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ABSTRACT

In this chapter, we examine an English-speaking Caribbean multilingual teacher’s response to linguistic 
diversity by exploring his linguistic and literate experiences and responses to language in various geo-
graphical and social contexts. Through in-depth semi-structured topical interviews, we identified three 
distinct recursive “pathways” representative of the teacher’s experiences. These pathways constituted 
his processes of attitude transformation, strategy use, and identity formation. The findings highlight the 
need for further exploration of multilingual teachers’ linguistic diversity and indicate the need to examine 
teachers’ capacity to respond to linguistic and cultural diversity based on their personal experiences.

INTRODUCTION

The continued growth of ethnically, culturally, and linguistically diverse student populations across 
the globe increasingly requires teachers to embrace multicultural pedagogy and develop a philosophy 
that embraces diversity (Delpit, 2006; Gay, 2010; Grant & Gibson, 2011; Grant & Wieczorek, 2000; 
Ladson-Billings, 2011; Sleeter & Milner, 2011; Smith, 2013). In Minority World contexts such as the 
United States, continued debate surrounds the capacity of teachers to meet the needs of culturally and 
linguistically diverse learners where monolingualism functions as the norm and where Standard English 
functions as the target language in schools. One remedy for this situation has been found in calls to recruit 
teachers whose cultural and linguistic backgrounds differ from those typically found in mainstream schools 
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(e.g., United States; Lowenstein, 2009). In recruiting international teachers, the expectation is that their 
diverse backgrounds would enable them to be naturally capable of meeting the needs of linguistically 
and culturally diverse learners. But international teachers possess their own worldviews, backgrounds, 
and predispositions towards language and culture. And many, such as those who come from Majority 
World countries, such as South Africa, Latin America and the Caribbean, have ingrained ideologies 
concerning language (Yiakoumetti & Mina, 2013), and specifically, English and World Englishes, that 
directly impact their responses to standard and non-standard languages in their pedagogical practice.

The literature is clear that a teacher’s success rests not only in his or her racial and ethnic orientation, 
but also in the predisposition to understand and know students and their culture; be thoroughly familiar 
with subject matter in the content areas; and be cognizant of required professional roles and respon-
sibilities (McAllister & Irvine, 2000; Sleeter, 1992). Evidence in the research suggests that culturally 
responsive teachers must develop multicultural awareness by becoming multicultural individuals who 
are knowledgeable about people and events unfamiliar to them, aware of individual predispositions to 
racism and biased views, and adopt a view of the world that incorporates varying perspectives (Nieto, 
2004); become aware of other cultures, knowledgeable about multiple cultures, and develop skills needed 
to utilize the knowledge and awareness gained of multiple cultures (Pedersen, 1988). The research also 
shows that linguistically responsive teachers must have a thorough knowledge of students’ cultural and 
linguistic diversity (Au, 2000); be aware of differences in conversational and academic language profi-
ciency (Cummins, 2008); understand the challenges faced in the social (Wong-Fillmore & Snow, 2005), 
political and economic contexts in which the English language is used (Fairclough, 1999); develop mul-
tilingual (Garcia, 2008; Paccione, 2000) and language awareness through knowledge of, about, and for 
teaching language (Andrews, 2001; Lucas, Villegas, & Freedson-Gonzales, 2008; Wright, 2002); effect 
linguistically responsive pedagogy through attending to linguistic form and function (Gass, 1997); and 
maintain a welcoming and comfortable classroom learning environment (Krashen, 2003).

Though it is possible for teachers from any background to develop the capacity to reach diverse learn-
ers, the extent to which international teachers from diverse and predominantly multilingual backgrounds 
may lack the ability to respond to diversity is a significant cause for concern. While many question the 
capacity of White teachers to accomplish the goals of multicultural and multilingual education in diverse 
school contexts, the assumption that teachers from international and diverse backgrounds can naturally 
respond to the needs of linguistically and culturally diverse learners is one that must be examined. To 
question this assumption, this study examined the personal experiences of a multilingual international 
Caribbean teacher and the ways in which he was repositioned as he confronted his personal beliefs, dis-
positions to, and experiences with language in migrating from a multilingual Majority World context with 
its myriad set of language ideologies to a predominantly monolingual Minority World setting where these 
ideologies challenged his beliefs about his literate capacity. Specifically, we used interviews, personal 
portraits, journal artifacts, and our researcher reflective journals, to juxtapose the teacher’s past beliefs 
cultural experiences, and predispositions to language against newly formed dispositions developed upon 
his navigation across cultures and contexts. In documenting the trajectory of the multilingual teacher, we 
demonstrate further how the transformation in his beliefs and attitudes changed his response to language 
for students and significant others across cultures (Lapp, 1997; Lowenstein, 2009; Zeichner, 1999).
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