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ABSTRACT

The purpose of this chapter is to develop a one-stop checklist that assists educators in providing online 
teaching grounded in the principles of culturally responsive pedagogy (CRP), Universal Design for 
Learning (UDL), ubiquitous learning (u-learning), and seamless learning. The authors explore how 
these paradigms inform the intentional design of learner-centered approaches in online learning en-
vironments and what an integrated approach could look like. This chapter will be relevant for faculty 
in higher education aiming to offer online curricula that emphasize active, collaborative, constructive, 
authentic, and goal-directed learning.
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INTRODUCTION

Although the use of technology-enhanced learning is flourishing in higher education, there remains a 
lack of clear, practical guidance on how to offer online learning programs grounded in the principles 
of culturally responsive pedagogy (CRP), Universal Design for Learning (UDL), ubiquitous learning 
(u-learning), and seamless learning.

The objective is to offer design-based online learning that maximizes active, authentic, personal-
ized, and autonomous learning opportunities. The first part of this chapter provides an introduction to 
the four paradigms and makes the connection to five dimensions of meaningful learning. In the second 
part of the chapter, the authors discuss an integrated approach. They present ideas for integrated learn-
ing scenarios, provide an account of their own ‘real’ teaching in online settings, and they introduce a 
one-stop checklist that combines the salient characteristics of the four paradigms and assists educators 
in making instructional design decisions.

BACKGROUND

Culturally Responsive Pedagogy

Introduction

Gay (2018) defines CRP as “using the cultural knowledge, prior experiences, frames of reference, and 
performance styles of ethnically diverse students to make learning encounters more relevant to and ef-
fective for them. It teaches to and through the strengths of these students” (p. 36). Multiple dimensions 
shape CRP, including student-teacher relationship, classroom climate, classroom management, curriculum 
content, learning context, instructional techniques, and performance assessment (Gay, 2018).

CRP is a paradigm that encompasses a multitude of concepts and “is called by many different names, 
including culturally relevant, sensitive, centered, congruent, reflective, mediated, contextualized, syn-
chronized, and responsive” (Gay, 2018, p. 36). Among the numerous concepts that have shaped CRP 
are accountability, adaptability, connection, cooperation, diversity, empathy, encouragement, inclusive-
ness, perceptiveness, recognition, resourcefulness, respectfulness, self-confidence, and self-motivation 
(CASEL, 2013).

In this chapter, the authors will focus on the four pillars as defined in the Motivational Framework 
for CRT by Wlodkowski and Ginsberg (1995) due to its emphasis on motivational conditions. Establish-
ing students’ intrinsic motivation and promoting their sensitivity to cultural diversity seems especially 
crucial in programs that are delivered fully online with little (or no) synchronous time.

Establishing Inclusion

Wlodkowski and Ginsberg’s (1995) framework is built on four pillars. The first pillar, establishing 
inclusion, prompts educators to create a learning atmosphere that fosters mutual respect and a feeling 
of connection. Collaborative learning experiences that provide opportunities for co-construction of 
meaning and knowledge, such as, think-pair-share, snow-balling, buzz groups, peer teaching events, 
writing groups, group debriefings, Socratic circles, virtual poster sessions, and team concept maps are 



 

 

24 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/culturally-responsive-pedagogy-universal-design-

for-learning-ubiquitous-learning-and-seamless-learning/273025

Related Content

Exploring Task-Based Curriculum Development in a Blended-Learning Conversational Chinese

Program
Yao Zhang Hilland Stephen L. Tschudi (2011). International Journal of Virtual and Personal Learning

Environments (pp. 19-36).

www.irma-international.org/article/exploring-task-based-curriculum-development/51625

Group Work Using Active Learning: A Comparison of Students' Evaluations of Face-to-Face and

Online Lessons
Ryo Sugawaraand Shun Okuhara (2022). International Journal of Virtual and Personal Learning

Environments (pp. 1-15).

www.irma-international.org/article/group-work-using-active-learning/313412

TACTivities: A Way to Promote Hands-On, Minds-On Learning in a Virtual Learning Environment
Angie Hodge-Zickerman, Eric Stadeand Cindy S. York (2021). Handbook of Research on Transforming

Teachers’ Online Pedagogical Reasoning for Engaging K-12 Students in Virtual Learning (pp. 278-296).

www.irma-international.org/chapter/tactivities/284529

Lessons from Cypris Chat: Revisiting Virtual Communities as Communities
Jean-Paul Lafayette DuQuette (2017). Handbook of Research on Collaborative Teaching Practice in Virtual

Learning Environments (pp. 299-316).

www.irma-international.org/chapter/lessons-from-cypris-chat/182025

Case Study of ASCIT: Fostering Communication through Interactive Technologies for Long Term

Sick Children
Fabian Di Fiore, Peter Quax, Wim Lamotteand Frank Van Reeth (2011). Teaching through Multi-User

Virtual Environments: Applying Dynamic Elements to the Modern Classroom  (pp. 195-216).

www.irma-international.org/chapter/case-study-ascit/46507

http://www.igi-global.com/chapter/culturally-responsive-pedagogy-universal-design-for-learning-ubiquitous-learning-and-seamless-learning/273025
http://www.igi-global.com/chapter/culturally-responsive-pedagogy-universal-design-for-learning-ubiquitous-learning-and-seamless-learning/273025
http://www.irma-international.org/article/exploring-task-based-curriculum-development/51625
http://www.irma-international.org/article/group-work-using-active-learning/313412
http://www.irma-international.org/chapter/tactivities/284529
http://www.irma-international.org/chapter/lessons-from-cypris-chat/182025
http://www.irma-international.org/chapter/case-study-ascit/46507

