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ABSTRACT

The growth of international graduates in U.S. higher education institutions has prompted an increase 
of international faculty in U.S. higher education institutions especially in the field of science and engi-
neering. International faculty play important roles and impacts many aspects of teaching, research, and 
globalization in U.S. institutions. Despite their success in teaching, research, and contribution toward 
globalization, many international faculty are dissatisfied with their job compared to the U.S.-born fac-
ulty. This chapter provides a review of the common issues that international faculty face in U.S. higher 
education institutions. In addition, the authors provide recommendations of the types of support systems 
that institutional administrators can implement to support their international faculty members.

INTRODUCTION

A review of the literature shows that United States continues to grow the largest number of international 
students compared to other developed countries. In 2013-14, a total of 886,052 international students 
enrolled in U.S. higher education institutions, which was a 2.1% growth compared to the previous year 
(Open Doors, 2015). To reflect the racial diversity and thought process of international students, higher 
education administrators are pressured to recruit more diverse faculty members, including international 
faculty to support this student population (Collins, 2008). In addition, the growth of international gradu-
ates in U.S. higher education institutions has also triggered an increase of international faculty due to 
more teaching and research opportunities in the U.S. (Lin, Pearce, & Wang, 2009; Marvasti, 2005). 
Similarly, the emphasis of internationalization across U.S. higher education institutions has prompted 
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the institutions to recruit more international faculties to help with the initiative. Research shows that the 
international faculties are great assets to U.S. higher education because aside from their teaching, research, 
and service responsibilities, they have the potential to enrich the university campus and community with 
their cultures and world perspectives (Alberts, 2008; Mamiseishvili, 2010). For example, international 
faculty members often serve as advisors for their respective cultural organizations. Throughout the year, 
the faculty collaborates with students in hosting cultural events or international forums to bring cultural 
awareness and diversity across campus. In addition, international faculty members help to strengthen 
research collaboration initiatives between their native country and the U.S. especially in science and 
technology (Corley & Sabharwal, 2007; Marvasti, 2005).

Despite international faculty’s increased role in research, teaching, and services in U.S. higher edu-
cation institutions, there is limited research that focuses on their development as a faculty member. For 
example, many research studies have focused on the acculturation, productivity, and job satisfaction issues 
that international faculty face in U.S. higher education institutions (Alberts, 2008; Collins, 2008; Corley, 
2007; Lin et al., 2009; Mamiseishvili, 2010; Mamiseishvili & Rosser, 2010; Marvasti, 2005; Sabharwal 
& Corley, 2009; Webber, 2012). More specifically, these studies indicate that international faculty are 
prone to encounter severe acculturation issues due to cultural and language differences (Collins, 2008; 
Howe, 2008; Mamiseishvili & Rosser, 2010).

Even though international faculty members are very productive with their research and publication, 
there has been a significant lack of efforts in the career development for international faculty in U.S. 
higher education institutions. Consequently, many international faculty members are not satisfied with 
their faculty career when compared to U.S.-born faculty (Corley & Sabharwal, 2007; Mamiseishvili & 
Rosser, 2010). Some common factors of those dissatisfactions include, but not limited to salary gap, job 
security, job autonomy, and tenure and promotion opportunity (Corley & Sabharwal, 2007; Marvasti, 
2005). In addressing the retention and job satisfaction issues of international faculty, institutional admin-
istrators, and department chairs need to have a better understanding of the roles, impacts, and challenges 
that international faculty experience on an everyday basis. Additionally, they need to learn the types 
of support services that their departments and institutions can offer to support and retain international 
faculty. This chapter will provide reviews and guidelines for the administration to support international 
faculty in U.S. higher education institutions.

DEMOGRAPHICS OF INTERNATIONAL FACULTY

One of the critical factors that contribute to the number of international faculty members in the U.S. is 
the growth of international students in U.S. higher education. After international students have completed 
their doctorate degree, majority of them prefer to stay in the U.S. to pursue a tenure track or non-tenure 
track faculty position. Previous studies have consistently shown that international faculty choose to work 
at public or private institutions with very high or high research activity because of their strong interest 
and competency in research (Corley & Sabharwal, 2007; Mamiseishvili & Rosser, 2010). Nevertheless, 
international faculty members who fail to secure faculty positions in public or private research institu-
tions would also consider other faculty positions in public 2-year institutions. As a result, international 
faculty is scattered all over the U.S. due to limited faculty employment opportunities. In 2007, 40,943 
international faculty members were hired by U.S. higher education institutions; 23,174 of them worked 



 

 

14 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/international-faculty-development-in-us-higher-

education/203245

Related Content

Redefining the Proxemics of the Mentorship
Christopher S. Schreiner (2019). Faculty Roles and Changing Expectations in the New Age (pp. 81-100).

www.irma-international.org/chapter/redefining-the-proxemics-of-the-mentorship/221565

Essential Skills for the 21st Century Workforce
Maureen N. Shortand Yolanda Keller-Bell (2019). Handbook of Research on Promoting Higher-Order Skills

and Global Competencies in Life and Work (pp. 134-147).

www.irma-international.org/chapter/essential-skills-for-the-21st-century-workforce/208596

Reskilling the Chinese Workforce in the New Era: Challenges, Opportunities, and Strategies
Mohamad Zreik (2024). Reskilling the Workforce in the Labor Market: The Country Cases  (pp. 181-207).

www.irma-international.org/chapter/reskilling-the-chinese-workforce-in-the-new-era/341380

Post Study Abroad: To Which Reality Should the Teacher Candidates Return?
Shannon L. Melideo (2019). Pre-Service and In-Service Teacher Education: Concepts, Methodologies,

Tools, and Applications  (pp. 1884-1898).

www.irma-international.org/chapter/post-study-abroad/215647

Entrepreneurship as the Future Career of Graduates: An Assessment for the Malaysian Context

and Some Policy Directions
Mohd Amirul Rafiq Abu Rahim, Rohana Janiand Diana Abdul Wahab (2022). Promoting Entrepreneurship

to Reduce Graduate Unemployment (pp. 120-147).

www.irma-international.org/chapter/entrepreneurship-as-the-future-career-of-graduates/303873

http://www.igi-global.com/chapter/international-faculty-development-in-us-higher-education/203245
http://www.igi-global.com/chapter/international-faculty-development-in-us-higher-education/203245
http://www.irma-international.org/chapter/redefining-the-proxemics-of-the-mentorship/221565
http://www.irma-international.org/chapter/essential-skills-for-the-21st-century-workforce/208596
http://www.irma-international.org/chapter/reskilling-the-chinese-workforce-in-the-new-era/341380
http://www.irma-international.org/chapter/post-study-abroad/215647
http://www.irma-international.org/chapter/entrepreneurship-as-the-future-career-of-graduates/303873

