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ABSTRACT

This chapter provides evaluation of an English language teaching master’s program and investigates the 
changes the program has gone through since. The program at issue is offered by the Graduate School 
of Educational Sciences at a foundation (non-profit, private) university in Istanbul, Turkey. The study 
particularly questions the preferences of the students about joining this program as well as analyzing 
their perceptions along with the course instructors and program coordinator. The sample population 
was comprised of 50 students, 5 instructors, and 1 program coordinator. Data was obtained through a 
questionnaire and reflective essays. The findings revealed that the program was effective regarding the 
content as well as the role of instructors which contributed to the professional development. However, 
the range of elective courses and balance between course loads needed more consideration for the 
redesign of the existing program. This follow-up inquiry tackles the adjustments implemented after the 
initial evaluation and discusses the changes made in accordance with its results.

INTRODUCTION

Learning and teaching English language has been highly appraised all around the world, placing greater 
emphasis on the effectiveness of language teacher education programs and their share on raising qualified 
language teachers (Block & Cameron, 2002; Freeman, 2002; Kirkpatrick, 2007; Harmer, 2008; Hinkel, 
2011; Cook, 2013). As foreign language skills are profoundly important in any realm like education, 
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industry, medicine, technology, or science; quality of language education programs plays a big role in 
keeping up with the worldwide advancements as it is actually a prerequisite to be on the same wavelength 
with others in the international arena. As with everything, language education programs need to be re-
vised and improved in time to be able to keep up to date and not end up being obsolete and inadequate. 
Since learner needs, motives, and styles change constantly, it is a must for language education programs 
to meet all these requirements and stay effective. To ensure required quality in existing language educa-
tion programs, systematic evaluation in multiple steps should be conducted.

The field of program evaluation has evolved over the past half century, referring to the thoughtful 
process of focusing on questions and topics of concern, collecting appropriate information, and then 
analyzing and interpreting the information for a specific use and purpose (Brown, 1995; Lynch, 1996; 
Posavac & Carey, 2003; Stufflebeam & Shinkfield, 2007). As in other fields, program evaluation has 
an important role in teacher education programs showing the necessary steps to be taken to fix and en-
hance current programs besides helping program designers create safe guidelines for future programs. 
According to Wallace (1991), teacher education programs should have steady and established principles 
which are followed throughout the implementation of the curriculum and any application done within the 
program. While defining these principles which basically constitute the goals of the program, program 
features and instructional setting should be taken into account as well as students’ needs, preferences, 
characteristics and attitudes (Mede, 2012). Rea-Dickins and Germaine (1998) support and further this 
statement indicating that it is a very fundamental part of the program and takes place at the center of it. 
Briefly, any practice within instruction should be shaped accordingly, to reach wanted competence and 
proficiency level.

Since evaluation has gained attention in education, a great deal of evaluation studies that differ in terms 
of their purposes, emphasis and methodologies have been conducted in the field of English Language 
Teaching (ELT). The primary emphasis of these studies was mostly on evaluating perceptions, needs, 
feelings and attitudes of the students and teachers engaged in undergraduate or language preparatory 
programs (Basturkmen & Al-Huneidi, 1996; Ekici, 2003; Sarı, 2003; Mutlu, 2004; Erozan, 2005; Ors, 
2006; Ozkanal, 2009; Akyel & Ozek, 2010; Tunc, 2010; Mede, 2012). However, as graduate studies are 
of upper degree and basically require the most contemporary and outstanding quality education, evalu-
ation in these types of programs should not be ignored. As stated by Richards (2005), for an English 
language teaching master program to be effective enough, there are some points to be queried such as 
whether the goals are fulfilled, stakeholders in education are contented, it is compatible with setting in 
which teaching occurs, and it is any better than its equivalents.

Taking all these into consideration, there is an apparent need to conduct evaluative studies concern-
ing graduate programs in the field of English Language Teaching (ELT) since they play a crucial role 
in teacher education and preparing candidates to become more effective teachers or teacher educators. 
Therefore, the present chapter aims to present a further inquiry to systematically evaluate an ELT master 
program at a foundation (non-profit private) university in İstanbul, Turkey by investigating the major 
preferences and the encouraging determinants of the students about joining the program, examining how 
far it addresses their needs in relation to program goals, content, instruction, resources and outcomes, 
teacher roles, major strengths and weaknesses of the program. In addition to that, the chapter analyzes 
the recent changes made to the program based on the findings of initial evaluation process.

The findings of this research were used to provide in-depth information regarding the effectiveness of 
the program suggesting sound guidelines for further improvement. The results were examined in detail 
and adjustments have been made to the program considering the weaknesses and strengths highlighted 



 

 

19 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/a-follow-up-inquiry-on-the-evaluation-of-an-

english-language-teaching-masters-program-in-turkey/228002

Related Content

The State of Education and Employment of People With Visual Impairment in Malaysia
Ismail Hussein Amzatand Chen Ann Li (2019). Global Perspectives on Inclusive Teacher Education (pp.

137-155).

www.irma-international.org/chapter/the-state-of-education-and-employment-of-people-with-visual-impairment-in-

malaysia/222679

Learning to Teach the Media: Pre-Service Teachers Articulate the Value of Media Literacy

Education
Theresa A. Redmond (2019). Pre-Service and In-Service Teacher Education: Concepts, Methodologies,

Tools, and Applications  (pp. 1275-1297).

www.irma-international.org/chapter/learning-to-teach-the-media/215617

Committing to Change
 (2022). Implementing a Virtual Coaching Model for Teacher Professional Development (pp. 108-123).

www.irma-international.org/chapter/committing-to-change/294617

The Role of a WhatsApp Group of a Professional Learning Community of Chemistry Teachers in

the Development of Their Knowledge
Ron Blonderand Ruth Waldman (2021). Research Anthology on Facilitating New Educational Practices

Through Communities of Learning (pp. 820-843).

www.irma-international.org/chapter/the-role-of-a-whatsapp-group-of-a-professional-learning-community-of-chemistry-

teachers-in-the-development-of-their-knowledge/269282

How Mentorship, Critical Thinking, and Self-Efficacy Impact Pre-Service Teachers and Teacher

Educators in P-12 and Higher Education
Paris Ryan (2019). Handbook of Research on Critical Thinking Strategies in Pre-Service Learning

Environments (pp. 37-54).

www.irma-international.org/chapter/how-mentorship-critical-thinking-and-self-efficacy-impact-pre-service-teachers-and-

teacher-educators-in-p-12-and-higher-education/220677

http://www.igi-global.com/chapter/a-follow-up-inquiry-on-the-evaluation-of-an-english-language-teaching-masters-program-in-turkey/228002
http://www.igi-global.com/chapter/a-follow-up-inquiry-on-the-evaluation-of-an-english-language-teaching-masters-program-in-turkey/228002
http://www.irma-international.org/chapter/the-state-of-education-and-employment-of-people-with-visual-impairment-in-malaysia/222679
http://www.irma-international.org/chapter/the-state-of-education-and-employment-of-people-with-visual-impairment-in-malaysia/222679
http://www.irma-international.org/chapter/learning-to-teach-the-media/215617
http://www.irma-international.org/chapter/committing-to-change/294617
http://www.irma-international.org/chapter/the-role-of-a-whatsapp-group-of-a-professional-learning-community-of-chemistry-teachers-in-the-development-of-their-knowledge/269282
http://www.irma-international.org/chapter/the-role-of-a-whatsapp-group-of-a-professional-learning-community-of-chemistry-teachers-in-the-development-of-their-knowledge/269282
http://www.irma-international.org/chapter/how-mentorship-critical-thinking-and-self-efficacy-impact-pre-service-teachers-and-teacher-educators-in-p-12-and-higher-education/220677
http://www.irma-international.org/chapter/how-mentorship-critical-thinking-and-self-efficacy-impact-pre-service-teachers-and-teacher-educators-in-p-12-and-higher-education/220677

