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Abstract

This chapter outlines a framework for designing online learning using the principles
of universal design. The authors define and give practical examples of instructional
design models and universal design for learning as adapted for culturally-diverse
populations and global learning.  Online learning in a global society presents a variety
of teaching issues that must be addressed if learning is to be universal, consistent, and
culturally-sensitive. Adapting principles that the Center for Assistive Special Technology
has developed for learners with special needs and combining those with practical
instructional design techniques and instructional strategies can ensure that diverse
learners will have equal access to the learning that will take place in their online
courses.

Introduction

Information technology has created new opportunities and challenges for both corpo-
rations and educational institutions. Businesses must compete in a global market. They
can now enter foreign markets virtually overnight and deploy operations and resources
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across the globe to support these new markets. A tremendous amount of information
must be disseminated among employees, including sales and inventory figures, and
customer service as well as other employee training. Indeed, corporations have found
that with online training they can reduce training costs and keep staff knowledge and
skills current at a worldwide level. This global employee-centered training must be both
multicultural and multilingual.

Educational institutions such as colleges and universities have also adopted online
learning in order to reach a broader/larger segment of the worldwide population and to
better meet the needs of today’s non-traditional and more mobile students. “Reaching
the goal of global training requires solid knowledge of the differences among learners
throughout the world—and careful design for these differences” (Horton, 2000, p. 439).
While addressing cultural differences in a face-to-face class presents a variety of
concerns, distance learning provides similar concerns as well as others. Similarly,
whether global business markets or global educational markets, the challenge is the same:
equity to learning access.

This chapter will focus on the use of universal design for learning (UDL) as a means to
address cultural diversity and access to online learning. Figure 1 provides an advance
organizer for the arrangement of this chapter’s contents, showing the hierarchical
relationship among UDL, instructional design, instructional techniques, and teaching
strategies. It is hoped that this universal design for online learning framework will guide

Figure 1. Universal design for online learning framework



 

 

14 more pages are available in the full version of this

document, which may be purchased using the "Add to Cart"

button on the publisher's webpage: www.igi-

global.com/chapter/universal-design-culturally-diverse-

online/19304

Related Content

Gender Violence Experiences of Urban Adult Indigenous Women: Case

Study
M. Cruz Sánchez Gómez, Antonio V. Martín García, Ana María Pinto Llorente, Paula

Andrea Fernández Dávilaand Pamela Zapata Sepúlveda (2013). Multiculturalism in

Technology-Based Education: Case Studies on ICT-Supported Approaches  (pp. 79-

99).

www.irma-international.org/chapter/gender-violence-experiences-urban-adult/69575

Computer-Mediated Learning: What Have We Experienced and Where Do

We Go Next?
Chien Yu, Wei-Chieh Wayne Yuand Chun Fu Lin (2010). Handbook of Research on

Practices and Outcomes in E-Learning: Issues and Trends  (pp. 1-18).

www.irma-international.org/chapter/computer-mediated-learning/38343

The Learning Effect of Using a Blended Learning Design in K12 Science

Teaching
Paul-Erik Lillholm Rosenbaum, Øyvind Mikalsenand Otto Grahl-Nielsen (2013).

Cases on E-Learning Management: Development and Implementation  (pp. 402-425).

www.irma-international.org/chapter/learning-effect-using-blended-learning/68110

Change or Transformation?
Liz Browne (2010). Transformative Learning and Online Education: Aesthetics,

Dimensions and Concepts  (pp. 127-141).

www.irma-international.org/chapter/change-transformation/44204

Implementing E-Learning in University 2.0: Are Universities Ready for the

Digital Age?
Betül C. Özkan (2010). Handbook of Research on Practices and Outcomes in E-

Learning: Issues and Trends  (pp. 278-293).

www.irma-international.org/chapter/implementing-learning-university/38359

http://www.igi-global.com/chapter/universal-design-culturally-diverse-online/19304
http://www.igi-global.com/chapter/universal-design-culturally-diverse-online/19304
http://www.igi-global.com/chapter/universal-design-culturally-diverse-online/19304
http://www.irma-international.org/chapter/gender-violence-experiences-urban-adult/69575
http://www.irma-international.org/chapter/computer-mediated-learning/38343
http://www.irma-international.org/chapter/learning-effect-using-blended-learning/68110
http://www.irma-international.org/chapter/change-transformation/44204
http://www.irma-international.org/chapter/implementing-learning-university/38359

