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EXECUTIVE SUMMARY

The COVID-19 crisis has revealed the limitations in the education system that could 
have been resolved by the Classroom 2.0 programme of blended and networked 
learning. This chapter presents the Emotivate Project that took place before this 
crisis and showed how it is possible to deliver cross-community education to provide 
evidence in support of the big society and free schools agenda. Cross-community 
education is called School 3.0, and lessons from this chapter could be learned so 
that it is possible to deliver education in such a way that pandemics do not bring 
the education system down in the way they have during COVID-19.
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The Role of the Big Society for Delivering Cross-Community Education

INTRODUCTION

Continuing with the premise set forth in the abstract, by stopping tying the hands 
of the or- ganisations that want to take part in improving community taking the 
initiative to change it, the government can do more than it could by taking a leading 
role. As this chapter shows, with only financial support from government, a lot can 
be achieved by those outside of it using responsible capitalism and community 
cooperativism. When one gets away from the tribal party politics and focussed on 
the didactic then anything is possible. The Emotivate Project aimed to improve the 
social cohesion between the communities of Treforest and Llantwit Fardre, as stated 
in the grant applications. These included, that we set out to educate young people 
about the arts and make a visible contribution to the community by improving the 
local environment and to encourage the use of electronic learning methods. We also 
aimed to improve cultural, economic and environmental development of the local 
communities as well as increase the social cohesion between the local communities. 
Furthermore, we set out to engage with local community members and encourage 
participation in improving the local environment and the local community as well 
as engage with socially excluded people within the community including young 
offenders and people on probation.

Intellectual capital is intellectual material, such as knowledge, information, 
intellectual property, and experience, which can be put to use to create wealth (Stewart, 
1997). Intellectual assets are things such as written documents, software, musical 
compositions and so forth, which are created by humans and can be exploited by 
an undertaking to achieve their objects (Davis & Harrison, 2001). The actors in the 
project consisted of the Managing Director taking on the role of ‘Internal Affairs 
Manager’, the Company Secretary taking on the role of ‘Project Manager’ and one 
of the Non-Executive Directors taking on the role of ‘External Affairs Manager’. 
Actors that were brought in included the learning ‘Instructors’ and ‘Facilitators’ 
and of course the beneficiaries of the project, the ‘Learners’. The systems used in 
the project included ‘Accounting’, ‘Booking’, ‘Project Management’ and ‘Learning 
Management’. Tools used by the young people included Moodle run on PCs in an 
extended school, and the instruments associated with painting. The landscapers used 
the obvious tools for planting, and it was generally the case that all persons in the 
project used email for communication.

A. Virtual and Physical Environments

The relationship between what is in the mind and how it links to what is in the world 
has been studied for centuries. Some studies attempted to show that the human 
mind can impact the external world through thought alone (Rhine & Rhine, 1943). 



 

 

34 more pages are available in the full version of this

document, which may be purchased using the "Add to Cart"

button on the publisher's webpage: www.igi-

global.com/chapter/the-role-of-the-big-society-for-delivering-

cross-community-education/289186

Related Content

Web Mining Overview
Bamshad Mobasher (2009). Encyclopedia of Data Warehousing and Mining, Second

Edition (pp. 2085-2089).

www.irma-international.org/chapter/web-mining-overview/11107

Mining Group Differences
Shane M. Butler (2009). Encyclopedia of Data Warehousing and Mining, Second

Edition (pp. 1282-1286).

www.irma-international.org/chapter/mining-group-differences/10987

Inexact Field Learning Approach for Data Mining
Honghua Dai (2009). Encyclopedia of Data Warehousing and Mining, Second Edition

(pp. 1019-1022).

www.irma-international.org/chapter/inexact-field-learning-approach-data/10946

Genetic Programming
William H. Hsu (2009). Encyclopedia of Data Warehousing and Mining, Second

Edition (pp. 926-931).

www.irma-international.org/chapter/genetic-programming/10931

Online Analytical Processing Systems
Rebecca Boon-Noi Tan (2009). Encyclopedia of Data Warehousing and Mining,

Second Edition (pp. 1447-1455).

www.irma-international.org/chapter/online-analytical-processing-systems/11011

http://www.igi-global.com/chapter/the-role-of-the-big-society-for-delivering-cross-community-education/289186
http://www.igi-global.com/chapter/the-role-of-the-big-society-for-delivering-cross-community-education/289186
http://www.igi-global.com/chapter/the-role-of-the-big-society-for-delivering-cross-community-education/289186
http://www.irma-international.org/chapter/web-mining-overview/11107
http://www.irma-international.org/chapter/mining-group-differences/10987
http://www.irma-international.org/chapter/inexact-field-learning-approach-data/10946
http://www.irma-international.org/chapter/genetic-programming/10931
http://www.irma-international.org/chapter/online-analytical-processing-systems/11011

