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ABSTRACT

Thearticlereportsonastudythatexploredtheaffordancesandchallengesoftheflippedclassroom
model foranadvanced languagecourse, involving the implementationofa four-skill integration
approachandtheuseofvariousdigitaltools.Eighteenadvancedlanguagestudentsparticipatedinthe
studyoverthecourseofonesemester.Studentscarriedoutavarietyofonlineassignmentsusingself-
accesslearningmodulesinCanvastopreparethemforin-classactivities.Datafrompost-surveysand
focusgroupinterviewsalongwiththestudentcourseworkrevealthatstudentshadapositiveattitude
towardstheflippedmodelbecauseitgavethemagencyovertheirownlearningandengagedthemin
meaningfulinteractionswiththeirpeers.Thestudysuggeststhatwell-designedtasksareessential,
and that instructorscaffolding isneeded toguidestudents in learningcoursecontent.Thestudy
contributesanewmodelofflippedinstructionthatfacilitatedL2developmentinaneffectivemanner.
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INTRodUCTIoN

According to the NCSSFL-ACTFL Can-Do Statements (ACTFL, 2017), building learners’
communicativelanguagecompetenceshouldbetheprimarygoaloflanguageinstruction.Toachieve
ahighleveloflanguageproficiency,learnersmusthaveconstantinteractionwithandexposureto
the target language.Many students, however, encounter challengesofdeveloping their language
competenceinthetraditionalclassroomduetolimitedinstructionaltime,largeclasses,andthelack
ofopportunitiestouseL2beyondtheclassroom.Amongdifferentinstructionalapproaches,flipped
learningasablendedapproachhasbeenincreasinglyimplementedinL2instructiontoenhancelearner
performance(e.g.,Alhamami&Khan,2019;Lee&Wallance,2018;Wang&Qi,2018).Inflipped
classrooms,studentsfirstlearninstructionalcontentusingonlinematerialsandresourcesoutside
ofclass,andthenapplytheirlearningbyengagingininteractiveclassroomactivities(Bergmann&
Sams,2012).Flippingtheclassroomfollowsaconstructivistframeworkrootedinactivelearningthat
involvesstudentsintakingacentralroleinthelearningprocess,asopposedtopassivelyreceiving
informationfromtheinstructor(Bishop&Verleger,2013;Sun,Wu&Lee,2017).Learnersconstruct
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andbuildL2knowledgethroughsocialengagementandexpertguidance.Teachersprovidelearning
environments,opportunitiesandinteractionsthatfosteractivelearning.Learners,however,should
beheldaccountablefortheirownlearning,andmaintainself-directedlearningskillsandstrategies
tolearncontenteffectively(Mori,Omori&Sato,2016;Talbert,2017).

Inthefieldoflanguageteaching,researchershaveexaminedtheeffectofusingtechnologyto
flipthelearningprocess(e.g.,Lee,2017;Lee&Wallace,2017).Moststudieshavebeenconducted
bycomparingtheflippedclassroomapproachtotraditionalinstructioninSTEMeducation(e.g.,
Goodwin&Miller,2013;Lai&Hwang,2016),andESLandEFLlearningcontexts(e.g.,Hsieh,
Wu&Marek,2017;Hung,2017;Wu,Hsieh&Yang,2017).Theresultsshowthatflippedlearning
improvedperformance, and increasedconfidenceand intrinsicmotivation (e.g.,Tonkin,Page&
Forsey,2019;Tseng,Lin&Chen,2018;Yang,Yi&Wang,2018).Challengesinrelationtoflipped
classroomshavealsobeenreported,suchasintensiveworkload,learners’readinessandtechnical
problems(Hao,2016;Herreid&Schiller,2013;Wang,2016).Researchfindingstodatearemixed
andinconclusive.Furtherstudiesareneededtoinvestigatetheeffectivenessofflippedlearningon
students’engagementintheforeignlanguagelearning.Thus,thisstudyattemptstoextendtheexisting
literaturebyconductinganexploratorycasestudyinwhichaninstructionaldesignmodelforflipped
learningwasimplementedinanadvancedSpanishlanguagecoursetofosterandenhanceL2learning.
Inparticular,tasktypes,digitaltools,peerinteractionandteacherscaffoldingwereexploredtoaddress
theaffordancesandchallengesofflippedlearningforL2development.

REVIEw oF THE LITERATURE

Technology-Enhanced Flipped Instruction for Language Learning
Flippedlearningisviewedasapedagogicalapproachthatmovescontentdeliveryoutsideofclassto
freeupin-classtimeforpracticalapplicationactivities.Theprinciplegoalofflippedinstructionisto
involvestudentsinlearningcoursematerialsbeforeclassasawaytobetterpreparethemforin-class
activities(Basal,2015;Webb&Doman,2020).Tothisend,theuseofdigitaltechnologyisoften
incorporatedintoflippedclassroomstocreateavirtuallearningspacewherestudentsengagewith
instructionalcontentindividually,andworkwithotherscollaboratively(Yilmaz&Baydas,2017).
Students learnat theirownpacedue to theuninterruptedavailabilityandaccessibilityofonline
materials.Theydecidewhen,whereandhowmuchtolearnwithouttimeandspacelimitations.Given
thattechnologyextendslearningbeyondtheclassroom,flippingaclassroomhasthepotential to
increaseteacher-studentandstudent-studentinteractions,andempowerstudentstocreateandshare
knowledgethroughsocialnetworkingwithinonlinecommunities(Keengwe&Onchwari,2015).

Awidevarietyofdigitaltechnologies,includinglearningmanagementsystems(e.g.,Canvas, 
Moodle), social media (e.g., Facebook, Twitter) and mobile instant messaging (e.g., WhatsApp, 
LINE)havebeenimplementedtoflippedlanguagelearning.Forexample,Hung(2015)implemented
WebQuestinESLflippedlessonstohelpstudentsdeveloptheirlanguageproficiency.Asaresult,
English language learners achieved higher final grades in comparison to those who did not use
flippedlessons.InarecentstudybyYang,YiandWang(2018),varioustypesoftechnologies(e.g.,
Camtasia,WeChat)wereintegratedintotheflippedclassroomtobuildstudents’languageskills.The
findingsshowthatstudentsperformedbetterinspeakingthanthestudentsinthetraditionalclass.In
thesamevein,Amiryousefi(2019)reportedthatEFLstudentsimprovedtheirspeakingskillsafter
usingthemobileinstantmessagingimplementedintheflippedlearninginstruction.Afewstudies
havefoundthatmovingL2grammarinstructiontoaflippedmodehelpedreducelearners’cognitive
load toprocess complex structuresbywatching short videos at their ownpace (Shih&Huang,
2018;Tonkin,Page&Forsey,2019).Significantly,flippingtheL2instructionenhancedlearners’
metacognitionandpromotedsocialengagement.Apartfromlanguagedevelopment,researchstudies
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