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ABSTRACT

Students engaging in the assessment and evaluation process is becoming increasingly popular because 
it helps students become active participants in their own learning. In this chapter we discuss ways to 
involve students in the assessment and evaluation process in the classroom. It brings together multiple 
perspectives on critical thinking, metacognition, interteaching and student evaluations of teaching (SETs). 
The commonality between these four key elements is the importance of engaging students to become ac-
tive participants in their own learning because they can help improve student learning outcomes. This 
chapter goes on to examine how these assessments and evaluations play a role in developing critical 
thinking skills and metacognition in students.
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INTRODUCTION

Tell me and I forget, teach me and I may remember, involve me and I learn. This often-used quote is the 
backbone for the use of student evaluations of teaching (SET) because students become active partici-
pants in their own learning. They become involved in classroom assessment. In this chapter we discuss 
ways to involve college students in the assessment and evaluation process in the classroom. It brings 
together multiple perspectives on critical thinking, metacognition, interteaching and student evaluations 
of teaching (SETs). The commonality between these four key elements is the importance of engaging 
students to become active participants in their own learning because they can help improve student-
learning outcomes.

This chapter begins with a discussion of critical thinking skills and metacognition and their importance 
to student assessments. The chapter then evolves into a discussion of the use of interteaching as a daily 
student self-assessment and how it can build skills. It then examines relevant and often controversial 
areas of SETs, which include lack of student participation, quality of student feedback, student percep-
tions of how instructors use SETs, instructors’ perceptions and use of SETs, bias within SETs, and the 
relationship between SETs and student learning outcomes. Each of these areas are unique and important 
because they involve students in the assessment and evaluation process.

The use of formative evaluations (mid-semester evaluations) throughout the semester/term has been 
an area of increased research in the past few years. Research has found that more frequent SETs can be 
more useful to improving teaching quality (Brown, 2008; Diamond, 2004). They have also been found 
to improve student attitudes and alter students’ perceptions of instructors (Brown, 2008). Effective 
formative assessments include instructional processes that are ongoing (Hudesman et al., 2013). By as-
sessing students through this process, the information gained from the assessments not only betters the 
content of the courses, but also aids students in learning how to learn (Hudesman et al., 2013). These 
assessments differ from typical assessments by having professors expand and transform their teaching 
techniques while also offering students constructive comments as well suggestions to aid students in 
improving their learning strategies (Hudesman et al., 2013).

This chapter concludes with a discussion regarding how critical skill building, metacognitive skill 
building, interteaching and SETs can be useful for both teachers and students. While end-of-semester 
evaluations are used frequently and can provide valuable information, frequent evaluations along with 
in-class assessment such as through the use of interteaching assignments have several advantages. First, 
they provide an opportunity to improve a class in progress and assess student learning through involving 
students in the process. Second, students may become more involved and experience greater satisfaction 
with the course when they are given the opportunity to provide mid-semester feedback. The informa-
tion gathered from student evaluations can be useful for all teachers and students because they actively 
involve students in shaping the courses. Third, and perhaps most importantly, students may learn more 
from classes that are improved through the use of mid-semester evaluations. Instructors can use student 
feedback to help shape the course because they will have a better understanding of how the students 
perceive the course content because students are directly involved.

Interteaching and SETs can be used to modify and shape a course, thereby encouraging students to 
become part of the assessment process. This chapter reviews current research on critical thinking, meta-
cognition, interteaching, and SETs while highlighting ways to effectively use the information gained to 
help students become active participants in their learning by better understanding student perceptions 



 

 

16 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/formative-evaluations-of-teaching/269924

Related Content

Examining Graduate Students' Cooperative Learning Experiences in an Online Reading Course
Jackie Marshall Arnold (2020). Handbook of Research on Integrating Digital Technology With Literacy

Pedagogies (pp. 417-432).

www.irma-international.org/chapter/examining-graduate-students-cooperative-learning-experiences-in-an-online-reading-

course/238439

Applying the Polysynchronous Learning to Foster the Student-centered Learning in the Higher

Education Context: A Blended Course Design
Fan Ouyang (2016). International Journal of Online Pedagogy and Course Design (pp. 52-68).

www.irma-international.org/article/applying-the-polysynchronous-learning-to-foster-the-student-centered-learning-in-the-

higher-education-context/154896

A Sandbox Approach to Online Exam Administration
Stu Westin (2012). International Journal of Online Pedagogy and Course Design (pp. 49-62).

www.irma-international.org/article/sandbox-approach-online-exam-administration/74173

Collaborative Writing in Composition: Enabling Revision and Interaction Through Online

Technologies
Christopher R. Friend (2013). International Journal of Online Pedagogy and Course Design (pp. 1-17).

www.irma-international.org/article/collaborative-writing-in-composition/78908

Evaluating Social Interaction and Support Methods Over Time
Birgitta Maria Kopp (2014). International Journal of Online Pedagogy and Course Design (pp. 1-17).

www.irma-international.org/article/evaluating-social-interaction-and-support-methods-over-time/117453

http://www.igi-global.com/chapter/formative-evaluations-of-teaching/269924
http://www.irma-international.org/chapter/examining-graduate-students-cooperative-learning-experiences-in-an-online-reading-course/238439
http://www.irma-international.org/chapter/examining-graduate-students-cooperative-learning-experiences-in-an-online-reading-course/238439
http://www.irma-international.org/article/applying-the-polysynchronous-learning-to-foster-the-student-centered-learning-in-the-higher-education-context/154896
http://www.irma-international.org/article/applying-the-polysynchronous-learning-to-foster-the-student-centered-learning-in-the-higher-education-context/154896
http://www.irma-international.org/article/sandbox-approach-online-exam-administration/74173
http://www.irma-international.org/article/collaborative-writing-in-composition/78908
http://www.irma-international.org/article/evaluating-social-interaction-and-support-methods-over-time/117453

