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ABSTRACT

ThiscasestudyexplorestheexperiencesofthreeAmericanpre-serviceteachersparticipatinginan
internationalappliedlearningcontextinBelize.Thepre-serviceteachersworkedinSanPedroTown,
Belizeforamonthwithlocalteachersandchildreninprimarygrades.Theappliedlearningcontext
wasademonstrationclassroomlocatedinthecenterofthecitywherelocalteachersandchildren
wouldvisiteachday.Thepre-serviceteacherswereresponsibleforcreatinglessonsandactivities,
thenteachingthechildreninthedemonstrationclassroomwhiletheBelizeanteachersobserved.The
pre-serviceteachersalsoprovidedprofessionaldevelopmentfortheteachersintheteacher’sclassroom.
Throughthisinternationalappliedlearningexperience,thepre-serviceteachersstrengthenedtheir
teachingandleadershipskillswhileexploringtheirculturalsensitivitylivinginanewcultureand
country.Thelessonsthroughinternationalappliedlearningcontextscangreatlyinfluencepre-service
teachers’teachingpracticeswhentheyhavetheirownclassroom.
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INTRoDUCTIoN

Providing international applied learning experiences for pre-service teachers (PSTs) is a unique
approachtobroadeningstudents’ethnocentricviewsoftheworldwhileallowingthemtoutilizetheir
acquiredknowledgeandskillsineducationalsettings.Numerousresearchershavediscussedhow
internationalexperienceshavethepotentialtochangePSTs’attitudes,beliefs,andpracticeswhen
workingwithculturallydiversechildren(Bennett,2009;Stachowski,Grant,&Stuehling,2015).These
experiencesoftenprovidestudentswithtoursthroughschools,classroomobservations,opportunities
totalktoteachersandstaff,andotherculturalexcursions.Furthermore,thesetypicalexperiences
canimpactPSTspedagogicalbeliefsabout teachingculturallydiversechildrenduringtheirfield
placementsandstudentteaching(He,Lundgren,&Pynes,2017).However,theseexperiencesdonot
givestudentstheopportunitytoapplytheirknowledgeofcontentandpracticeswithintheirfieldsof
study.Opportunitieswherestudentsapplyknowledgeandskillsgainedfromtraditionalclassroom
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learningtohands-onandreal-worldsettingsareknownasappliedlearningexperiencesandarevaluable
toenrichingthetrainingandpracticeofPSTs(Schmidt,2010).However,lessisknownaboutthe
phenomenonofconductingappliedlearningexperiencesininternationalcontexts,orinternational
appliedlearningexperiences.Inthischapterwefirstpresentliteratureoninternationalexperiences
andappliedlearningexperiencesandthebenefitstheseopportunitieshaveonPSTsgrowthasteachers.
Next,wepresentadescriptivecasestudytoillustratethephenomenonofaninternationalapplied
learningexperience.Atthetimeofthestudy,nostudieswerefoundinvestigatinginternationalapplied
learningexperiences,thusadescriptivecasestudyallowedustoexplorethisparticularphenomenon.

Atouruniversity,theCollegeofEducationoffersavarietyoffaculty-ledstudyabroadprograms
toprovidestudentswithopportunitiestoworkandstudyaroundtheglobe.Oneofthelong-term
partnershipsouruniversityhasiswiththeMinistryofEducationinBelize.Forthepasttenyears,
groupsofPSTshavespenttwo-to-five-weeksworkinginschoolsacrossBelizewithmostofthetime
focusedonschoolsinSanPedro.Throughouttheseexperiences,PSTshaveinternedinclassrooms,
providedprofessionaldevelopmenttolocalteachers,andofferedsummercampstochildreninthe
localcommunity.Inthesummerof2018,weledagroupofundergraduatePSTsonamonth-long
stayinBelize.Thistripincludedawidevarietyofculturalandappliedlearningexperiences,oneof
whichwastheirparticipationinademonstrationclassroom.

OfficialswithintheMinistrysharedthatlocalclassroomteachersneededmoreauthenticand
meaningful professional development about developmentally appropriate practices and effective
teaching strategies. Although teachers receive professional development opportunities regularly,
officialsrarelyseechangesinclassroompractice.AsaresultofthepartnershipwiththeMinistry
andtheneedforinnovativeprofessionaldevelopment,universityfacultyestablishedademonstration
classroominthecommunitytogivePSTsaninternationalappliedlearningexperiencewhileBelizean
teachersobservedtheimplementationofengaginginstructionalpractices.TheEducationOfficerin
SanPedroservedastheadministrativestaffasshefoundalocationwithinthetownaccessibleto
schools,createdascheduleanddecidedwhichteachersandchildrenwouldattendthedemonstration
classroom.Belizeanteachersandchildrenfromfourgradelevels(InfantI-firstgrade,InfantII-second
grade,StandardI-thirdgrade,andStandard4-sixthgrade)wereselectedtoattendthedemonstration
classroom.Classroomfurniture,materials,andsupplieswerepurchasedordonated,andthePSTs
setuptheclassroomseveraldaysbeforethedemonstrationlessonsbegan.Furnitureintheclassroom
wasarrangedtoaccommodatesmallgroupworkledbyeachPST.Thedemonstrationclassroom
notonlyprovidedthePSTswithanauthenticenvironmenttopracticetheirteachingskillsbutalso
allowedBelizeanteacherstoseetheoryputintopracticeandtoobserveteachingstrategiesthatcould
beappliedintheirclassrooms.

Thepurposeofthiscasestudyistwofold.First,itexplorestheperceptionsofthePSTsasthey
participatedinaninternationalappliedlearningexperience.Primarily,wewereinterestedintheir
perceptionsonhow thisexperience influenced theirgrowthanddevelopmentas future teachers.
UndergraduateteachereducationprogramsrarelyprovidePSTs’opportunitiestoserveaspeersfor
practicingteachers(Sun&vanEs,2015).Theirroleisapprenticeandthereisnoexpectationthey
willdemonstrationtheirownknowledgeandpractice.Furthermore,researchhasshownsometeachers
mightbereluctanttoturntheirclassroomovertoapreserviceteacher(Izadinia,2016).

Thisstudyisgroundedinasocialconstructivistframeworkandmethodology.Vygotsky(1978)
identifiessocialconstructivismastheprocessoflearningthroughinteractionswithothers.Inthisstudy,
preserviceteachersinteractedwithuniversityfaculty,educationadministrators,classroomteachers,
andchildren.Asaresultoftheseinteractions,preserviceteachersreflectedontheiractions,decisions,
andtheresultsoftheexperience.FollowingYin’s(2014)approachtocasestudymethodologyin
thesocialconstructivistparadigmitisimportanttonotetheimportanceoftherelationshipbetween
researcherandparticipantswhileenablingparticipantstosharetheirstoriesandexperiences.Thiscase
studywasguidedbythefollowingresearchquestion:howdidthePSTsperceivetheirexperiencesin
thisinternationalappliedlearningexperienceasameanstostrengthentheirgrowthanddevelopment
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