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ABSTRACT

ThisresearchpresentsavirtualexchangeprojectbetweentwotertiaryinstitutionsinNewZealandand
Finlandwith26participantswhowereintermediateGermanlanguagestudents.Duringtheproject,
thestudentsusedaclosedFacebookgrouptopostaboutgiventopics;thepostscombinedvideo,
audio,andtextthatadheredtomultimodalmeaning-makingtheory.Thetheoreticalframeworkwas
task-basedlanguageteachingunderpinnedbythenotionofengagement,socialmediainlanguage
learning, and telecollaboration. Language learning was viewed through a socio-cultural lens. A
mixed-methodsapproachwasusedtocollectdataincludingquestionnaires,interviews,andFB-logs.
Thequalitativedatawasanalysedbycontentanalysismethod.Theresultsindicatethatthestudents
perceivedFBasanapplicabletoolforcommunitybuildingandtheyenjoyedthevariationitbrought
tothecourse.Collaboration,useofcommunicationtools,authenticity,andteachers’supportfostered
studentengagement.
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INTRodUCTIoN

Technology-mediatedsocialnetworkingsites(SNSs),suchasFacebook(FB),havebecomeanintegral
partofstudents’socialandeducationallives(Blattner&Fiori,2011;Espinosa,2015;Leier,2017;
Picciano,2009).Theyarevirtualspaceswherestudentscanjoingroupsoflearnersfromdifferent
countriesandbackgrounds,thusdevelopingintonewglobalcontactzonesthathaveledtothecreation
ofonlinecommunities(Kulavuz-Onal&Vasquez,2018;Oskoz&Gimeno-Sanz,2020).

These spaces can develop into learning communities that foster engagement when teachers
carefullydesignthelearningactivitiesandassignments.Thenotionofcommunityandlearningrefers
toDewey’sconceptsofstudent-drivenlearningviaengagement,activelearning,andcollaboration
(Fink&Inkelas,2015).OnlinecommunitiesandinteractivitythatWeb2.0facilitatesdrawsattention
asdiscussedbyPalloffandPratt:“Withoutthesupportandparticipationoflearningcommunities,
thereisnoonlinecourse”(Palloff&Pratt,1999,p.29).KoppandHill(2008)continuedthislineof
thinking:“Learningoccurswhenknowledgeisactuatedthroughtheprocessofalearnerconnecting
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toandfeedinginformationintoalearningcommunity”(p.1).Inthisstudytheinstructorscreated
aFacebookgroupasalearningenvironment.TwogroupsoftertiarystudentsofGermanwholive
intwooppositepartsoftheworldmeetonthisplatformandworkonteacher-designedtasks.The
studentswhoknewonlylittleabouteachother’sculturesbuildacommunityoflearnersbyconducting
taskswhichweredesignedapplyingthethree-layertaskdesign(Ware&O’Dowd,2008).Thefinal
taskcreatingajointproductwasthemostchallenging.Thetypeoftelecollaborationbetweentwo
groupsofnon-nativespeakersfromremotepartsoftheworldusingFacebookasaplatformarefirst
gettingtoknoweachotherandfinallycreatingajointproductisanewandinnovativestudyanda
contributiontotheCALLliterature.

LITERATURE REVIEw

Duetodevelopmentsinnetworkcommunicationtechnologies,foreignlanguagelearnerscanextend
theirface-to-faceclassroomlearningandgainaccesstootherlearnersgloballytolearnatargetlanguage
together,leadingtointerculturalcommunicationand,consequently,interculturalcompetency(Byram,
1997).Theextantliteraturereferencesthisapproachtolanguagelearningastelecollaboration(Belz,
2003;Goodwin-Jones,2019;Hauck&Young,2008;Kurek&Müller-Hartmann,2019;O’Dowd,
2011)orvirtualexchanges(O’Dowd,2018;TheEVALUATEGroup,2019)

Traditionally,telecollaborationswereemailexchangesorsituatedonaninstitution’slearning
platform(Belz,2003;O’Dowd,2011;Sadler&Dooley,2016)sincetechnologyaffordedeasierand
moreaffordablecommunicationtelecollaborationgainedalotofinterestinrecentyearswithstudies
reportingontelecollaborationinitiativesbetweenlanguagestudents(Oskoz&Gimeno-Sanz,2020),
betweenlanguageteacherstudents(Ryshina-Pankova,2018),butalsostudiesaboutpracticesand
attitudestowardstelecollaborationbothof teachersandstudents(Helm,2015).Telecollaboration
projects are predominantly concerned about intercultural competence, either synchronous
communication (Ryshina-Pankova, 2018; van der Zwaard & Bannink, 2019) or asynchronous
communicationusingdifferentsocialWeb-tools(Lee,2018;Oskoz&Gimeno-Sanz,2020;Ryshina-
Pankova,2018;vanderZwaard&Bannink,2019).Oskoz&Gimeno-Sanzstudied24secondlanguage
learnersintheUSandSpainoveraperiodofonesemester.Thestudentscompletedcollaborative
tasksingroupsof3or4usingonlinetoolssuchasGoogle+,onlineforumsandSkype.Applyingthe
appraisalframework,Martin&White’s(2005)resultsindicatedthatstudentsenjoyedcreatingaclose
andsafelearningenvironment.Lee(2018)establishedaSpanishAmericanexchangeoveronesemester
usingVoicethread,blogsandvideochats.ThecommunicationwasinSpanishandtheUSlearnersof
Spanishprofitedofthisexchangeinparticulargainingpragmaticknowledge.Ryshina-Pankova(2018)
formedatelecollaborationwith13teacherstudentsintheUSand13foreignlanguageteacherstudents
inGermanywhocommunicatedviaonlinechatforaperiodofsevenweeks.Thetopicoftheirchats
wasvideosonsoccerthestudentshadtowatchandsubsequentlydiscusswiththeirpartners.Van
derZwaard&Bannink(2019)reportedonastudybetween60DutchandAustralianstudentswho
collaboratedforeightweeksonmakingadigitaltheatreplayusingsynchronouscomputer-mediated
communication,Skypeandinstantchat.

Thecommunityina telecollaborationdoesnotformnaturally,as inaclassroom;thecourse
designisbasedoncommunicationcuestoinfluencecommunityformation.Languageteachersbecome
designersandacquirethenecessaryskillsandcompetenciesthemselvesbeforebeingabletosupport
learnerautonomyinWeb2.0contexts(Fuchs,Snyder,Tung,&Han,2018;Hauck&Young,2008;
Palfreyman,2018).

Taskdesignenhancesnotonlyinterculturalcompetencebutalsoasenseofcommunity.Beneficial
tasksallowdiscoursetodevelopinteractivity,reciprocity,andinteractionalbalance(Chun,2011;Ware
&O’Dowd,2008).Chun(2011)exploredhowonlineexchangescanplayaroleinsecondlanguage
learners’developmentofpragmaticandinterculturalcompetence.Shestudiedthediscoursestyle
ofadvancedlearnersoftheGermanlanguageandlearnersoftheEnglishlanguage.Theexchanges
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