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Chapter I 1

Organizational M odels

for Faculty Support:

The Response of
Canadian Universities

Margaret Haughey, University of Alberta, Canada

Abstract

This chapter delineates changing organizational responses to the provision
of faculty support for teaching and learning in six large Canadian
universities since 1997. Various models from centralized to decentralized
and from integrated to parallel units are described and their advantages
and disadvantages identified. From the analysis, several recommendations
pertinent to senior administrators involved in the enhancement of teaching
and learning through the integration of digital technologies are provided.
In particular, issues concerning the goals and culture of the institution, the
integration of pedagogical and technological approaches, as well as
involvement of faculty and the role of policy are reviewed.
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Canadian Universities

Aslarge Canadian universities moved to deal with the emergence of e-learning
andto encouragetheintegration of digital technol ogiesinteaching andlearning,
what structures did they put in place to provide support? What was the focus of
these organizational units? What was the rationale for their placement? How
werethey positioned within the institution? How did they link with other units?
How have these units changed over time? These questions are the focus of this
chapter.

In investigating these questions | have used a time series model, comparing
faculty support structuresin placein six largeuniversitiesacross Canadain 1997
and then in 2005. From this exploration comes guiding questions for any
institutioninvolved indevel oping faculty support for the use of digital technol o-
giesin teaching and learning.

M odels for Teaching, Learning, and
Technology Support, 2005

Traditionally, universities have had alarge service architecture targeted at the
provision of support for teaching. These services range from scheduling and
timetabling for the all ocation of rooms and bookstores principally for the sal e of
textbooks, to technical servicesfor the maintenance of appropriateinstructional
equipment and janitorial services for the servicing of classrooms. There was
oftenamediaunit whereactual production of instructional materialscould occur.
Depending on the services provided by theinstitution, there might be aseparate
unit for the provision of distance education, and most institutions had a small
office whose mandate was the enhancement of instructional services (Cuneo et
al., 1997). The large-scale introduction of computing technologies in the mid
1990s, coupled with the economic downturn that brought increasing pressure on
university budgets, transformed this situation.

Bates (1995) encapsulated these pressures in his exploration of the future of
learning, noting government pressure on universities and colleges for greater
efficiencies, requiringthemtoincreaseenrollmentswhileal so reducing funding;
government use of earmarked funds for targeted innovations; increases in
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