
DOI: 10.4018/IJCALLT.2021010102

International Journal of Computer-Assisted Language Learning and Teaching
Volume 11 • Issue 1 • January-March 2021


Copyright©2021,IGIGlobal.CopyingordistributinginprintorelectronicformswithoutwrittenpermissionofIGIGlobalisprohibited.



21

‘I Am Proud of Myself’:
Student Satisfaction and Achievement on 
an Academic English Writing MOOC
Clare Wright, University of Leeds, UK

Clare Furneaux, University of Reading, UK

ABSTRACT

Thispaperreportsonadetailedthematicanalysisoflearners’evaluativecommentsattheendofa
five-weekacademicwritingMOOCrunbyauniversityintheUKwhichusedanovelcontent+process
MOOCapproach.Theauthorswanted to identifywhether this innovativeapproach toaMOOC
courseworkedintermsofstudentsatisfactionandachievementinmasteringboththecontentand
processofcritically-basedacademicwritinginsecondlanguage(L2)English.TheMOOCuseofpeer
feedback,andlimitedavailabilityofdetailedexpertfeedbackfromeducatorsandmentors,werethe
primarysourcesofnegativeevaluation.However,ingeneral,theyfoundanoverwhelmingdelightin
takingthecourse,demonstratingaclearsenseofpride,achievement,andsatisfactionofmastering
anunfamiliaranddifficultskillthatmanysawascrucialtotheirfuturelifeplans.
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INTROdUCTION

MassiveOpenOnlineCourses(MOOCs)firstappearedin2008,when‘CCK08:Connectivismand
ConnectiveKnowledge’tookplacewith2,200participantsworldwide.However,the“invasionofthe
MOOCs”(Krause,2014)wasidentifiedfouryearslater,withtheestablishmentofAmericanMOOC
providersUdacity,CourseraandedXin2012–coined‘theYearoftheMOOC’inanownotorious
NewYorkTimesarticle(Pappano,2012).SincethenMOOCshavespreadfurtherwiththeUK’s
FutureLearnjoiningthescenein2013.

MOOCstodaycantakeanumberofforms,andcoveranenormousrangeoftopics.Amongst
theplethoraofMOOCs,anumberaredevotedtoEnglishlanguageteaching;thisishardlysurprising
giventheenormousdemandforEnglishlanguageworldwide.Ofthese,anumberareintheareaof
EAPandacademicwriting.OnesuchAcademicWritingMOOCsetupbyaUKUniversity,called
‘Abeginnersguidetowritingforuniversitystudy’,startedinearly2014(seeFurneaux,Wright,&
Wilding,2018, forananalysisof the issuesandchallengesfacedby theMOOC’sdesignersand
teachers).ThisMOOCwasspecificallydesignedasanovelformofcontent+skillsstyle,aimedat



International Journal of Computer-Assisted Language Learning and Teaching
Volume 11 • Issue 1 • January-March 2021

22

intermediate-proficiencyinternationalstudentsthinkingaboutcomingtostudyintheUK;thecourse
aimedtoofferbothawarenessof,andpracticein,goodacademicwriting,whichmanyinternational
students can find challenging (Furneaux, 2018; Hyland, 2003). The MOOC’s fifth, and largest,
iterationinSeptember2015hadover41,000enrolments,makingitthemostsuccessfulofanyofthe
University’sMOOCsintermsofrecruitment.Todatetherehavebeen11iterations,withatotalof
269,138registeredparticipants.

Such levelsof take-upon thisMOOC,and increasingprovisionofMOOCsgenerally (Ash,
2020),indicatesuccessatsomelevelwithregardtowhatMOOCsaimtoprovide.However,itcan
beamatterofdebatea)howdifferentstylesofMOOCleadtoclearlyidentifiedoutcomes,especially
forskills-relatedlearningasaimedforhere,andb)howtodefineMOOCsuccess(Krause,2014;
Liyanagunawardena,Parslow,&Williams,2017),particularlyhowfaritispedagogicallyfeasible
ordesirabletosetobjectivelearningoutcomeswithintheMOOCframeworkthatstudentsshould
“achieve”inordertodemonstratesuccess.Giventheexplosionofdemandforonlinelearningand
teachinginthecurrentcontextoftheCOVID-19globalpandemic,exploringstudentexperiencesof
learningviaMOOCs,isofaddedsignificance.

Thisstudy’sobjectiveswerethustoexplorewhatsuccessmeanttothestudentsonthenewer
styleofAcademicWritingMOOCreportedonhere,byexploringtheirreportedexperiencesthrough
athematicanalysisofonlinecommentswrittenupasanoverallself-evaluationofprogress,which
formedthefinalactivityintheMOOCcourseprogramme.Theresearchquestionsaimedtoidentify
key themesarising from the studentevaluationsat theendof theMOOC; to findout if student
responseswerelinkedmoreclearlytoeithercontentorprocessorboth;toevaluatetheextentof
studentcommentsonthedegreeoffeedbackandguidance;andfinally,toseeifotherthemescould
beidentifiedthatilluminatedstudents’responsestothemixedcontent/processdesignofthisMOOC.

BACKGROUNd

Research on MOOC Pedagogic Approaches and Student Perceptions
Thereisagrowingliteraturebaseinthecontextofpedagogyanddigitalliteracy(e.g.Corbeil,Corbeil,
&Khan,2015).Inearlyanalyses,MOOCSweredividedintoc-MOOCs,whichencouragelearning
throughautonomous,distributed,networklearningandconnectivism,andx-MOOCs,whichfollow
amoretraditional,expert-ledinformationtransmissionapproach(Bates,2014).Asnotedinseveral
reviewsofMOOCdesignandpedagogy(e.g.Bayne&Ross,2014;Corbeiletal.,2015),MOOCshave
gonethroughawaveofre-evaluation,inthelightofproblemswithtake-upandsomedissatisfaction
inparticipants’experiences(Krause,2014).Theearlybinaryvisionhasshiftedtowardsmoremixed
frameworksacrossarangeofplatforms,suchastheUK’sFutureLearnplatform.

Theshift in focuscanbe seen inLane’sapproach (2012) referring to threeoverlappingbut
differentiatedtypesofMOOC:

1. Network-based:c-MOOCs,aimingforsociallyconstructedknowledgewithteachersaslight-
touchfacilitators.

2. Task-based:skills-basedthroughgrouptaskcompletion,requiringtheteachertobean“active
agent”indeliveringstudentsuccess(asdiscussedinBayne&Ross,2014,p.24).

3. Content-based:teacher-centred(x-MOOCs).

Anearlyexampleofatask-basedMOOC,alongthelinesofthemodelsuggestedbyLane(2012),
istheTranslationMOOCforexperttranslators,runbytheUKOpenUniversity(Beaven,Hauck,
Comas-Quinn,Lewis,&delosArcos,2014).Thiswashighlyspecialised,andsmallscale(under400
participants,withhighlevelsoflanguageproficiencyalreadyrequired),withtheexpertparticipants
creatingtheirownoutcomesforsuccess.However,suchMOOCsaredifficulttoscaleup,andthe
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