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ABSTRACT

This chapter sets out a conceptual framework for the design and use of ‘blended assessments’ that seek to
create formative activities that can be characterized by shifting modalities of presentation, variations in
time and action, and moves from individual to group work. The study’s framing is built upon longitudinal
participatory action research based on the research questions. In addition to auto-ethnographic obser-
vations, 13 Saudi participants—three course coordinators, seven instructors, and three students—were
asked to participate in focus groups and individual interviews. Using qualitative data analysis software,
three core characteristics of formative blended assessment were identified: (1) multi-modal activities,
flexibility, and peer encouragement, for example, were seen to be an ‘advantage’; (2) alignment of
pedagogies and assessment tasks were perceived in a ‘compatibility’ theme; and (3) the possibility of
dishonest behaviors and administrative challenges were classed under ‘complexity’.

INTRODUCTION

In line with global trends, adopting blended approaches to English as a Foreign Language (EFL) pro-
grams in the Saudi higher education system have been met with a series of challenges that include, for
example, lack of teacher training, a hesitancy to shift away from traditional pedagogies, and poor support
for infrastructure (Al-Qahtani & Higgins, 2013). The integration of digital tools in face-to-face settings,
nonetheless “has clearly emerged as the most promising use of technology for second language learn-
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ing” (Chapelle, 2016, p. xi). One key area of promise, the integrated use of technology in assessment
practices to create ‘blended assessments’, has received little attention to date. Because of their alignment
with current approaches in blended language learning; however, such assessments have the potential to
be a powerful agent of innovation in the Saudi context: assessment practices, as has been argued, can
truly drive the 21* century curriculum (Wyatt-Smith & Cumming, 2009).

Blended learning offers greater choice compared to other methods (Littlejohn and Pegler, 2007).
Blended learning method can be an answer to the growing issues related to curriculum delivery, access
and academic program quality (Picciano, 2009). Blending different approaches in the current teaching
and learning programs in higher education can have positive outcomes and support university students
with greater flexibility without any limitation of time and place (Vaughan, 2007). Blended courses are
observed increasing student engagement in their learning, enhance teacher-student interaction and add
flexibility in the curriculum through improvement opportunities. Students have a problem with taking
greater responsibility for their learning, partly through gaining competency in the new technologies.
Faculty members also find it hard to develop blended courses due to a lack of time, support and resources,
and they also have to gain competency in ICT applications (Vaughan, 2007). For the institution, blended
learning is an opportunity to expand educational boundary and reduce the problems currently arising.

The rationale for conducting this study is to investigate the characteristics of blended learning and
to analyse the data and make recommendations to allow the advantages of ICT in blended learning in
Saudi context. Currently, the traditional system is unable to respond, and there is insufficient time and
commitment by the universities to plan and build for the future. Therefore, an initiative leading towards
blended learning is promising. The chapter’s aim is look at the usefulness and influence of blended learn-
ing on teaching and learning. Therefore, in this chapter, the design and use of blended assessments are
investigated in a study grounded in a key question: Situated in the Saudi context, what are the language
course coordinators’, instructors’ and students’ understandings and preferences in the design of forma-
tive blended assessment tasks and activities for language learning programs?

BACKGROUND

This section reviews the literature on blended learning starting with the definition of blended learning.
It highlights the area of innovation needed, and impetus for the innovation.

Definition of Blended learning

According to Mandl and Kopp (2006), blended learning is the felicitous combination of the benefits
e-learning offers with the advantages of traditional face-to-face-learning settings. In other words, it
is the combination of learning in class and learning online in formal education. In the literature, term
blended learning is defined as hybrid, blended and mixed modes (Swan, 2009). Blended learning in this
chapter refers to the notion that students generally attend face-to-face classes and have online access to
the course content and activities.

66



16 more pages are available in the full version of this document, which may
be purchased using the "Add to Cart" button on the publisher's webpage:
www.igi-global.com/chapter/conceptualizing-formative-blended-assessment-
fba-in-saudi-efl/255253

Related Content

The Effect of Psychological Safety on the Performance of Students in Graduate-Level Online
Courses

George Hanshawand Jacob Hanshaw (2023). International Journal of Innovative Teaching and Learning in
Higher Education (pp. 1-21).
www.irma-international.org/article/the-effect-of-psychological-safety-on-the-performance-of-students-in-graduate-level-

online-courses/333864

Using Globally Infused Experiences to Develop Intercultural Agility in First-Year Students at an
HBCU

Nathan K. Mitchelland Godlove T. Fonjweng (2024). Promoting Intercultural Agility and Leadership
Development at Home and Abroad for First-Year Students (pp. 109-132).
www.irma-international.org/chapter/using-globally-infused-experiences-to-develop-intercultural-agility-in-first-year-
students-at-an-hbcu/338893

An Exploration of How Competency-Based Education Can Support Self-Directed Learners and
Learning

Naomi Rose Boyer, Jessica Mason, Michelle Navarre Clearyand Julie A. Telkamp (2022). Self-Directed
Learning and the Academic Evolution From Pedagogy to Andragogy (pp. 193-208).
www.irma-international.org/chapter/an-exploration-of-how-competency-based-education-can-support-self-directed-

learners-and-learning/294371

Digital Badge Use in Specific Learner Groups

Jacob H. Askerothand Timothy J. Newby (2020). International Journal of Innovative Teaching and Learning
in Higher Education (pp. 1-15).
www.irma-international.org/article/digital-badge-use-in-specific-learner-groups/245769

Pedagogical Innovation in Higher Education: Defining What We Mean

Jae Major, Sandi Lynne Tait-McCutcheon, Robin Averill, Amanda Gilbert, Bernadette Knewstubb, Anita
Mortlockand Liz Jones (2020). International Journal of Innovative Teaching and Learning in Higher
Education (pp. 1-18).

www.irma-international.org/article/pedagogical-innovation-in-higher-education/265504



http://www.igi-global.com/chapter/conceptualizing-formative-blended-assessment-fba-in-saudi-efl/255253
http://www.igi-global.com/chapter/conceptualizing-formative-blended-assessment-fba-in-saudi-efl/255253
http://www.irma-international.org/article/the-effect-of-psychological-safety-on-the-performance-of-students-in-graduate-level-online-courses/333864
http://www.irma-international.org/article/the-effect-of-psychological-safety-on-the-performance-of-students-in-graduate-level-online-courses/333864
http://www.irma-international.org/chapter/using-globally-infused-experiences-to-develop-intercultural-agility-in-first-year-students-at-an-hbcu/338893
http://www.irma-international.org/chapter/using-globally-infused-experiences-to-develop-intercultural-agility-in-first-year-students-at-an-hbcu/338893
http://www.irma-international.org/chapter/an-exploration-of-how-competency-based-education-can-support-self-directed-learners-and-learning/294371
http://www.irma-international.org/chapter/an-exploration-of-how-competency-based-education-can-support-self-directed-learners-and-learning/294371
http://www.irma-international.org/article/digital-badge-use-in-specific-learner-groups/245769
http://www.irma-international.org/article/pedagogical-innovation-in-higher-education/265504

