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ABSTRACT

Thisstudyaimstounderstandteachers’perceptionsof theirprofessionaldevelopmentneedsand
examine how these needs are utilised to design CPD interventions for teachers in Ghana. The
studyusesaqualitativecasestudyresearchapproachtocollectdatafrom25teachersandfivekey
informants in in-depth interviews. The results demonstrate teachers’ on-going learning needs in
pedagogicalcontentknowledge, technology integration in teachingand learning,andschooland
studentmanagementpractices.TeachersalsorevealedthatexistingCPDinterventionsinadequately
addresstheirspecificdevelopmentneeds.Teachersexpressedtheirlackofvoiceandself-directedness
inCPDprogramplanning,design,andimplementation,whichtheyattributedasasignificantcause
ofCPDineffectiveness.Thus,thestudyrecommendsthatteachers’learningneedsbeformedasthe
pivotaroundwhichCPDisorganisedtoincreaseteacherparticipationandCPDprogrameffectiveness.
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INTRoDUCTIoN

The changing teaching environment is such that teachers’ initial preparation is inadequate to
providethemwithlifetimeknowledgeandskillsetsneededforteachingregardlessofitshighest
quality(OECD,2010).Thesechangesnecessitatenewapproachestoteachingandlearning,higher
educationalstandards,whichincreasesteachers’responsibilitiesintoday’sschoolsand,atthesame
time,challengestheirroleasfacilitatorsoflearning(Kankam,2013).Tothriveandlearntoadaptto
thesechanges,teachersrequireappropriatesupportandopportunitiestolearnthroughparticipation
incontinuingprofessionaldevelopment(CPD)activities.

Defined as activities that develop an individual’s skills, knowledge, expertise, and other
characteristicsasateacher(OECD,2014),CPDensuresthatteachersarepartofaskilledandup
todateprofession.Teachers’participationinCPDthereforeassistsinfillingtheirknowledgegaps
whiletheycontinuetodeveloptheirexpertiseinteaching.ToClarkeandHollingsworth(2002),CPD
participationchangesteachers’classroompracticesthatpositivelyaffectstudentlearningandimproved
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educationaloutcomes.However,asignificantquestiontoposeis“doesteachers’participationinCPD
bringaboutthesedesirablechanges”?

Emerging evidence suggests thatmostCPD programs fail to have their intended impact on
teachers’professionaldevelopment(Meisseletal.,2016;Weietal.,2010),becausethecontentsof
theprogramsdonotsatisfyparticipatingteachers’needs(Ríordáinetal.,2017;Shriki&Patkin,
2016).Teachersnowneedmore thangeneralisedworkshopsor in-service trainingactivities that
provideinformationandraiseawarenessonsomeaspectsoftheirteachingpractice(Boud&Hager,
2012). Instead, teachers want practical ideas that directly relate to their classrooms’ day-to-day
operationandwillrefrainfromparticipatinginactivitiesthatdonotaddressthoseneeds(Guskey,
2003;Khandehrooetal.,2011).Hence,thereisaneedtodesignCPDactivitiesthatsupportteachers’
specificclassroomneeds.

Implementing CPD programs that address teachers’ specific needs underlies the theory of
andragogyandincreasesteachers’motivationforparticipation,andprogrameffectiveness(Shriki
&Patkin,2016;Terehoff,2002).Teachers,asadultlearnersprefertobeself-directedwithsome
degreeofownershipandresponsibilityfortheirlearning(Knowlesetal.,1998).Forthesereasons,
itisimperativethatdesigningCPDactivitiesbeginbysurveyingtheneedsoftheirtargetaudience.
Teachersshouldbeencouragedtoidentifyandvoicetheirowndevelopmentneeds,andthedutiesof
facilitatorsandeducatorsmustbetotailorCPDprogramstotheseneedsaccordingly.

Withtheseconsiderationsinmind,thepresentstudysoughttoinvestigatetheperceptionsof
basicschoolteachers(teachersfromGrades7–9)intheCentralregionofGhanaontheirprofessional
development or learning needs and whether those needs informed the design of existing CPD
interventions.Theinvestigationswereframedwithinthefollowingresearchquestions:

1. Whataretheprofessionaldevelopment/learningneedsofbasicschoolteachersintheCentral
regionofGhana?

2. HowdotheseneedsinformCPDinterventionprovidedfortheseteachers?

LITERATURE REVIEw

Thissectionprovidespertinentliteratureonsomekeyconceptsinvolvedinthestudy.

Teacher Continuing Professional Development
CPDofteachersisrecognisedasalong-termlearningprocess,whichextendsbeyondteachers’pre-
serviceeducationatthetertiaryleveltoin-servicetrainingattheirworkplace(Putnam&Borko,
2000).These learningprocesses involvea suiteofactivities thataim todevelop teachers’ skills,
knowledge,expertise,andotherdistinctcharacteristicsfromtheirpre-servicetraining(Caena,2011).
AccordingtoCreemersandKyriakides(2013),CPDencompassesallformsoflearning“undertaken
byteachersbeyondthepointoftheirinitialtraining”(p.3).Thisincludesbothinformallearning
experiencesandthoseconsciouslyplannedactivities“intendedtobeofdirectorindirectbenefitto
theindividual,grouporschool,whichcontribute,throughthese,tothequalityofeducationinthe
classroom”(Day,1999,p.4).

Teachers’ participation in CPD activities impacts on their professional knowledge and skill
setstoperformeffectivelyintheclassroom.Ateacherhavingundertakenprofessionaldevelopment
programsgainsbetterinsightintoclassroompractices,andimplementsbetterinstructionaldesigns
culminatingineffectivelearningoutcomesamongtheirstudents.Teachers’participationinCPD
activities empowers them to make complex decisions regarding practice, develop their abilities
toidentifyandsolveproblems,andenhancetheircontentandpedagogicalknowledgetoimprove
students’learning(Roesken-Winteret.,2015;Shriki&Patkin,2016).
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