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INTRODUCTION AND 
BACKGROUND1

We describe an intervention that uses computer 
science (CS) faculty and students to create an 
inclusive learning environment. Our intervention 
model assumes that persistence and retention are 
the result of a match between student motiva-
tion and abilities and the university’s social and 
academic characteristics. This match in turn 

influences the effective integration of students 
with the university and, as a result, their persis-
tence and retention (Cabrera, Castaneda, Nora, 
& Hengstler, 1992; Tinto, 1993). We are currently 
implementing and evaluating this intervention at 
Old Dominion University, a research intensive 
urban university with a culturally diverse student 
body, and Norfolk State University, an urban and 
historically black university (HBCU) that primar-
ily emphasizes teaching.
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organizational support for Faculty 
and students

This portion of our model depicts external re-
sources available to support change in faculty 
and students (see Figure 1). Support for faculty 
includes peers, teaching assistants, and external 
consultants who provide assistance in areas tar-
geted for change, for example, pair programming 

practices. Support for students includes academic 
resources such as tutoring, advising, and mentor-
ing. Professional organizations, such as the As-
sociation for Women in Computing, may provide 
support to both faculty and students.

changing Faculty

We focus on faculty because they influence stu-
dent outcomes. The intervention concentrates 
on faculty who teach introductory programming 
classes because these classes represent the first 
and largest barrier to success in CS. We build on 
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Figure 1. Intervention model for creating inclusive learning environments



 

 

7 more pages are available in the full version of this document, which may be

purchased using the "Add to Cart" button on the publisher's webpage: www.igi-

global.com/chapter/enhancing-inclusion-computer-science-education/27620

Related Content

Strategies for teaching students With Exceptional Needs in cyber schools
Shellie Hipskyand Lindsay Adams (2006). International Journal of Information and Communication Technology

Education (pp. 1-14).

www.irma-international.org/article/strategies-teaching-students-exceptional-needs/2298

Do Orientation Materials Help Students Successfully Complete Online Courses?
Lawrence Tomei, Holly Hagel, Ashley Rineer, Lisa A. Mastandreaand Jennifer Scolon (2009). International

Journal of Information and Communication Technology Education (pp. 73-89).

www.irma-international.org/article/orientation-materials-help-students-successfully/2375

Quality Assurance and Accreditation in Open and Distance Learning
Vimbi Petrus Mahlangu (2018). Administrative Leadership in Open and Distance Learning Programs (pp. 146-

169).

www.irma-international.org/chapter/quality-assurance-and-accreditation-in-open-and-distance-learning/182906

Academic Dishonesty: Does Social Media Allow for Increased and More Sophisticated Levels of

Student Cheating?
Linda M. Bestand Daniel J. Shelley (2018). International Journal of Information and Communication

Technology Education (pp. 1-14).

www.irma-international.org/article/academic-dishonesty/205617

Increasing Web Accessibility and Usability in Higher Education
Barbara A. Frey, Ashli Molineroand Ellen Cohn (2005). Encyclopedia of Distance Learning (pp. 1069-1075).

www.irma-international.org/chapter/increasing-web-accessibility-usability-higher/12235

http://www.igi-global.com/chapter/enhancing-inclusion-computer-science-education/27620
http://www.igi-global.com/chapter/enhancing-inclusion-computer-science-education/27620
http://www.irma-international.org/article/strategies-teaching-students-exceptional-needs/2298
http://www.irma-international.org/article/orientation-materials-help-students-successfully/2375
http://www.irma-international.org/chapter/quality-assurance-and-accreditation-in-open-and-distance-learning/182906
http://www.irma-international.org/article/academic-dishonesty/205617
http://www.irma-international.org/chapter/increasing-web-accessibility-usability-higher/12235

