
1928

Copyright © 2019, IGI Global. Copying or distributing in print or electronic forms without written permission of IGI Global is prohibited.

Chapter  92

DOI: 10.4018/978-1-5225-7663-1.ch092

ABSTRACT

The present study aims to investigate the effect of Facebook discussion on EFL learners’ metacognitive 
strategy application. Various language learning strategies suggested in many studies have a positive and 
significant influence on learners’ academic accomplishment. However, there is little research on how to 
promote the learners’ learning strategy applications through the assistance of social networking. Social 
networking has been drawing huge attention in different research fields. Especially in higher educa-
tion, it has been applied to promote learning, interaction, and engagement. Thus, in this study, 83 EFL 
college learners are recruited to participate in the Facebook discussion for the purpose of examining 
whether learning contexts would have an influence on learners’ strategy applications, especially the 
metacognitive strategies. After a semester’s study, the participants in the Facebook discussion group 
reported to apply more metacognitive strategies and most of them have positive attitudes towards the 
Facebook-assisted discussion.

INTRODUCTION

Learning a second or foreign language has been one of the school requirements in many countries. To 
be a good language learner does not just refer to being good at tests but most importantly, how to learn 
a target language effectively and efficiently should be taken as a priority. Particularly in a Chinese so-
ciety, test scores are highly valued while the significiance of language in use tends to be easily ignored 
in formal curricula. From many researchers’ views, good language learners are highly associated with 
high strategy users (Bremner, 1999; Ehrman & Oxford, 1989; Gass & Selinker, 2001; Green & Oxford, 
1995; Liu, 2006; Nguyen, 2010; Norton & Toohey, 2001; Nyikos, 1991; Rubin, 1975; Stern, 1975; 
Vann & Abraham, 1990). Language learners can take learning strategies to help enhance their learn-
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ing. In language learning, strategies are crucial because of their particular characteristics in assisting 
learning, such as developing self-directed involvement and communicative competence. “Appropriate 
language learning strategies result in improved proficiency and greater self-confidence” as claimed by 
Oxford (1990, p.1). Learning strategies, from the view of educational psychology, refer to “thoughts, 
emotions, and behaviours that facilitate the acquisition of knowledge and skills, or the reorganisation of 
one’s knowledge base” (Weinstein & Meyer, 1994, p.335). One of the fundamental features of language 
learning strategies is their focus on communicative competence (Oxford, 1990) as illustrated in Table 
1. It takes meaningful and contextualized language to develop communicative competence. Language 
strategies provide learners with opportunities to participate actively in authentic communication, which 
also encourages the development of communicative competence (Oxford, 1990).

Language learning strategies are claimed to have direct and positive influence on learner performance; 
many studies show that learners with fewer learning strategy applications are outperformed than those 
with more ones (Bremner, 1999; Green & Oxford, 1995; Yilmaz, 2010). Language learning strategies 
are commonly defined as operations used by learners in the way to assist in acquisition, storage, retrieval, 
and use of information (Rigney, 1978). The above definition, however, does not deliver the inspiring 
purposes of applying learning strategies to learning. Oxford (1990, p.8), therefore, expands the defini-
tion to “specific actions taken by the learner to make learning easier, faster, more enjoyable, more self-
directed, more effective, and more transferrable to new situations.” Learning strategies are defined by 
Cohen (1990, p.5) as “learning processes which are consciously selected by the learner.” In other words, 
learning strategies are not naturally acquired by learners but they are skills they learn and use for the 
purpose of enhancing their learning performance (Cohen, 1998). Therefore, learning strategies could 
be learned (Oxford, 1990) and then be of assistance in mastering a target language (Dornyei & Skehan, 
2003). Language learning strategies, according to Oxford (1990), can be classified into two categories: 
direct and indirect strategies. Direct strategies include memory, cognitive, and compensation strategies 
while indirect refer to metacognitive, affective, and social strategies (Figure 1).

Table 1. Features of language learning strategies

Features of Language Learning Strategies

contribute to the main goal, communicative competence.

allow learners to become more self-directed.

expand the role of teachers.

are problem-oriented.

are specific actions taken by the learner.

involve many aspects of the learner, not just the cognitive.

support learning both directly and indirectly.

are not always observable.

are often conscious.

can be taught.

are flexible.

are influenced by a variety of factors.

(Adapted from Oxford, 1990, p.9)



 

 

19 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/facebook-discussion-to-enhance-english-

learners-metacognitive-strategies/219758

Related Content

Translator Competence Requirements Perceived by Translation Clients in the Ever-Changing

World
Christy Fung-ming Liu (2023). International Journal of Translation, Interpretation, and Applied Linguistics

(pp. 1-15).

www.irma-international.org/article/translator-competence-requirements-perceived-by-translation-clients-in-the-ever-

changing-world/318416

Linguistic and Cultural Skills for Communication in Global Workplaces of the 21st Century
Carmela Briguglio (2014). Cross-Cultural Interaction: Concepts, Methodologies, Tools, and Applications

(pp. 832-848).

www.irma-international.org/chapter/linguistic-and-cultural-skills-for-communication-in-global-workplaces-of-the-21st-

century/97506

Review of Translation and Contemporary Art: Transdisciplinary Encounters
Bingrun Wang, Keming Pengand Yixuan Wu (2023). International Journal of Translation, Interpretation, and

Applied Linguistics (pp. 1-5).

www.irma-international.org/article/review-of-translation-and-contemporary-art-transdisciplinary-encounters/323450

Being Brave in a MOOC World: A Convergent Mixed-Method Study With English Language

Student Teachers
Özlem Utku Biliciand Zeynep Çetin Körolu (2022). Emerging Concepts in Technology-Enhanced Language

Teaching and Learning (pp. 253-274).

www.irma-international.org/chapter/being-brave-in-a-mooc-world/297730

Witness or Interpreter?: Converting a Litigant Into a Court Interpreter in a Self-Interpreted

Testimony Presentation
Akungah O'Nyangeri, John Habweand Zaja Omboga (2022). International Journal of Translation,

Interpretation, and Applied Linguistics (pp. 1-20).

www.irma-international.org/article/witness-or-interpreter/314790

http://www.igi-global.com/chapter/facebook-discussion-to-enhance-english-learners-metacognitive-strategies/219758
http://www.igi-global.com/chapter/facebook-discussion-to-enhance-english-learners-metacognitive-strategies/219758
http://www.irma-international.org/article/translator-competence-requirements-perceived-by-translation-clients-in-the-ever-changing-world/318416
http://www.irma-international.org/article/translator-competence-requirements-perceived-by-translation-clients-in-the-ever-changing-world/318416
http://www.irma-international.org/chapter/linguistic-and-cultural-skills-for-communication-in-global-workplaces-of-the-21st-century/97506
http://www.irma-international.org/chapter/linguistic-and-cultural-skills-for-communication-in-global-workplaces-of-the-21st-century/97506
http://www.irma-international.org/article/review-of-translation-and-contemporary-art-transdisciplinary-encounters/323450
http://www.irma-international.org/chapter/being-brave-in-a-mooc-world/297730
http://www.irma-international.org/article/witness-or-interpreter/314790

