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ABSTRACT

Thecontemporaryunstablejobmarketischallengingthe“traditional”skillingpracticesadoptedby
vocationaleducationtraining(VET)institutions,infavorofdemand-drivenskilltransferwhichis
characterizedbypreparingstudentsindustry-ready.Inthislight,studentsatisfactionplaysapivotal
roleinassessingthecoursequalitythataidsinefficientskilltransfer.Despitetherelevanceofthe
studentsatisfactionconcept,empiricalresearchhasprovidedlittleevidenceonitspredictorsinVET.
Thepurposeofthestudyistoshedlightonthequalityindicatorsthatpredictstudentsatisfaction.
Datawerecollectedonstudentsfromindustrialtraininginstitutes(ITIs)ofIndia.
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INTRodUCTIoN

“Vocationaleducationisasilverbulletfortheyouthjoblessnessproblem.”(Eichhorstetal.,2015,
p.1).Vocationaleducationandtraining(VET)systemempowersindividualswithbetter-payingjobs,
increasedproductivityandentrepreneurshipskillsbothindevelopedanddevelopingcountries(Kumar
et al., 2019). It ismostlyaccessedby students from lower socio-economic status,working-class
parentalbackgroundandlowereducationalaspirations(deOliveiraSilvaetal.,2020;Kumaretal.,
2019)asitendowsgoodprospectsforcareerprogressionandsocialmobilityevenduringthefinancial
crisis (Webbetal.,2017).Further,parentsfromworking-classbackgroundsprefer theirchildren
tochooseVETduetothe‘safetynet’promisewhichensuresemployability(Agrawal&Agrawal,
2017;Scholten&Tieben,2017)anda‘decentjob’.Also,VETtakesashortertimeforemployability
comparedtogeneraleducation(Kumaretal.,2019).Duetoitssocioeconomicrelevance,itisregarded
asaneffectiveinstrumentforproducingmanpowerwithhighertechnicalandprofessionalskills,as
analternativetogeneraleducationforstudentswholackmotivationandresourcestochoosehigher
education.Thisactsasaframeworkforenhancingthestandardoflivingofunemployedindividuals
andgroupswithspecialneeds(Eichhorstetal.,2015).
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TherelevanceofVETisanticipatedtoincreaseinthenextfewyears.
Forexample,theIndiangovernmentlaunchedexhaustivereformsforimprovingthequalityof

VETtocombattheimpendingskillrequirements.Indiaisfacingaskillrequirementof300million
workforcerequirementby2022,ofwhich199millionyouthhastoreceiveformalVETtocatertothe
skilldemand(Mehrotra,2014).Tocombattheskillcrisis,theGovernmenthasupgradedGovernment
IndustrialTrainingInstitutes(ITIs)throughpublic-privatepartnership(PPP),whereeachITIwas
headedbyanInstituteManagementCommittee(IMC)constitutedbytheindustrypartnerasasociety.
ITIsinIndiaarethemajordriversofformalVET.Theup-gradationofITIsissettotakeplaceforten
yearsfrom2007-2008to2017-2018.TheaimbehindtheinitiativeistorevampITIsbycurbingthe
negativesocialperceptionassociatedwithVET.Aspartofthis,skillstransferisdrivenbythejob
market,wheretheindustrypartnerplaysanactiveroleincollaboratingwiththeinstitute.Organizing
extracurricularactivitieslikeskillcompetitionsandimprovingnetworkingarethesalientfeatures
of this initiative.Further, this initiative isanticipated toattractpotentialcandidates into ITIand
increasetheretentionrate.VETinIndiaisprincipallyaccessedbystudentsfromlowincomeand
working-classfamilies(Kumaretal.,2019)whoinmanycasesreceiveamonthlystipend.Moreover,
stipulatedpercentofseatswerereservedforfemaleparticipantsandotherminorityclasses(Neroorkar
&Gopinath,2019).Studentswhoareunabletocontinuetheireducationafterschoolingandminority
sectionsareencouragedtoparticipate.Therefore,VETisaimedatboththeeconomicandsocial
inclusionofthedisadvantagedsectionsofthesociety.

Besides,despitetheimportancegiventotheVET,thestudentdropoutrateishighindeveloped
aswellasdevelopingcountries(Cerda-Navarroetal.,2017).Forexample,ITIsinIndiaareplagued
byhighdropout rates (Neroorkar&Gopinath, 2019).Although studentpersistence inVET is
influencedbyvariousfactors(e.g.,monetaryreasons,personalhardships)(deOliveiraSilvaetal.,
2020),studentsatisfactionisoneofthevitalfactorsthatinfluencestudentpersistence(Schreiner
&Nelson,2013).Persistence in the coursehas apositive impactona student’s employability
(Neroorkar&Gopinath,2019).Studentsatisfactionisrecognizedasadriverofeducationalinstitute
performance(Santinietal.,2017).Studentsatisfactionratingsarebeneficialforstudentfeedbackon
thecourse.BurnettandClarke(1999)inguidelinesonevaluatingvocationaleducationemphasized
thecourseevaluationprocesshelpsinassessingtheoverallqualityoftheinstitute,inwhichstudent
feedbackplaysacriticalroleinassessingtheeducationalquality.GieseandCote(2002)andWard
and National Centre for Vocational Education Research (Australia) (2008) elucidated student
satisfactionasafinalstateachieved,followingtheevaluationofservicesoffered.Thesatisfaction
ratingshelpinmaintainingthequalityofVETforimprovingtheproductivityandemployabilityof
theyouth(Agrawal&Agrawal,2017;Pilz&Kumar,2016a).Therewardsofsatisfactionencompass
positivewordofmouth,betterstudentretentionandthepossibilityofendorsingtheinstituteto
others(Ibrahimetal.,2014;Parker,2008).

Arichbodyofempiricalliteraturehasproposedstudentsatisfactionmodelsinhighereducation
contexts(Aldridge&Rowley,1998;Abdullah,2006;Elliot&Healy,2001;Oldfield&Baron,2000;
Parasuramanetal.,1991;Senthilkumar&Arulraj,2011).Althoughtheconceptofvocationaleducation
isintroducedinthe1920s(Rai,1920),scholarshavehighlightedthescarcityofempiricalresearchon
theevaluationofvocationaleducationcourses(Burnettetal.,1998;McGraw&Peoples,1996)and
studentsatisfaction(deOliveiraSilvaetal.,2020)inspecific.Toclosethisgap,afewrecentstudies
(deOliveiraSilvaetal.,2020)havestartedtoinvestigatethedeterminantsandoutcomesofstudent
satisfaction,forinstance,theroleofimpactofservicequalityindicators,learningoutcomes,perceived
employability,valueandimageasantecedentsandloyaltyasanoutcomevariable.Thesecontributions
havehighlightedtheroleofperceivedemployabilityandlearningoutcomesindeterminingstudent
satisfaction.Similarlyinthispaper,wefocusontheroleoftheindustry-academycollaborationand
extracurricularactivitiesaspredictorsofstudentsatisfaction.

Industry–academycollaborationisdefinedasaprocesswherecorporationscollaboratewith
collegestooffertrainingprogramstostudents,therebyeducatingthestudentswithrequiredskills
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