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ABSTRACT

Appropriatepre-serviceand in-serviceprofessionaldevelopmentprogramshelp improve teacher
effectiveness.ThoughtheIndiangovernmenthasinvestedsubstantialresourcesonin-serviceteacher
training,teachersrarelyimplementthelearningfromsuchprogramsintheactualclassroom.This
articledrawsinsightsfromaqualitativeanalysisoftheteachertrainingconductedduringalargerstudy
thatdevelopedandtestedaninterventionprogramforlanguagelearningproblemsinMarathi,and
Indianlanguage.Itdiscussesthecurrentstatusofin-serviceteachertraininginIndiaandidentifies
importantpracticeimplicationsthatcouldbeusedasabasisformoredetailedresearchinthisfield
andforreformingteachertraininginIndia.Basedontheinteractiveandlearner-centeredteacher
trainingmethodusedinthisstudyandthepositiveimpactithadonthetwoteacherswhoparticipated,
theauthorrecommendsmethodstohelpteacherschallenge,re-examine,andre-structureteachers’
beliefsystemsrelatedtoteachingchildren.
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INTRoDUCTIoN

Severalstudieshaveidentifiedteachereffectivenessasafactorthatinfluenceschildren’sacademic
achievement(Nye,Konstantopoulos,&Hedges,2004).Forinstance,Rivkin,Hanushek,andKain
(2005)conductedalarge-scalestudywithabouthalfamillionchildrenfrom3000schoolsinTexas.
Their findings revealed thatqualityof instructionhada large impactonchildren’sachievement.
Similarly,inastudyontwocohortsofkindergartenstudentswithabout24,000children,Araujo,
Carneiro,Cruz-Aguayo, andSchady (2016) reported that teacherbehaviors, asmeasuredby the
Classroom Assessment Scoring System, had a positive impact on students’ test scores. While
severalstudiesinIndiahaveexaminedtheimpactofteachers’characteristics,suchascaste,religion,
qualifications,presenceofpre-servicetraining(Kingdon,2006),gender(Kingdon,2006;Muralidharan
&Sheth,2013),andunionmembership(Kingdon&Teal,2010),thereislittleresearchonimpact
ofteachereffectivenessonstudents’actualscoresonmeasuresofperformanceinIndia.Onesuch
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studywasthatconductedbyAzamandKingdon(2014)usingmatchedadministrativepaneldata
fromprivateschoolsinonedistrictinIndia.Theyreportedthatteacherqualityaffectedstudents’
achievement,butthatthereasonforvariationinteachers’qualitywasunclear.

However,owingtotheimportanceofteachereffectiveness,ithasreceivedsubstantialresearch
interest,leadingtothedevelopmentofmodelsondimensionsofteachereffectiveness.Mostpopular
modelsacknowledgetheroleofthreetofoursimilardimensions.Forinstance,Freeman’s(1989)model
onlanguageteachers’effectivenessincludedfourfactors;knowledge,skill,attitude,andawareness.
Inthismodel,“knowledge”referstothecontentofthesubjectbeingtaught,anunderstandingof
students’backgroundsandlearningstyles,andawarenessoftheeducationalcontextandsocio-cultural
dynamics.“Skill”pertainstoteachers’abilitiesrelatedtodailyclassroomactivities,includingprovision
ofinstructions,classroommanagement,etc.Teachers’dispositiontowardsstudentsandtheirbeliefs
abouttheteaching-learningprocesscomprisethe“attitude”factor,whiletheirabilitytorespondto
situationsthatariseintheclassroomisincludedinthe“awareness”factor(Freeman,1989).Similarly,
CooperandMcIntyre(1996)identifiedthreeaspectsrelatedtoteachereffectiveness;subjectcontent
knowledge,craftofteaching,andteachersensitivitytoandawarenessoflearner’sindividualneeds
and differences. To put it simply, there seems to be consensus that teacher effectiveness entails
expertise pertaining to the “what” (subject knowledge), “how” (teaching strategies and teacher-
childinteractions),and“who”(sensitivitytoindividualdifferencesandneedsofthechildren)ofthe
teaching-learningprocess.

Itisbelievedthatteachereffectivenesscouldbeimprovedthroughpre-serviceandin-service
professionaldevelopmentprogramsthathelpteachersreconstructtheirunderstandingoftheteaching-
learningprocess(O’ConnellRust,2010).Further,YadavandNikalje(2006)recommendthatteacher
educationcurriculainIndiaincludecontentthatistobetaughtbytheteachersintheclassroom,
methodstodevelopsensitivitytowardsthelearnerandlearningconditions,andmethodsofteaching
thatfacilitateacademicachievement.Thepresentdiscussionpaperexplorespotentialavenuesfor
practiceandfutureresearchonin-serviceteachertraininginIndia,basedoninsightsdrawnfroma
qualitativeanalysisoftheteachertrainingconductedduringalargerstudythatdevelopedandtested
aninterventionprogramforlanguagelearningproblemsinMarathi,andIndianlanguage.Thatstudy
usedthisknowledgeregardingcomponentsofteachereffectivenesstotrainregularclassroomteachers
toimplementaprogramthataddressedlanguagelearningproblemsinGradeIVchildren.Tosetthe
contextforthepresentpaper,however,thehistoryandcurrentstatusofin-serviceteachertraining
inIndiaisfirstpresented.

In-Service Teacher Training in India
Theimportanceofusingin-serviceteachertrainingtotacklequalityproblemsineducationhasbeen
recognizedbyseveralhigh-levelcommitteesoneducation.Post-independence,oneofthefirststeps
inthisdirectionwastherecommendationoftheSecondaryEducationCommissionin1952–53
forsettingupofextensionservicedepartments to impart in-service trainingto teachers.Later,
inthemid-60sStateInstitutesofEducation(SIE)weresetupforthispurpose(NationalCouncil
forTeacherEducation[NCTE],1998).Thein-servicetrainingagendagainedfurthermomentum
followingtherecommendationsoftheChattopadhyayCommissionorNationalCommissionon
Teachers-I, in1983–85.Thecommission recommendedmandatory in-service trainingof three
weeksinblocksoffiveyearsforallteachers.Further,toensureparticipationofteachers,thiswas
linkedtocareerpromotions(NationalCommissiononTeachers[NCT],1983).However,according
toobservationsoftheJusticeVermaCommission,theserecommendationswerenoteffectively
implementeddue toopposition from teachers’unionsand lackof infrastructure toprovide the
training(GovernmentofIndia,2012).

Toremedythelackofinfrastructure,majorstepsweretakenbasedontheNationalPolicyon
Education(NPE)1986(GovernmentofIndia,1986).Subsequently,DistrictInstitutesofEducation
andTraining(DIET),CollegesofTeacherEducation(CTE)andInstitutesforAdvancedStudiesin
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