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ABSTRACT

This chapter reports case study research that investigated teachers’ use of media and technology in a
seventh grade media literacy class. The purpose of this study was to learn what media and technology
were used in teaching practice and how they were used. Findings identify media literacy education as
a subject of study and way of teaching that provides an entryway for information and communication
technologies (ICTs) to be actively incorporated into school curricula and multimodal learning. Media
and technology in this case were integrated through constructivist teaching of media literacy education
that supported twenty-first century skills, including critical analysis and evaluation of texts in all forms
and communication through project-based media production. However, the results also revealed chal-
lenges at both local and national levels that influenced the integration of media and technology into
teaching and learning.

INTRODUCTION

Literacy in American schooling efforts traditionally refers to the ability to read and write print text.
However, in the information economy of the twenty-first century, texts are no longer bound to the
printed page. Those seeking information, entertainment, and ideas have access to an abundance of mul-
timodal texts and information communication technologies (ICTs), including not only traditional print
texts (e.g., books, magazines, newspapers) but also nonprint texts that employ blended visual, auditory,
and multimedia forms (e.g., television, movies, music, video games, advertising, web-based content,
networked digital media). The rapid pace at which media and technology are developing and increased
availability of a range of devices provides people of all ages with constant access to countless digital
media messages and transmedia. Although PreK-12 schools seek to provide current and up-to-date op-
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portunities for students and teachers to access tools and media, unprecedented technological development
presents an on-going challenge for classroom teachers, principals, administrators, and other educational
professionals. Teachers in particular struggle to not only learn how to use emerging tools, but also how
to integrate them effectively for improved teaching and learning outcomes. To meet these challenges,
some teachers have started integrating media literacy education (MLE) in their classrooms and school
districts (Considine, 2000; Hobbs, 2010).

Media literacy is an augmented definition of traditional literacy that extends knowledge and skill
competencies from reading and writing of print texts to include reading and writing of texts in all forms
(Tyner, 1998). Media literacy education (MLE) fosters the development of twenty-first century skills,
including the abilities to access, navigate, verify, evaluate, and create information in a variety of mul-
timedia and digital forms. Additionally, media literacy education provides opportunities for teachers to
connect standards-based curricula in schools with the digital media and technology students use daily
outside of the classroom, establishing important connections between youth and school. While some
existing research has examined media literacy as part of PreK-12 curricula (Kist, 2005; Hobbs, 2007; De
Abreu, 2008) and as part of video production programs (Goodman, 2003; Share, 2002), there is need for
studies that focus specifically on how media and technology are used in teachers’ media literacy prac-
tice. In this chapter, I report research that examined how media and technology were used in teachers’
practice at the middle school level. In my research, I concentrated not only on what technologies and
media were used, but also on how they were integrated into teaching and learning lessons, activities, and
assessments. This distinction between use and integration uncovered fundamental aspects of pedagogy
that facilitated the incorporation of media and technology into lessons that supported twenty-first century
skills and bolstered student engagement.

MEDIA LITERACY BACKGROUND

Commonly defined as the “ability to access, analyze, evaluate, and communicate messages in a variety
of forms,” media literacy emerges in the literature as a field of study with over thirty years of global
scholarship and research (Aufderheide, 1993; Hobbs, 2010). In PreK-12 teacher practice and in many
institutions of higher education, media literacy education (MLE) is included in teaching and learning
activities and assessments across content areas and grade levels (Silverblatt, Baker, Tyner, and Stuhl-
man, 2002; Mihailidis, 2008). Media literacy generally refers to knowledge and skills gained in five
areas: (a) media industries; (b) media messages; (c) media audiences; (d) media effects; and (e) media
production (Livingstone, 2004; Martens, 2010). Through media literacy education students are taught
to think critically about the media message texts that they are exposed to, access, consume, and create
regularly. They are encouraged to analyze and evaluate the production and dissemination of texts and
message effects by asking key questions through critical inquiry (e.g., who created this message? Why
was this message created? What techniques are used to attract my attention? How might different audi-
ences understand this message? (Thoman & Jolls, 2004).

In addition to critical analysis and evaluation (e.g. reading) complete media literacy education also
includes digital content creation or media production (e.g. writing). This may include activities or proj-
ects where students edit photographs, create websites, or produce a video. Media literacy education that
incorporates media production opens up opportunities for students to extend twenty-first century skills
and develop greater critical insight into how media messages are constructed and disseminated, ultimately

1282



23 more pages are available in the full version of this document, which may
be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/media-and-technology-integration-through-

media-literacy-education/189002

Related Content

Information Communication Technologies for the Lifelong Learning: The Multimedia
Documentation of Best Practices in Education
Laura Corazza (2010). International Journal of Digital Literacy and Digital Competence (pp. 22-27).

www.irma-international.org/article/information-communication-technologies-lifelong-learning/43724

Spatial Hunt: Social Media as a Source of Design in Architecture

Naime Esra Akinand Can Dagdelen (2019). Handbook of Research on Media Literacy Research and
Applications Across Disciplines (pp. 248-267).

www.irma-international.org/chapter/spatial-hunt/232064

The Impact of Territorial and Relational Belonging on Member Retention in Social Networking
Sites

Vess Johnson, Sherry Ryanand Angelina I. T. Kiser (2016). International Journal of Digital Literacy and
Digital Competence (pp. 38-59).
www.irma-international.org/article/the-impact-of-territorial-and-relational-belonging-on-member-retention-in-social-
networking-sites/167860

A Holistic Approach for Managing School ICT Competence Profiles towards Supporting School
ICT Uptake

Stylianos Sergis, Panagiotis Zervasand Demetrios G. Sampson (2014). International Journal of Digital
Literacy and Digital Competence (pp. 33-46).
www.irma-international.org/article/a-holistic-approach-for-managing-school-ict-competence-profiles-towards-supporting-
school-ict-uptake/123376

Low Usage of Intelligent Technologies by the Aged: New Initiatives to Bridge the Digital Divide
John Hengand Subhasis Banerji (2013). Digital Literacy: Concepts, Methodologies, Tools, and Applications
(pp. 135-153).

www.irma-international.org/chapter/low-usage-intelligent-technologies-aged/68449



http://www.igi-global.com/chapter/media-and-technology-integration-through-media-literacy-education/189002
http://www.igi-global.com/chapter/media-and-technology-integration-through-media-literacy-education/189002
http://www.irma-international.org/article/information-communication-technologies-lifelong-learning/43724
http://www.irma-international.org/chapter/spatial-hunt/232064
http://www.irma-international.org/article/the-impact-of-territorial-and-relational-belonging-on-member-retention-in-social-networking-sites/167860
http://www.irma-international.org/article/the-impact-of-territorial-and-relational-belonging-on-member-retention-in-social-networking-sites/167860
http://www.irma-international.org/article/a-holistic-approach-for-managing-school-ict-competence-profiles-towards-supporting-school-ict-uptake/123376
http://www.irma-international.org/article/a-holistic-approach-for-managing-school-ict-competence-profiles-towards-supporting-school-ict-uptake/123376
http://www.irma-international.org/chapter/low-usage-intelligent-technologies-aged/68449

