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ABSTRACT

This chapter probes an assertion by Gustafson and Branch (2007) that it is easier to classify instructional 
models when guided by the needs that call for them. If this is so, identifying appropriate instructional 
design models for various instructional situations can be greatly simplified. Gustafson and Branch 
(1997) note that each of the numerous instructional models targets one or more of three types of in-
structional situations: the Classroom, Product, and Systems situations. In evaluating the assertion, the 
chapter examines pertinent questions that look at some assumptions guiding the choice of instructional 
models, the three design situations identified, and some characteristics that separate the various design 
instances. In the end, it becomes obvious that the instructional design professional will do a better job 
of classifying instructional models based on a thorough understanding of instructional situations and 
guided by characteristics of the situation.

INTRODUCTION

This chapter investigates a statement made by Gustafson and Branch (2007) in their discussions of the 
ADDIE (Analyze, Design, Develop, Implement, and Evaluate) instructional design model, which notes 
that instructional “models may be classified according to the primary type of instruction they are designed 
to produce” (p. 15). This statement is probed in light of its correspondence or lack thereof to the design 
of instructions. The outcome of this probe holds implications for both students and instructional design 
and technology professionals. The fact that different models of instructional design can be classified in 
accordance with the primary type of instruction they produce holds real significance for both students 
and instructional design and technology professionals (Cronje, 2013). In building their argument for 
this statement, Gustafson and Branch (1997) examine different instructional design models under three 
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types of instructional design situations, namely the classroom, the product, and the systems. This chapter 
looks at the pertinent questions whose answers can lead us through this discussion and culminate in a 
conclusion that is relevant to the thesis of Gustafson and Branch (1997). This chapter will also examine 
assumptions and characteristics that set apart the different instructional situations: namely classroom, 
product, and systems. The discussion of the assumptions and characteristics leads to the examination of 
some design models identified by Gustafson and Branch (1997) as fitting examples for the classroom, 
product, and systems situations respectively.

ASSUMPTIONS UNDERLYING THE CHOICE OF 
INSTRUCTIONAL DESIGN MODELS

The statement by Gustafson and Branch (2007) that, instructional design models “may be classified ac-
cording to the primary type of instruction they are designed to produce” (p. 15) should be of interest to 
both students and practitioners of instructional design alike. This statement’s accuracy or lack thereof 
holds implications for the work instructional designers produce, if they are to create designs that meet 
the needs of design situations or provide solutions to the problems that necessitate these decisions in 
the first place (Zierer & Seel, 2012). Before designing an instructional plan, an instructional designer 
must answer these questions:

1.  What assumptions underlie the choice of an instructional design model?
2.  What are the principal instructional design situations?
3.  What are some outstanding characteristics that distinguish the different design situations from each 

other?

In response to the first question, Gustafson and Branch (1997) identify a number of assumptions they 
believe can help set the stage for several instructional design decisions. The most prominent of these 
assumptions is that the choice of an instructional design model must be preceded by the designation of 
an instructional design situation. In other words, prior to choosing an instructional design model, an 
instructional designer must first determine whether he is designing for a classroom situation, a product 
situation, or a systems situation. Otherwise, the designer runs the risk of choosing the wrong design 
model, which is likely to end in failure. To properly designate a situation, a number of conditions must 
be satisfied (Gustafson & Branch, 1997). Gustafson and Branch believe that the classroom design situ-
ation designation rests on the following assumptions:

1.  That the impending design will be used in an educational setting and in some cases, in business 
and industry situations that utilize classroom instruction.

2.  That there is a specified number of times the class will meet face-to-face or in other synchronized 
formats, with the length of each class meeting having been predetermined prior to laying the blue-
print of the design or laid during its course.

3.  That there will be a teacher or another subject-matter expert (SME) who will play a key role in 
deciding the course content, the planning strategies, and the ways needed resources will be selected 
for use in delivering the design, as well as the choice of technology through which the designed 
instruction will be transmitted.



 

 

13 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/using-instructional-design-goals-to-appropriately-

classify-instructional-design-models/231346

Related Content

How Narrative Skills Associate With Peer Relations: An Empirical Study on Chinese Primary

School Children
Yiyuan Wang, Rong Yan, Miao Li, Meng Wuand Zihan Chen (2024). International Journal of Public

Sociology and Sociotherapy (pp. 1-17).

www.irma-international.org/article/how-narrative-skills-associate-with-peer-relations/343045

Severing Corruption from Everyday Life: Some Reflections from Nigerian Political Space
Babatunde Joshua Omotosho (2014). International Journal of Civic Engagement and Social Change (pp.

13-25).

www.irma-international.org/article/severing-corruption-from-everyday-life/122438

Cultural Conflicts and Resolution Mechanisms in Ibibio, South-South Nigeria
Stella Patrick Essien (2020). Handbook of Research on the Impact of Culture in Conflict Prevention and

Peacebuilding (pp. 139-153).

www.irma-international.org/chapter/cultural-conflicts-and-resolution-mechanisms-in-ibibio-south-south-nigeria/252517

Internal Migration, Ethnicity, and Acculturation Strategies in Peru 2020
Israel Barrutia Barreto, Elias Saturnino Toledo Espinoza, Sipriana Lila Toledo Espinozaand Renzo Antonio

Seminario Córdova (2022). Handbook of Research on Ethnic, Racial, and Religious Conflicts and Their

Impact on State and Social Security (pp. 187-207).

www.irma-international.org/chapter/internal-migration-ethnicity-and-acculturation-strategies-in-peru-2020/290227

Constructing and Reconstructing Orientalism: Depicting Orientalist Imagery in Contemporary Art

in the Quest of Self-Identity
Julijana Nicha Andrade (2021). Handbook of Research on Contemporary Approaches to Orientalism in

Media and Beyond (pp. 92-106).

www.irma-international.org/chapter/constructing-and-reconstructing-orientalism/275948

http://www.igi-global.com/chapter/using-instructional-design-goals-to-appropriately-classify-instructional-design-models/231346
http://www.igi-global.com/chapter/using-instructional-design-goals-to-appropriately-classify-instructional-design-models/231346
http://www.irma-international.org/article/how-narrative-skills-associate-with-peer-relations/343045
http://www.irma-international.org/article/severing-corruption-from-everyday-life/122438
http://www.irma-international.org/chapter/cultural-conflicts-and-resolution-mechanisms-in-ibibio-south-south-nigeria/252517
http://www.irma-international.org/chapter/internal-migration-ethnicity-and-acculturation-strategies-in-peru-2020/290227
http://www.irma-international.org/chapter/constructing-and-reconstructing-orientalism/275948

