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ABSTRACT

The concept of universal access to information society stands for the guaranteed access for all people in
the world to internet services, online learning including. Blind users have been benefited by accessible
tools such as screen readers, auditory interfaces, etc., nevertheless this kind of external software would
not be required if the blind user’s requirements were taking into account since the design process. This
chapter presents a set of guidelines for designing hearing messages that help blind students to navigate
in a MOOC'’s interface.

INTRODUCTION

The advantages of e-learning have been widely documented in literature. Nowadays more and more
institutions have extended their programs to distance and online education, changing the tradition way
things in education were doing. MOOC:s have enhanced e-learning by giving the opportunity to students
to have official certificates, high-qualified instructors in renowned institution. Nevertheless, the pedagogic
protocols have to be transformed away from the traditional in-classroom perspective.
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Addressing Accessibility of MOOCs for Blind Users

Universal Access to Information Society is a whole philosophy that encourages efforts to assure equal
access to digital services such as internet, e-learning, cloud services and mobile technology to all people
in the world. Equal access has a wide meaning, including ease of use and delightful user experience,
goals that only can be achieved when the technology includes all users’ requirements and goals in its
design. On this point, blind users’ needs of computer based technology has limited satisfied.

Accessibility tools like screen readers generally requires third party software; implying that users,
besides learning the way the main software works, also have to learn to use this accessibility tool (and
expend additional money to purchase it).

This situation in MOOCs’ field makes the student required a double learning effort: learn the aca-
demic content (the main objective of the course) and learn how the user interface (menus, tools, and all
interactive elements) works with this third party software. Accessibility in MOOCs must include ways
to attend blind people’s requirements, with tools that do not require additional cognitive load.

This chapter is focused in presenting a interface navigation tool that facilitates the interaction of blind
users with all the element of a graphical user interface of an online course, converting the mouse in a cane.

BACKGROUND
E-Learning Introduction

The concept of e-learning is defined to many ways, from the perspective of conception and development
as a learning tool; the e-learning systems have a pedagogical and technological duality. The first because
in these systems must not be containers of digital information, but it must be transmitted according to
models and pedagogical patterns defined to meet the challenges of these new context. Technology, be-
cause the whole process of teaching and learning is based on applications software, mainly developed
in web environments, this is known as training platforms.

The e-learning, in its broadest sense may comprise any educational activity using electronic means
to carry out all or part of the training process.

There are definitions that open the spectrum of e-learning in any process related to education and
technology, such as the definition of the American Society of Training and Development: “term that
covers a wide range of applications and processes, such as web-based learning, computer-based, virtual
classrooms and digital collaboration learning, including delivery of content via Internet, intranet / ex-
tranet, audio and video recordings, satellite transmissions, interactive TV, CD-ROM and more.” (Alwi
& Fan, 2010).

E-learning, as Marc Rosenberg defined in (Rosenberg, 2001), is the use of Internet technologies to
deliver a range of solutions that enhance knowledge and performance. The author also pointed three
key criteria for e-learning:

1. Itis based on networking: making it able to be instantly updated, stored, retrieved, distributed and
shared.

2. Itis delivered to the end user through the use of computers using Internet technology.

3.  Itis focused on broadest view of learning: learning that breaks traditional methods and techniques

536



13 more pages are available in the full version of this document, which may
be purchased using the "Add to Cart" button on the publisher's webpage:
www.igi-global.com/chapter/addressing-accessibility-of-moocs-for-blind-

users/240998

Related Content

Exploring Digital Self Among the 21st Century African Consumer

Christiana Emmanuel-Stephen (2022). Critical Perspectives on Diversity, Equity, and Inclusion in Marketing
(pp. 125-141).
www.irma-international.org/chapter/exploring-digital-self-among-the-21st-century-african-consumer/307253

Heritage, Identity, and Learning at Stake: Marginalization in a Diverse Spanish Class
Elizabeth Goulette (2016). International Journal of Bias, Identity and Diversities in Education (pp. 1-12).
www.irma-international.org/article/heritage-identity-and-learning-at-stake/145335

Teachers' Attitudes, Knowledge and Skills in Respect to the Language Awareness Approach
Petra Daryai-Hansen, Samuel Lefeverand Inta Rim3ne (2019). International Journal of Bias, Identity and
Diversities in Education (pp. 28-42).
www.irma-international.org/article/teachers-attitudes-knowledge-and-skills-in-respect-to-the-language-awareness-
approach/231472

Media Psychology Approaches in Digitalization and Human Communication

Vimala Govindaraju (2023). Promoting Diversity, Equity, and Inclusion in Language Learning Environments
(pp. 193-202).
www.irma-international.org/chapter/media-psychology-approaches-in-digitalization-and-human-communication/325260

An Overview of Multi-Cultural Diversity and Implications of Religious Violence in Nigeria
Jibrin Ubale Yahaya (2023). Handbook of Research on Diversity and Gender Differences in Spiritual
Experiences (pp. 45-62).
www.irma-international.org/chapter/an-overview-of-multi-cultural-diversity-and-implications-of-religious-violence-in-
nigeria/331410



http://www.igi-global.com/chapter/addressing-accessibility-of-moocs-for-blind-users/240998
http://www.igi-global.com/chapter/addressing-accessibility-of-moocs-for-blind-users/240998
http://www.irma-international.org/chapter/exploring-digital-self-among-the-21st-century-african-consumer/307253
http://www.irma-international.org/article/heritage-identity-and-learning-at-stake/145335
http://www.irma-international.org/article/teachers-attitudes-knowledge-and-skills-in-respect-to-the-language-awareness-approach/231472
http://www.irma-international.org/article/teachers-attitudes-knowledge-and-skills-in-respect-to-the-language-awareness-approach/231472
http://www.irma-international.org/chapter/media-psychology-approaches-in-digitalization-and-human-communication/325260
http://www.irma-international.org/chapter/an-overview-of-multi-cultural-diversity-and-implications-of-religious-violence-in-nigeria/331410
http://www.irma-international.org/chapter/an-overview-of-multi-cultural-diversity-and-implications-of-religious-violence-in-nigeria/331410

