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ABSTRACT

Technological advancements are triggering disruptive inventions in the teaching and learning process. 
The introduction of massive online courses offers students many opportunities to enroll in any course they 
choose, transcending geographical barriers. However, online learning puts responsibility for learning on 
the learners and lack faculty-student and peer-peer direct interactions. The instructor’s role also must 
be redefined to provide support and collaboration in the online environment. Recent research reports 
poor student retention and completion rates in such courses and there is a lack of effective frameworks 
and gap in research related to identifying key factors and finding solutions to these problems. A multi-
faculty e-learning framework is proposed based on a theoretical model highlighting important factors 
to address these problems. Experimental results of an ANOVA analysis done on student performance 
data collected in a multi-faculty setup provided empirical evidence for its effectiveness in improving the 
student learning outcomes.

INTRODUCTION

Technology has a pervasive influence on society in the way people communicate, and everything they 
do in all walks of life, including higher education. A plethora of opportunities to apply technology in 
higher education can add benefits such as productivity gains, cost reduction, and faster time to learn, as 
well as scalability and speed of diffusion of knowledge. Today there are unprecedented options for the 

Driving Success in 
e-Learning Portals:

Piazza, a Multi-Faculty 
Collaborative Model

N. Vivekananthamoorthy
Hindustan University, Chennai, India

 Venkata Subramanian D.
Vellammal Institute of Technology, Chennai, India



770

Driving Success in e-Learning Portals
﻿

student community to enroll in online courses of their choice and complete at their own pace without 
time and location constraints, transcending geographical boundaries. However, many challenges and 
issues, remain inhibiting student engagement and success of e-learning portals in achieving their goals. 
The major inhibiting factors are the absence of direct contact with instructors in e-learning settings and 
lack of well-defined frameworks for e-learning portals. Many e-learning researchers have raised con-
cerns over this issue, as the following sections detail. Satisfying student needs in online courses is one 
of the primary challenges faced in current e-learning scenarios. Also, numerous studies undertaken by 
the researchers highlight major concerns confronting online courses today such as low rates of student 
retention, engagement, and successful course completion. Many solutions have been suggested and tried 
to improve student retention and completion rates by way of providing facilities for different kinds of 
online interactions and collaborative supports on online learning portals. However, many hidden factors 
still must be identified and explored further, which could offer a solution to problems faced in online 
courses today. This research work is one such attempt which to offer solutions to challenges faced in 
current online courses and learning scenarios. The main objective of this research work is the introduc-
tion of a multi-faculty e-learning framework, empirically proving its success in e-learning portals, and 
illustrating how it addresses some key issues of e-learning today. The multi-faculty e-learning framework 
is based on a theoretical model constructed as a natural evolution from a single-faculty e-learning model. 
This framework offers solutions to scalability problems faced in massive open online courses (MOOCs) 
today. A case study is presented with a real-life example “Piazza”, an e-learning portal that supports a 
multi-faculty collaborative e-learning environment that can facilitate improving student retention and 
enhancing learning outcomes.

MOTIVATION AND BACKGROUND

Massive Open Online Courses and Student Retention

Many recent research studies highlight the challenges faced by e-learning portals that support MOOCs. 
The major findings are summarized below.

Adamopoulos (2013) undertook a study of student performance in MOOCs, and the findings revealed 
very low student retention rates, and sentiment analysis of student responses showed that the profes-
sors’ role constituted a crucial factor in influencing student retention in online courses. Reisman (2014) 
made an extensive study of the performance of MOOCs and found that the educational improvements 
attained through such courses were quite low. In spite of a large targeted audience, 90% of the students 
withdraw from the course in the middle, and only 3% completed the course successfully. Reisman cites 
the difficulty of monitoring and supporting thousands of online students in a class with only a few 
instructors, as the student-instructor ratio would be abnormally high. Ho et al. (2014) contend that in 
spite of massive registrations for such courses, very few participants (5%) complete the course success-
fully. Around 35% of the registrants never engaged in the course, 55% engage with less than 50% of the 
course content, and only 5% of the participants engaged with more than half the course content. Watolla, 
A-K (2016) tried a variety of teaching approaches including the deployment of multilayer instructors 
and concluded that distributed teaching offered perceived benefits to the learners. The study was based 
on a 14-week online course organized by the Goethe-Institute in collaboration with some European 
universities with 17000 online learners from 170 countries. The study concluded that scaling up would 



 

 

19 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/driving-success-in-e-learning-portals/271179

Related Content

Is Pair Programming More Effective than Solo Programming for Secondary Education Novice

Programmers?: A Case Study
Stamatios Papadakis (2018). International Journal of Web-Based Learning and Teaching Technologies (pp.

1-16).

www.irma-international.org/article/is-pair-programming-more-effective-than-solo-programming-for-secondary-education-

novice-programmers/192081

Educational Services in Second Life: A Study Based on Flow Theory
Joana Ancila Pessoa Forte, Danielle Miranda de Oliveira Arruda Gomes, Cláudio André Gondim

Nogueiraand Carlos Felipe Cavalcante de Almeida (2011). International Journal of Web-Based Learning

and Teaching Technologies (pp. 1-17).

www.irma-international.org/article/educational-services-second-life/60168

Investigating Effects of Self-Efficacy and Infrastructure on Teachers' ICT Use, an Extension of

UTAUT
Arnab Kundu, Tripti Bejand Kedar Nath Dey (2021). International Journal of Web-Based Learning and

Teaching Technologies (pp. 1-21).

www.irma-international.org/article/investigating-effects-of-self-efficacy-and-infrastructure-on-teachers-ict-use-an-

extension-of-utaut/279367

The Perfect Blend?: Online Blended Learning from a Linguistic Perspective
Roberto Di Scala (2010). Web-Based Education: Concepts, Methodologies, Tools and Applications  (pp.

1577-1589).

www.irma-international.org/chapter/perfect-blend-online-blended-learning/41433

Supporting Learners in the Classroom: The 3CE Model of Course Facilitation
Liston William Bailey (2019). Educational Technology and the New World of Persistent Learning (pp. 176-

187).

www.irma-international.org/chapter/supporting-learners-in-the-classroom/220184

http://www.igi-global.com/chapter/driving-success-in-e-learning-portals/271179
http://www.irma-international.org/article/is-pair-programming-more-effective-than-solo-programming-for-secondary-education-novice-programmers/192081
http://www.irma-international.org/article/is-pair-programming-more-effective-than-solo-programming-for-secondary-education-novice-programmers/192081
http://www.irma-international.org/article/educational-services-second-life/60168
http://www.irma-international.org/article/investigating-effects-of-self-efficacy-and-infrastructure-on-teachers-ict-use-an-extension-of-utaut/279367
http://www.irma-international.org/article/investigating-effects-of-self-efficacy-and-infrastructure-on-teachers-ict-use-an-extension-of-utaut/279367
http://www.irma-international.org/chapter/perfect-blend-online-blended-learning/41433
http://www.irma-international.org/chapter/supporting-learners-in-the-classroom/220184

