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ABSTRACT

By joining together different methods and curriculum delivery in an elementary school setting, the 
author defined a unique critical integration approach to address questions of inclusive multilingual 
literacy practices. The author encouraged students to build upon their prior knowledge, ways in which 
to show that knowledge, and specifically, their linguistic cultural wealth, which generated a respect for 
the linguistic diversity of all students. The author created a collaborative pedagogical space in which 
the students constructed an innovative curriculum by co-mingling student experiences, their cultural 
and linguistic resources, and their interpretive frameworks. The teacher-research project involved a 
Funds of Knowledge orientation, the use of a variety of pedagogical tools influenced by the theory of 
Multiple Intelligences, gifted strategies, community cultural wealth, emancipatory education, critical 
and culturally responsive pedagogy, and visual arts aesthetics.

POSITIONALITY

In writing this chapter, I feel it is critical to acknowledge my positionality as an educator. My lived 
experiences and history form who I am and shape the lens through which I see and act in the world 
and approach my teaching practice. My teaching, my inquisitive nature, and my research interests are 
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profoundly shaped by my life experiences, not just by who I am at the juncture of various categorical 
labels. I am a White Mexican-American female married to a Mayan Mexican national, with male bicul-
tural children. I am middle-class, bilingual (English-Spanish), bicultural, and transnational. I teach in 
a gifted program in an urban public school district in the borderlands of the United States. My identity 
is formed in relation to the contexts in which I participate, the places I have lived in and outside of the 
United States, the cultures I have encountered, and the languages I use and negotiate throughout the day. 
I gain insight from the life experiences and relationships I have cultivated along the way.

My movements from place to place, not only geographically but culturally and psychologically, have 
had a profound effect on my understanding of and empathy for all children, and especially for the stu-
dents that I encounter. My translocations and binational, bicultural family life have offered a foundation 
of experience and a capacity for empathizing with my students. These life experiences resonate with 
the uneasiness and, at times, the pain in the voices of students dealing with family who have been left 
behind or are not living with the student, as well as in the doubting of self that my students sometimes 
express when stating that he or she is not “gifted enough.”

Over my several years of reflective practice in the field of teaching, I have come to understand that 
the act of teaching and the subsequent art of teaching -- including decisions about what to teach, what 
not to teach, and how to teach -- are all thoughtful actions that have consequences, both intended and 
unintended. Teaching is both a philosophical approach and a political stance the practitioner takes, where 
curricular and pedagogical choices, as well as the ways of and time spent interacting with students, are 
made every day in the classroom. As the renowned scholar Paulo Freire (1970) and others have pointed 
out, teaching is never neutral.

My ongoing interrogation of teaching and graduate study in education has led to a transformation 
of self. Engaging in teacher research has improved my teaching practice in small, practical ways, such 
as how I structure questions and discussions, the languages I choose to use, the assignments I give, and 
my interaction with students. Becoming a teacher-researcher has also strongly influenced my view of 
my pedagogical approaches, my perspectives on curriculum, and my role as a teacher-educator and as 
a leader in education. I continue to examine my responses to structural and systemic limitations and 
inequities, while recapturing a scholarly voice in exploring the art of teaching. As a master teacher who 
trains other teachers, I encourage educators to critically examine their own positionality, philosophy, 
and practice in the urban school district in which I work.

INTRODUCTION

When I first started teaching I felt pretty alone, like a strange bird. Some of my early teaching decisions 
were based on little more than a general sense of social justice and my tendency to reject conformity and 
standardization of the curriculum and teaching practices. Sometimes I would go with my gut and my 
rationale would evolve as I observed the results of my decisions. My ability to articulate this rationale 
also developed over time. Over the course of a decade of teaching and documenting my classroom, I 
noticed that by combining a variety of pedagogical approaches and methods, opportunities emerged, 
expanding spaces for classroom dialogue and reflection (Paris & Winn, 2014; Souto-Manning, 2012). 
These spaces empowered student voice, increased self-efficacy, and led to deeper learning. This chapter 
will present an approach that I developed out of this classroom experience of combining a diversity of 
pedagogical and theoretical approaches and methods, which I have called a Critical Integration Approach 



 

 

21 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/reclaiming-the-multilingual-narrative-of-children-

in-the-borderlands-using-a-critical-integration-approach/255817

Related Content

Examining International Telecollaboration in Language Teacher Education
Geoff Lawrenceand Elana Spector-Cohen (2018). Cross-Cultural Perspectives on Technology-Enhanced

Language Learning (pp. 322-345).

www.irma-international.org/chapter/examining-international-telecollaboration-in-language-teacher-education/206111

Improving the L2 Interactional and Critical Thinking Skills of University Students Using the CLIL

Approach in the 21st Century
Sakae Onoda (2021). Redefining the Role of Language in a Globalized World (pp. 159-183).

www.irma-international.org/chapter/improving-the-l2-interactional-and-critical-thinking-skills-of-university-students-using-

the-clil-approach-in-the-21st-century/271477

Translanguaging and Digital Technologies in the Realm of Language Learning
Anastasia Olga Tzirides (2022). Research Anthology on Applied Linguistics and Language Practices (pp.

827-839).

www.irma-international.org/chapter/translanguaging-and-digital-technologies-in-the-realm-of-language-learning/303051

Paratext Analysis of Patronage Factors: An Exploration of Howard Goldblatt's Translation of Mo

Yan's Life and Death Are Wearing Me Out
Hu Liu (2021). International Journal of Translation, Interpretation, and Applied Linguistics (pp. 30-44).

www.irma-international.org/article/paratext-analysis-of-patronage-factors/266314

Sidney Shapiro's Translatorial Agency: A Diachronic Perspective
Honghua Liu (2019). International Journal of Translation, Interpretation, and Applied Linguistics (pp. 1-11).

www.irma-international.org/article/sidney-shapiros-translatorial-agency/222827

http://www.igi-global.com/chapter/reclaiming-the-multilingual-narrative-of-children-in-the-borderlands-using-a-critical-integration-approach/255817
http://www.igi-global.com/chapter/reclaiming-the-multilingual-narrative-of-children-in-the-borderlands-using-a-critical-integration-approach/255817
http://www.irma-international.org/chapter/examining-international-telecollaboration-in-language-teacher-education/206111
http://www.irma-international.org/chapter/improving-the-l2-interactional-and-critical-thinking-skills-of-university-students-using-the-clil-approach-in-the-21st-century/271477
http://www.irma-international.org/chapter/improving-the-l2-interactional-and-critical-thinking-skills-of-university-students-using-the-clil-approach-in-the-21st-century/271477
http://www.irma-international.org/chapter/translanguaging-and-digital-technologies-in-the-realm-of-language-learning/303051
http://www.irma-international.org/article/paratext-analysis-of-patronage-factors/266314
http://www.irma-international.org/article/sidney-shapiros-translatorial-agency/222827

