed 6E-r framework of mobile experience, this chapter provides indicators 
and criteria in measuring mobile learning experience in applying mobile technologies 
to Chinese language learning around the world. This chapter also developed an 
online questionnaire for future research reference in order to successfully gauge the 
different levels of experience in applying mobile technologies to Chinese language 
learning. Ultimately, this chapter attempted to resolve the research question, that 
is, how mobile learning experience is enhanced by narrowing the gap between the 
normative experience and the empirical experience.

INTRODUCING 6E FRAMEWORK OF MOBILE EXPERIENCE

User experience (UX) falls into four types according to different time spans of usage. 
They are “a user imagination before first usage (anticipated user experience), a user 
feeling during an interaction (momentary user experience), a user appraisal after a 
particular usage (episodic user experience) or a user view on a technology as a whole 
over multiple periods of usages (cumulative user experience)” (Lim, et al., 2017, p. 
377; Roto et al., 2011). Mobile experience (MX), which is derived from UX, has 
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become increasing important since mobile has reached almost every corner of the 
world and been used in almost all human activities. With the wide application of 
mobile, it has produced diversified and unique mobile experiences, such as mobile-
assisted language learning (MALL) experience. MALL enables learners to learn 
anywhere and anytime with their mobile devices. The benefits of mobile learning 
also include but not limited to: 1) accessing information quickly, 2) communication 
& content collaboration, 3) interact with course contents in various ways, and 4) 
situated learning (Gikas & Grant, 2013). Meanwhile, “literature on experiential 
marketing stresses that a [mobile] product should no longer be seen as simply 
delivering a bundle of functional features and benefits—it provides experiences” 
(Hassenzahl, 2018, p. 301). In the same vein, we are moving toward to or already 
at the stage of experience economy, “where experiences supplant services as the 
predominant economic offering in terms of GDP, employment and especially actual 
value” (Pine & Gilmore, 2013, p.26). In other words, consumers are paying more 
attention to both process and outcome of interacting with mobile mediated content, 
product, service, or their combinations.

The focus of this chapter is to measure mobile learning experience in the context 
of applying mobile technologies, mobile learning apps in particular, to Chinese 
language learning, and to explore how mobile learning experience can be enhanced 
by narrowing the gap between the expected and actual mobile learning experience. 
To that end, this chapter follows the working definition of mobile experience 
proposed by Xu (2018). Mobile experience refers to both a process and an outcome 
of a user’s interaction with mobile mediated products, services, contents, or their 
different combinations (Xu, 2018). Based on his 6E definition (Xu, 2018), mobile 
experience consists of six stages, namely Enticement, Entertainment, Engagement, 
Empowerment, Enlightenment, and Enhancement. Furthermore, the core idea 
of this stage-centric framework is that “these six stages of mobile experience in 
learning Chinese should be mapped and measured on both the normative side and 
the empirical side so as to locate the gap between the two, resulting in a better 
understanding of what needs to be improved to secure better mobile experience in 
learning Chinese” (Hu & Xu, 2019, p.189). Additionally, these above-mentioned 
stages can be re-conceptualised and re-operationalised according to “different 
learning settings, demographic features, learners’ wants and needs, their tastes and 
preferences” (ibid, p.188).

CONCEPTUALISATION OF MOBILE LEARNING EXPERIENCE

Before measuring mobile learning experience of Chinese language learners, it is 
essential to locate and conceptualise specific indicators of six stages of mobile 
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