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ABSTRACT

Australian universities have implemented outbound student mobility programs focused on the Asian
region and hyped them as a ‘powerful’ educational strategy with the potential to positively transform
students through opportunities to acquire intercultural competence. It is assumed students’ intercultural
competence will give them ‘the edge’ they need to be successful when working with cultural others across
diverse contexts. While outbound mobility programs can build students’ intercultural competence, this
does not happen just because they study abroad. This chapter presents a new border pedagogy based on
the concept of hybridity that is being used to transform an Australian outbound mobility program. The
new border pedagogy works by intentionally putting what is ‘known’ into crisis by constantly blurring
and problematising boundaries, binaries and identities. Outbound mobility programs that leverage a new
border pedagogy underpinned by hybridity can build students’ intercultural competence by encouraging
them to embrace potential miscommunication and intercultural conflict.

INTRODUCTION

One of the most important predicaments of our time can be described in deceptively simple terms: how
are we willing to live together in the new Century? ‘We’ and ‘together’ are key sites of contestation
here. (Ang, 2001, p. 193)

To thrive in what has become known as the ‘Asian Century’ or the projected 21* Century dominance of
Asia, presents unprecedented challenges for Australia (Commonwealth Government, 2012). The Asian

DOI: 10.4018/978-1-5225-9279-2.ch008

Copyright © 2020, IGI Global. Copying or distributing in print or electronic forms without written permission of IGI Global is prohibited.



A New Border Pedagogy

Century is an unparalleled invitation for Australian universities to think creatively and imaginatively to
design robust outbound mobility programs whereby students successfully engage in ‘border crossing’
(Giroux, 1992) to develop intercultural competencies and skills that better enable them to live together
mindfully in the new Century. This invitation

...speaks to the need to create pedagogical conditions in which students become border crossers in order
to understand otherness in its own terms, and to further create borderlands in which diverse cultural
resources allow for the fashioning of new identities. (Giroux, 1992, p. 28)

Outbound mobility—when viewed as border crossing—is much more than students simply travel-
ling to, living and studying in another country and experiencing or adapting to cultural change. Rather,
it signifies students’ ability to recognise cultural borders and be ready, through prior preparation, to
creatively and successful deal with the dissonance that arises when their own cultural experiences and
knowledge are at conflict with their new host nation’s different educational and social environments.

Students’ ability to recognise cultural borders requires instruction in contemplative practices that
encourage them to develop deep knowledge and skills before, during and after their outbound mobility
experience. In other words, they need pedagogical training where they learn mindfulness strategies to
listen to and hear what others have to say. They also need to learn and practice how to respond positively
to individuals who may have different cultural and linguistic backgrounds by drawing on informed frames
of reference. These learned skills can then assist them in adapting—being flexible and empathetic—and
embracing an ethnorelative view so they are better prepared to appropriately and effectively communicate
in different intercultural encounters.

Few universities, if any, have student mobility programs grounded in the pedagogical notion of
border crossing to foster an intercultural competence that prepares students to embrace the inherently
multicultural, linguistic and economic plurality of the Asian Century. To actually ‘hear’ someone cul-
turally different, Australian students need mindful learning experiences that require them to critically
acknowledge their Western (as well as other), often postcolonial, biases. Otherwise, they will likely
engage in ‘othering’ by default, thereby reinforcing and reproducing positions of domination and sub-
ordination. This is an initial step towards developing an intercultural competence that prepares students
to successfully border cross and embody new identities that contest those taken-for-granted views that
dichotomies of otherness are ‘natural’.

A pedagogy that embraces border crossing positions universities well to assist students in understand-
ing that pluralistic social identities are not natural, but actually represent an established social order or
hierarchy that needs to be disrupted. A pedagogy where border crossing is the norm, or expected, can
potentially assist outbound mobility students in understanding they have agency to contest the practice of
‘othering’. With that understanding, ‘we’ and ‘seizing the opportunities of the Asian Century’ are then
already challenged to not mean just Australians, but all peoples in Asia and the world. ‘Together’ is also
contested when, ‘to build on our collective strengths and shape our future’ (p iii, Commonwealth Govern-
ment, 2012) actually implies disrupting colonial narratives and creating new possibilities (Bhabha, 1996).

165



31 more pages are available in the full version of this document, which may
be purchased using the "Add to Cart" button on the publisher's webpage:
www.igi-global.com/chapter/a-new-border-pedagogy/231344

Related Content

Orientalist Approaches in Advertising: Sample Advertising With Nike's “What Will They Say
About You?” Slogan

Simge Krteke (2021). Handbook of Research on Contemporary Approaches to Orientalism in Media and
Beyond (pp. 974-990).

www.irma-international.org/chapter/orientalist-approaches-in-advertising/275998

Respect for Human Rights as a Predictor of Arab Spring Intensity: A Replication and Extension
Study

Matthew D. Hudson-Flege (2019). International Journal of Political Activism and Engagement (pp. 1-13).
www.irma-international.org/article/respect-for-human-rights-as-a-predictor-of-arab-spring-intensity/235390

Performing Arts for Effective Civic Engagement: Developing Creative Civically Engaged Student
Leaders
Miriam Chitiga (2014). International Journal of Civic Engagement and Social Change (pp. 59-74).

www.irma-international.org/article/performing-arts-for-effective-civic-engagement/122441

The Relationship Between Urbanization and Household Income: Lesson From Amhara Region
Metropolitan Cities

Melaku Kebede (2020). International Journal of Political Activism and Engagement (pp. 1-12).
www.irma-international.org/article/the-relationship-between-urbanization-and-household-income/258304

The Tourism Value of Terraced Fields Landscapes: The “Bancales” of the Island of La Gomera
(Spain)

Moisés Simancas Cruz, José Juan Cano Delgado, Jorge Cebrian Ramos, Carlos Flores Rodriguez,
Desiderio Gutiérrez Tafo, Eduardo Martinez Diaz, Maria Pilar Pefiarrubia Zaragozaand Javier Serrano
Lara (2022). Handbook of Research on Cultural Tourism and Sustainability (pp. 231-252).
www.irma-international.org/chapter/the-tourism-value-of-terraced-fields-landscapes/300572



http://www.igi-global.com/chapter/a-new-border-pedagogy/231344
http://www.irma-international.org/chapter/orientalist-approaches-in-advertising/275998
http://www.irma-international.org/article/respect-for-human-rights-as-a-predictor-of-arab-spring-intensity/235390
http://www.irma-international.org/article/performing-arts-for-effective-civic-engagement/122441
http://www.irma-international.org/article/the-relationship-between-urbanization-and-household-income/258304
http://www.irma-international.org/chapter/the-tourism-value-of-terraced-fields-landscapes/300572

