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ABSTRACT

The university work influences many areas of society: It generates jobs and influences employers; it is
related to both internal and external publics; it takes part in economic processes and in local and re-
gional decision-making process. This chapter presents a concrete case of a mission-driven approach in
modern business education: the Social Business Guidance Service (SBGS), a service-learning structure
created at a business school. The SBGS comprises a practical dimension (utilitas) because students have
to apply their professional knowledge to concrete managerial problems; a social dimension (iustitia) as
this service is concerned with organizations working with excluded people and other related problems.
It also has a humanist approach (humanitas) as allow students meet people different from their lifestyles,
people who often have real problems to foster their living (economic, stigma, social inclusion). Finally,
there is a spiritual dimension (fides), as invite students to reflect on the sense of their acts.

INTRODUCTION

The university as it is known today is a source of knowledge that provides professional training for young
people and helps them enter the labor market with sufficient skills, maturity, and technical knowledge.
But the university of the 21 century not only must attend to the demands of the professional world,
but also the demands of society to educate good citizens. Currently at the university, as a result of the
current situation in the world, the dilemma between market orientation and the formation of persons is
taking on more importance. Therefore, as a knowledge-creating institution, it should promote reflec-
tion and raise awareness in favor of progress and social justice. To achieve this goal we need leaders
and professionals who are committed to their ideals; who are sensitive to fostering dynamic social and
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educational challenges; and who can drive discussions on the social, cultural, and economic develop-
ment of the community.

Since the beginning of the last century, universities and business schools have questioned their role
as social transforming agents. Beyond formal education, there are other areas where they can have an
impact as organizations. Integrating social responsibility (SR) in management in all the activities that
academic institutions perform is one of the demands that our society has today. Recent financial scandals
reveal the need to change the role of the university into a place that transforms society. Ghoshal (2005)
states that our theories and ideas have contributed to reinforce the management practices that we now
strongly criticize.

Thus, universities and their staff cannot turn a blind eye to social phenomena; these are precisely the
aim of this chapter. Through the analysis of a concrete experience at a Jesuit business school, we attempt
to answer the following questions, some of which have already been targeted by Aramendi (2011):

What role does the university and college students play in the development of society?
What programs or mechanisms should a university offer to promote community development?

e  How can we transcend the merely academic (cognitive) role to offer a real education to men and
women who are to make decisions in key positions of society in the future?

Beyond the individual voluntary and humanitarian initiatives of students and academics, there is a
need for global learning and an obligation to provide solutions to social problems by college and uni-
versity students and convert this learning into a community service process. It is precisely in this last
activity, in the heart of a Jesuit university, that the chapter focuses, and therefore in an institution of
higher education, the values, the integral formation of the person, the service to society, and efforts to
create a better world that is more just and united are, if possible, even more imbued with meaning. The
training offered at the Universidad Pontificia Comillas has widened the horizons of its students, for in
the words of Fr. Arrupe (Society of Jesus’ General during the years 1965-1983):

Today our prime educational objective must be to form men-and-women-for-others; men and women
who will live not for themselves but for God and his Christ—for the God-human who lived and died for
all the world; men and women who cannot even conceive of love of God which does not include love
for the least of their neighbors; men and women completely convinced that love of God which does not
issue in justice for others is a farce. (Burke, 2004, p. 173)

In the same vein, Father Adolfo Nicolas, Superior General of the Society of Jesus 2008-2016, has
encouraged the university community in various forums (e.g., the Inaugural Lecture of the academic year
2011-2012 at University of Deusto or the conference on the mission of Universidad Pontificia Comillas
University in 2015) to give greater prominence to the ethics, the humanities, and the social sciences in
the design of the model of society for the 21* century and pointed out that the best educators “involve
the students in the reflection and the responsibility to advance and create new paradigms.” Therefore it
validates the definition of a university set forth in the “Magna Charta Universitatum,” signed in Bologna
in 1988: “. . . an academic community that, in a rigorous and critical manner, contributes to the protec-
tion and development of human dignity and cultural heritage through research, teaching and providing
a diverse range of services to local, national and international communities.”

This chapter sets out in a concrete fashion a mission-driven approach in modern business education.
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