Chapter 1

The ABCs of Social-
Emotional Learning

ABSTRACT

Recent polls report a trend that school violence is steadily continuing in
middle and high schools. Concurrently, schools are filled with students who
cannot function academically and socially due to challenging home lives.
Recognizing that social and emotional development in young adolescents
is essential to academic success, educators are learning how to address
these issues through social-emotional learning (SEL). The Collaborative for
Academic, Social, and Emotional Learning, or CASEL, outlines components
of SEL that children and youth need to understand and manage their own
emotions, set and achieve positive goals, feel and show empathy toward others,
establish and maintain positive relationships, and make responsible life
decisions. Findings note that schools that employ SEL have better academic
performance as well as fewer disciplinary incidents.

INTRODUCTION

In today’s global society, one of the biggest challenges for teachers of young
adolescents is to educate the whole child, i.e., teaching this unique age group
to learn, work, collaborate, and contribute to their fullest potential. Young
adolescents can be both a delight and a challenge for middle school teachers.
Effective middle school teachers have a firsthand knowledge of how young
adolescents develop, how to motivate them, and how to channel the energy
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and impulsivity of this age group into productive learning. The stage of young
adolescenceis where children, between the ages of 10— 15, are rapidly maturing
intellectually, physically, socially, morally, and emotionally. Educators of this
age group understand how each of these areas of development influences
learning. They recognize that it is crucial to create safe learning communities
in their classrooms to help students maximize their potential in each area of
development. All in all, they are responsive to their students’ unique needs.

Adolescence can be both a gradual and sudden transition from being
dependent to independent youth. It is this time period where adolescents
explore new identities for themselves and learn how to interact with others.
However, transitioning from childhood to adolescence can often be challenging
for many youth. Adolescence is also the period that has the reputation for
“risk taking” behaviors, such as smoking and abusing alcohol and drugs, for
example. There is a continuing increase in school violence with incidents
of bullying and sexual harassment, especially at the middle and secondary
levels. The 2017-18 National Center for Education Statistics reported the
following findings statistics on school crime:

e A higher percentage of middle schools reported that student bullying
occurred at school daily or at least once a week (28 percent) than did
high schools (16 percent) or primary schools (9 percent).

e Higher percentages of middle and high schools reported that
cyberbullying occurred at school or away from school at least once
a week (33 and 30 percent, respectively) than did primary schools (5
percent).

e  Twenty-six percent of middle schools reported at least one incident of
an unplanned fire alarm.

e  Fighty-eight percent of middle school principals recorded violent
incidents.

e In 2017, about 4 percent of students ages 12—18 reported that they had
been afraid of attack or harm at school during the school year.

These at-risk behaviors, coined “middle- level phenomena” by Maurice
Elias (2001) can affect the young adolescent’s academic performance and
behavior in and out of school and can have damaging effects on the young
adolescent’s socio-emotional competence.

The transition from elementary to middle school is yet another major
challenge for many young adolescents. As Elias (2001) asserts: “Among the
many passages students experience during their school years, few are more

2



16 more pages are available in the full version of this
document, which may be purchased using the "Add to Cart"
button on the publisher's webpage: www.igi-
global.com/chapter/the-abcs-of-social-emotional-
learning/282773

Related Content

Investigating Students' Perceptions of DingTalk System Features Based on
the Technology Acceptance Model

Danhua Peng (2023). International Journal of Technology-Enhanced Education (pp.
1-17).
www.irma-international.org/article/investigating-students-perceptions-of-dingtalk-system-

features-based-on-the-technology-acceptance-model/325001

A Bibliometric Analysis of Automated Writing Evaluation in Education Using
VOSviewer and CitNetExplorer from 2008 to 2022

Xinjie Deng (2022). International Journal of Technology-Enhanced Education (pp. 1-
22).
www.irma-international.org/article/a-bibliometric-analysis-of-automated-writing-evaluation-in-

education-using-vosviewer-and-citnetexplorer-from-2008-t0-2022/305807

Nurturing Curiosity Learning Through STEM in Physical Education in
Zimbabwe

Thembelihle Gondoand Jenet Jean Mudekunye (2020). International Journal of
Technology-Enabled Student Support Services (pp. 20-30).
www.irma-international.org/article/nurturing-curiosity-learning-through-stem-in-physical-

education-in-zimbabwe/270261

Digitalization of Education for Students With Disabilities in Nicaragua and
Russia

Ekaterina A. Kochetova, Francisco Javier Castillo Vado, Tatiana A. Solovyovaand
Olga G. Boldinova (2023). The Impact of Digitalization in a Changing Educational
Environment (pp. 242-251).
www.irma-international.org/chapter/digitalization-of-education-for-students-with-disabilities-in-

nicaragua-and-russia/330895



http://www.igi-global.com/chapter/the-abcs-of-social-emotional-learning/282773
http://www.igi-global.com/chapter/the-abcs-of-social-emotional-learning/282773
http://www.igi-global.com/chapter/the-abcs-of-social-emotional-learning/282773
http://www.irma-international.org/article/investigating-students-perceptions-of-dingtalk-system-features-based-on-the-technology-acceptance-model/325001
http://www.irma-international.org/article/investigating-students-perceptions-of-dingtalk-system-features-based-on-the-technology-acceptance-model/325001
http://www.irma-international.org/article/a-bibliometric-analysis-of-automated-writing-evaluation-in-education-using-vosviewer-and-citnetexplorer-from-2008-to-2022/305807
http://www.irma-international.org/article/a-bibliometric-analysis-of-automated-writing-evaluation-in-education-using-vosviewer-and-citnetexplorer-from-2008-to-2022/305807
http://www.irma-international.org/article/nurturing-curiosity-learning-through-stem-in-physical-education-in-zimbabwe/270261
http://www.irma-international.org/article/nurturing-curiosity-learning-through-stem-in-physical-education-in-zimbabwe/270261
http://www.irma-international.org/chapter/digitalization-of-education-for-students-with-disabilities-in-nicaragua-and-russia/330895
http://www.irma-international.org/chapter/digitalization-of-education-for-students-with-disabilities-in-nicaragua-and-russia/330895

Leveraging Al to Personalize and Humanize Online Learning: Transforming
Transactional Interactions Into Meaningful Engagements

James Hutsonand Daniel Plate (2024). Humanizing Online Teaching and Learning in
Higher Education (pp. 224-246).
www.irma-international.org/chapter/leveraging-ai-to-personalize-and-humanize-online-
learning/341846



http://www.irma-international.org/chapter/leveraging-ai-to-personalize-and-humanize-online-learning/341846
http://www.irma-international.org/chapter/leveraging-ai-to-personalize-and-humanize-online-learning/341846

